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Peace Awareness and Academic Anxiety in Relation to Gender and
Educational Stream: A Study of Undergraduate Students

Dr. Showkeen Bilal Ahmad Gul
Assistant Professor (Education)
Govt. College of Education, M.A. Road Srinagar

ABSTRACT

Peace and value education emphasize fundamental principles like social equality, justice,
and nonviolence, which are integrated into formal education. Nonetheless, the escalating
issue of severe academic anxiety among college students has raised concerns among
stakeholders. This research investigates the potential of peace education to address this
problem. The study aims to explore the relationship between undergraduate students' peace
awareness and academic anxiety. Employing a descriptive survey approach, the research
gathered data from a sample of 500 students randomly selected from various colleges in
Jammu and Kashmir. Data collection tools included the Academic Anxiety Scale (Singh and
Gupta, 2013) and the Peace Awareness Scale (Ahmed Anjum, 2018). The analysis reveals the
influence of gender and educational stream on both peace awareness and academic anxiety.
Notably, a significant negative correlation between peace awareness and academic anxiety is
identified. Moreover, the study indicates that higher peace awareness levels correspond to
lower or moderate levels of academic anxiety.

These findings emphasize the importance of peace education in mitigating academic anxiety.
By fostering peace awareness, educational institutions can contribute to reducing anxiety
levels among college students, ultimately promoting their well-being and academic success.

Keywords: Peace Awareness, Academic Anxiety, Gender & Educational Stream.

INTRODUCTION

Education shapes the overall personalities of students, playing a pivotal role in both
individual and societal development. A crucial objective of modern education is to cultivate
the concept of peace among students. Consequently, education stands as a key determinant of
success in life, fulfilling diverse needs and aspirations without neglecting the well-being of
others. Undergraduate students find themselves at a pivotal juncture where they must
navigate their positions and roles within society (Gul & Gania, 2015). The pursuit of peace in
education has emerged as a global concern for educators, researchers, and administrators.
Numerous educational institutions have incorporated peace education into their curricula,
either as standalone programs or integrated within various subjects (Oueijan, 2018).

In its simplest form, peace refers to the absence of conflict or war. On a broader scale, peace
encompasses the relationships individuals share with themselves, each other, and the natural
world (NCERT, 2006). According to Jewish theology, the term 'peace’ is rooted in the
Hebrew word 'shalom’, which is akin to the Arabic word 'salaam’. Beyond peace, these terms
encompass a spectrum of meanings including justice, health, safety, prosperity, happiness,
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equity, security, good fortune, and friendship. Moreover, peace signifies liberation from fear
and animosity, representing a state of mental tranquillity (Ahmed et al., 2017).

Peace education, as defined by UNICEF, entails nurturing the knowledge, skills, attitudes,
and values required to prevent both overt and structural conflict and violence. It aims to
enable individuals of all ages to peacefully resolve conflicts and establish conditions
conducive to peace at personal, intergroup, national, and international levels (UNESCO,
2001). The core objective of peace education is to transform societal perceptions of peace and
promote the idea of conflict prevention, including issues such as gender discrimination,
nonviolence, and global diplomatic relations (Ahmed et al., 2017). It underscores human
responsibilities in building peaceful societies and advocates for harmonious coexistence with
oneself, others, and the environment. This is achieved through cooperation, assistance,
forgiveness, self-respect, and mutual respect, fostering inner peace and kindness.

Academic Anxiety and Its Impact

On the other hand, academic anxiety is a pervasive concern among college students and can
hinder inner peace. Severe academic anxiety arises from multiple factors, including
inadequate study habits, low self-esteem, family circumstances, institutional pressures, and
socio-cultural factors (Siddiqui & Rehman, 2016). The competitive nature of academia
exacerbates these anxieties, leading to an unstable state of mind (Siddiqui & Rehman, 2016).
Peace Education as a Solution

Within this framework, peace education emerges as a potential solution to alleviate academic
anxiety. By fostering peace awareness, education encourages students to develop an internal
sense of relaxation and positive self-confidence (Navarro-Castro & Nario-Galace, 2008).
Peace education equips students with the tools to manage conflicts in their minds, build
resilience, and effectively manage time and expectations (Navarro-Castro & Nario-Galace,
2008). Ultimately, peace education is seen as a means to cultivate a sense of calm, balance,
and well-being within students.

OBJECTIVES OF THE STUDY

1. To assess the extent of peace awareness and academic anxiety among undergraduate
students.

2. To examine the variations in peace awareness and academic anxiety among
undergraduate students based on their Gender and Educational Stream.

3. To explore the correlation between students' peace awareness and their academic
anxiety at the undergraduate level, considering their Gender and Educational Stream
as factors.

HYPOTHESES OF THE STUDY
1. There is no significant difference between male and female undergraduate students in
terms of their peace awareness.
2. There is no significant difference between students in the Science and Arts
undergraduate programs in relation to peace awareness.
3. There is no significant interaction effect between gender and educational stream on
peace awareness.
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4. There is no significant difference between male and female undergraduate students in
their level of academic anxiety.

5. There is no significant difference between students in the Science and Arts
undergraduate programs in terms of academic anxiety.

6. There is no significant interaction effect between gender and educational stream on
academic anxiety.

7. There is no relationship between peace awareness and academic anxiety among
undergraduate students, considering their gender and educational stream.

METHOD AND SAMPLE

In the present research investigation, descriptive survey method was used to collect the
relevant data. A total sample size of 500 undergraduate students were considered, which were
selected by stratified random sampling technique from the different Degree Colleges of
Kashmir Valley. Moreover, for the collection of relevant data, the investigators used the
Academic Anxiety Scale by Singh and Gupta (2013) and the Peace Awareness Scale by
Ahmed Anjum (2018). The sample frame is shown below:

Science | Arts Total
Students | Students
Male 115 143 258
Students
Female 118 124 242
Students
Total 233 267 500
Sample

DATA ANALYSIS AND INTERPRETATION
Statistical techniques used to analyze the collected data include percentages, Mean, SD, t-test,
two-way ANOVA, and correlations.

Descriptive statistics:

Large amounts of data can be described or organized logically using descriptive statistical
methods. Each descriptive statistical technique summarizes or organizes lots of data into a
simple summary. A descriptive analysis of science, arts, male and female samples are
presented in Table 1.

Table 1: Showing the Mean and SD of Peace Awareness and Academic Anxiety

Pair of comparison | N Peace Awareness Academic Anxiety

Mean S.D Mean S.D

Male Students 258 1.70 20.79 13.42 4.68

Vol. 41 Page. 3
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Female Students 242 1.50 38.31 15.97 3.04
Science Students 233 1.57 33.94 15.84 4.10
Arts Students 267 1.63 29.96 13.62 3.96

Inferential Statistics:

Inferential statistics techniques are used to test null hypotheses, which results in the form of
rejecting or retaining the hypotheses. For the analysis of different variables (Table 2), we
used a two-way (2x2) factorial design. Table 4 provides the t-value which is also used in
testing different null hypotheses.

Table 2: Summary of Two-way ANOVA for Peace Awareness

Source of Variation SS df MS F ratio
A (Gender) 49229.17 1 49229.17 55.39**
B (Educational Stream) | 4802.75 1 4802.75 5.40
AxB 19905.21 1 19905.21 22.39**
Within Group 440789.11 496 888.68

**=Sjgnificant at 0.01 level

According to Table 1, the mean scores for male and female undergraduate students are
respectively 1.70 and 1.50 for peace awareness. ANOVA results in Table 2 show that F value
is 55.39, which is significant at the 0.01 level. In addition, Table 6 shows a t-critical ratio of
2.07 for males versus females, which is significant at a 0.05 level of significance. Therefore,
hypothesis Hi is rejected. The results indicated that there is a significant difference in peace
awareness between male and female undergraduate students. Male graduate students have
more peace awareness than female graduate students. For instance, a study by Eagly and
Crowley (1986) examined gender differences in attitudes towards peace and found that
women tend to prioritize interpersonal harmony and are more likely to adopt cooperative
strategies to resolve conflicts. Another study by Sturdivant and McConnell (2012) explored
gender differences in peace attitudes and found that men were more likely to support
militaristic solutions to conflicts, while women were more inclined towards nonviolent
resolutions. In terms of peace education, a study conducted by Mapp and Henderson (2002)
investigated the impact of peace education on college students and found that it had a positive
effect on students' peace awareness, leading to a greater understanding and commitment to
peace-related values.

For science students and arts students, mean test scores regarding peace awareness are 1.57
and 1.63 respectively (table 1). Furthermore, Table 2 shows a F value of 5.40 for the
educational stream, which is not significant at 0.01 level. Moreover, it is observed from Table
4 that the t-critical ratio between science and arts students is 0.02, which is not significant at
the 0.05 level. Therefore, H> is accepted. The results indicated that there is no significant
difference between arts and science graduate students in terms of their peace awareness. A

Vol. 41 Page. 4
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study by Aydin, Simsek, and Simsek (2014) examined the influence of peace education
programs on university students and found that such programs had a positive effect on
promoting peace awareness and fostering a commitment to peace-related values, regardless of
the students' academic disciplines. Another study by Fritzsche and Jonas (2018) explored the
relationship between academic field of study and social justice orientation. Although not
directly focused on peace awareness, it revealed that the field of study did not significantly
influence individuals' orientation towards social justice, indicating that academic discipline
might not be a determining factor in shaping individuals' awareness of broader societal
issues.

Table 2 reveals that the F-value for the interaction variables between gender and
educational stream (AxB) is 22.39 (significant at the 0.01 level) with respect to peace
awareness. Therefore, Hz is rejected at the 0.01 level. The results indicate that there is a
significant difference in interaction variables such as gender and educational stream
(AxB) with respect to peace awareness. The finding raises interesting questions about the
potential factors or mechanisms underlying this interaction. It suggests that gender and
educational stream interact to shape individuals' perspectives, attitudes, or knowledge
regarding peace-related issues. The differences observed in peace awareness between
genders might vary depending on whether individuals are in arts, science, business, or
other educational streams.

Table 3: Summary of two-way ANOVA for Academic Anxiety

Source of Variation SS df MS F ratio
A (Gender) 647.225 1 647.225 49.92**
B (Educational | 515.18 1 515.18 39.74**
Stream)

AxB 904.90 1 904.90 69.80**
Within Group 6429.81 496 12.96

**=Significant at 0.01 level

In table 3, the mean scores for male and female undergraduate students in relation to their
academic anxiety are 13.42 and 15.97 respectively. ANOVA results from Table 3 indicate
a F value of 49.92, which is significant at 0.01 level. Further, Table 4 shows that the t-
critical ratio between male and female students is 1.95, which is significant at the 0.05
level. Therefore, Hs is rejected. The results indicated that academic anxiety is
significantly different between male and female undergraduate students. Undergraduate
female students experience greater academic anxiety than male students. According to
Gul (2017), academic anxiety differed significantly between male and female students. A
study by Hassine and Khazali (2013) found that female students scored higher level of
academic anxiety than male students. Female students were more likely to have positive
social interactions, receive student support, and be engaged in friendships and group work
(Garg, 2011).

In addition, table 1 also shows mean test scores for academic anxiety for science and arts
students as 15.84 and 13.62, respectively. Furthermore, table 3 shows F value for Science




INQUIRY: An Educational Journal ISSN-0974-8997

and Arts streams to be 39.74, which is significant at the 0.01 level. Furthermore, t-critical
ratio is found to be 1.94 between sciences and arts students, which is significant at 0.05
level. Accordingly, Hs is also rejected. The results found a significant difference between
science and arts undergraduate students in terms of academic anxiety. The undergraduate
science students experience greater academic anxiety than arts students. Siddiqui &
Rehman (2016) also found that academic anxiety different significantly with regard to
educational Stream. Science students scored higher in academic anxiety than arts
students, according to a study done by Hassine and Khazali (2013).

e Table 3 reveals that the F-value for the interaction variables between gender and
educational stream (AxB) is 69.80 (significant at the 0.01 level) with respect to academic
anxiety. Therefore, He is rejected at the 0.01 level. The results indicate that there is a
significant difference in interaction variables such as gender and educational stream

(AxB) with respect to academic anxiety.
Table 4: Determination of t-value

Variable Pair of | N t value
Comparison
Peace Male Vs Female | 500 2.07*
Awareness
Science Vs Arts | 500 0.02Ns
Academic Male Vs Female | 500 1.95*
Anxiety
Science Vs Arts | 500 1.94*

Table 5: Relationship between students’ peace awareness and their academic anxiety

Group N r value
Male 258 -0.60**
Female 242 0.17
Science 233 0.17
Arts 267 -0.31*

e According to table 5, the correlation coefficient value of peace awareness and
academic anxiety of male undergraduate students turned out to be -0.60, which is both
negative and significant. In addition, the coefficient of correlation value of peace
awareness and academic anxiety of female undergraduate students turned out to be
0.17, which is low positive and insignificant at the 0.05 level. As a result, higher
levels of peace awareness are associated with lower or moderate levels of academic

Vol. 41 Page. 6
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anxiety. This implies that as peace awareness increases, academic anxiety tends to
decrease, or at the very least, remain at moderate levels. This result underscores the
role of peace awareness as a potential mitigating factor against the development of
severe academic anxiety among male students.

e It is also evident from the table 5 that the coefficient of correlation between Peace
awareness and academic anxiety of science students is 0.17, which is low positive and
insignificant at 0.05 level. Moreover, the coefficient of the correlation between Peace
awareness and academic anxiety of arts undergraduate students is -0.31 which is
negative and significant at 0.05 level. As a result, peace awareness may reduce or
moderate academic anxiety. This suggests that higher levels of peace awareness might
be associated with a reduction or moderation of academic anxiety among arts students

The outcomes of this study offer valuable insights for educational practitioners and
policymakers. The findings imply that fostering peace awareness, especially among male
students, could be a strategy to alleviate academic anxiety. In the context of arts students, the
pronounced correlation underscores the potential of peace awareness programs to
significantly mitigate academic anxiety. The differential impact across gender and academic
streams underscores the need for tailored interventions to address academic anxiety
effectively, recognizing the role of peace awareness in achieving this goal

CONCLUSION
The study's conclusion unveils significant findings concerning the relationship between peace

awareness and academic anxiety among undergraduate students. The implications of these
findings are as follows:

The study reveals a substantial difference in both peace awareness and academic anxiety
among undergraduate students. The outcomes of the research elucidate the following key
points:

e Gender-Based Variation in Peace Awareness: The results underscore a significant
difference in peace awareness based on gender. However, there is no significant
difference in peace awareness based on the educational stream of the students.

e Gender and Educational Level Impact on Academic Anxiety: The research findings
demonstrate a notable variation in academic anxiety influenced by both gender and
educational level. This suggests that gender and the chosen field of study play a
crucial role in shaping the level of academic anxiety experienced by students.

e Significant Interaction of Gender and Educational Stream: The interaction effect of
gender and educational stream emerges as a significant factor impacting both peace
awareness and academic anxiety. This implies that the interplay between gender and
the chosen field of study significantly contributes to students' levels of peace
awareness and academic anxiety.

e Negative Relationship between Peace Awareness and Academic Anxiety: The
research findings indicate a compelling negative relationship between students' peace
awareness and their academic anxiety. This signifies that students who possess higher
levels of peace awareness are more likely to experience lower or moderate levels of
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academic anxiety. This insight highlights the potential role of peace awareness in
mitigating the adverse effects of academic anxiety.

The implications of these conclusions extend beyond the study's scope, emphasizing the
importance of evaluating peace awareness among students across various levels of
informal education. The research provides a robust framework for understanding the
dynamics of peace awareness and academic anxiety among undergraduates. Notably, the
findings underscore that students with heightened peace awareness tend to experience less
severe academic anxiety, while those with lower peace awareness are more susceptible to
heightened academic anxiety. To address the challenges posed by academic anxiety, the
research recommends the implementation of counseling programs targeting students,
teachers, and parents. Additionally, motivational lectures are proposed as a means of
inspiring students to cultivate both inner and outer peace, empowering them to effectively
cope with the anxiety they encounter. Ultimately, these measures have the potential to
foster a balanced personality and support students in achieving their academic goals.
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Present Status of Early Childhood Care & Education (ECCE) Centres with
reference to NEP 2020 in District Srinagar: An Exploratory Study

Sabah Ishtiaq, IG B.Ed-M.Ed (2020-2023)
&
Prof. (Dr.) Seema Naz, Principal, Govt. College of Education (IASE)

Abstract

The study explored the current state of Early Childhood Care and Education (ECCE) centers
in Srinagar district within the framework of the National Education Policy (NEP) 2020. The
investigation aims to shed light on the existing conditions of ECCE centers and their
alignment with NEP 2020 directives. The study employs a qualitative research design,
emphasizing an exploratory approach to gain deeper insights into ECCE practices. The
findings section presents detailed observations and insights gathered from the field visits to
identified ECCE centers. It addresses challenges faced by ECCE centers in adhering to NEP
2020 gquidelines, including funding constraints, teacher training needs, and resource
deficiencies.

Key words: ECCE, NEP, Srinagar

INTRODUCTION

Education plays a crucial role in achieving full human potential, leading the country towards
a just economic, political and social order. Universal access to quality education is the best
way forward for developing and equipping our country’s talent and maximizing the resources
for the betterment of the individual, society and the nation. A child’s brain is built moment by
moment, as they interact with their environment. In the first few years of life, more than one
million neural connections are formed each second — a pace never repeated again.

Early childhood stimulation endeavors to provide learning opportunities to the child to
enhance their development. However, these learning experiences must be thoughtfully
tailored according to the child's maturation. This stimulation should commence from early
infancy, predominantly comprising activities that entail close interaction between the child
and caregiver. A warm, affectionate relationship between the child and the caregiver forms
the basis for these activities. Thus, an attentive and nurturing caregiver plays a pivotal role in
fostering the child's optimal development. It is vital for trained Early Childhood Care and
Education (ECCE) workers to instill confidence in individual parents, emphasizing that even
if they are economically disadvantaged or less educated, they can provide effective
stimulation to their child, commencing from early infancy. Therefore, early childhood
education offers a critical window of opportunity to shape a child's holistic development and
lay a strong foundation for their future. For children to realize their full potential, they require
access to healthcare, proper nutrition, protection from harm, a sense of security, early
learning opportunities, and responsive care giving. These components, including talking,
singing, playing, and receiving affection from parents and caregivers, are indispensable for
nurturing developing brains and sustaining growing bodies.

Vol. 41 Page. 10
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Early Childhood Care and Education (ECCE) is a term used to describe group settings
designed for children aged approximately three to five years. These settings are intentionally
created to stimulate and support various aspects of a child’s development, including their
physical, mental, emotional, linguistic, and social growth. ECCE has been referred to by
psychologists, educators, and policymakers using various names such as nursery school
education, kindergarten education, and pre-primary education. Likewise, the group settings
where ECCE is provided have been designated with a variety of names, including nursery
schools, kindergarten schools, Shishu Vihar, and Shishu Vatikas. These settings are
purposefully designed to offer care, supervision, stimulation, and education to preschool
children beyond the confines of their homes. Despite the diverse nomenclature, they
collectively fall under the overarching category of “Early Childhood Care and Education,” as
they share the common goal of serving children before their formal entry into primary
schools.

National Education Policy (NEP) 2020 is the first education policy of the 21st century and
aims to address the many growing developmental imperatives of our country. The National
Education Policy lays particular emphasis on the development of the creative potential of
each individual. It is based on the principle that education must not only develop cognitive
capacities - both the ‘foundational capacities’ of literacy and numeracy and ‘higher-order’
cognitive capacities, such as critical thinking and problem solving but also social, ethical, and
emotional capacities and dispositions. NEP 2020 in the context of foundational stage/ECCE
ideally consists of flexible, multifaceted, multilevel, play- based, activity- based and inquiry
based education. It puts forward a revised school structure with a strong base of ECCE from
age 3 that shall act a preparatory years. Foundational years shall consist of five years (age 3-
8) and Medium of instruction to preferably be home language, mother tongue or regional
language to be followed by both public and private schools.

METHODOLOGY

In this study, the researcher has adopted a Qualitative research design to investigate the
present status of ECCE centres within the framework of NEP 2020 in District Srinagar.
Qualitative research is often exploratory, aiming to uncover new insights, perspectives and
understandings within educational settings. Qualitative research in education involves
collecting and analyzing non-numerical data such as interviews, observations, case studies
and document analysis. The aim is to generate in-depth insights, explore meanings and
understand the underlying processes that shape educational phenomena.

In the context of this study, the application of Exploratory approach will enable the
researcher to grasp the present status of ECCE centres in line with the current NEP 2020
policy. This methodology offers a valuable approach for exploring the nuances of ECCE
centres in District Srinagar by providing insights that can inform policy, practice and further
research in the field.

SAMPLE
Under the guidance of the Directorate of School Education (J&K), a list of model
kindergartens were identified in district Srinagar. The Research to be carried out involves
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field visit to the identified five ECCE centres/ model Kindergarten schools in district
Srinagar.

Table 1 - Kindergartens approved under Samagra and Capex

S. No. | District Zone School UDISE Code | Year  of | Sanctioned
Sanction | Under

1 Srinagar Srinagar GMS Kaothi | 01030100904 | 2018-19 Samagra
Bagh Shiksha
2 Srinagar Srinagar GMS 01030101119 | 2018-19 Samagra
Panthachowk Shiksha
3 Srinagar Batmaloo MS Allouchi | 01030400201 | 2018-19 Samagra
Bagh Shiksha
4 Srinagar Hawal GMS Soura | 01030700603 | 2018-19 Samagra
Shiksha
5 Srinagar Gulab Bagh | MS 01031001813 | 2018-19 Samagra
Panjkharwari Shiksha

Source: Directorate of School Education, Kashmir

RESEARCH QUESTIONS
The present research study will address the following research questions-
1. What is the total number of ECCE centres established in Srinagar?
2. How many students are enrolled in ECCE centres or model kindergartens?
3. What are the existing infrastructure facilities for ECCE at the Kindergarten level?

TOOL USED

Interview and observational approach was used to gather relevant information and data. In
order to facilitate this, an interview schedule was prepared by the researcher along with
inputs/consultations from mentor and other professors to collect relevant data during the field
visits of the above mentioned model KG schools in district Srinagar.

ANALYSIS AND INTERPRETATION OF DATA

Kindergarten schools established in District Srinagar:

The presence of these ECCE centres aligns with the broader goals of the National Education
Policy (NEP) 2020, which emphasizes universal access to quality education, starting from the
early years. The following are the details of identified ECCE centres in District Srinagar:

1) GMS KOTHIBAGH -

GMS Kaothibagh is situated at Lalchowk, Srinagar. It was established in 1969 and is managed
by the Department of Education. The school comprises grades 1 to 8 and includes an attached
pre-primary section. The infrastructure consists of three buildings with a total of six
classrooms, including three for elementary school and one for the school office. There is also
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a separate room for the headmaster’s office. Furthermore, the school provides two separate
toilet facilities for boys and girls, a playground, and drinking water facilities for the students.
However, the school does not have a computer-aided learning lab. Additionally, the school
prepares and provides mid-day meals. The school has three teachers assigned to the pre-
primary section, and their qualifications are as follows: one teacher holds an M.A. in English
and an M.Ed, another teacher has an M.A. and a B.Ed, and the third teacher has a B.Sc. and a
B.Ed. The total number of students enrolled in the pre-primary section is 67, with Boys- 31
and Girls- 36.

2) GMS PANTHACHOWK -

GMS Panthachowk was established in 1972 and it is managed by the Department of
Education. It is located near Badami bagh Cantonment of Srinagar block, district Srinagar of
Jammu and Kashmir. The school consists of Grades from 1 to 8. The school is Co-
educational and has an attached pre-primary section. The school has three buildings with
classrooms for instructional purposes and two other rooms for non-teaching activities and a
separate office for Head master. There are toilets for boys and girls, a playground as well as
drinking water facility for the students. Provision for mid day meals prepared on school
premises. School has three teachers allotted for pre-primary section. The qualification of staff
- M.A, M.Ed; M.A; M.Phil. The total number of students enrolled under pre-primary is 40
with Boys- 19 and Girls- 21.

3) GMS SOURA —

GMS Soura is a cluster school located in Hawal zone, District Srinagar in Jammu & Kashmir.
It was established in 1979 and is managed by Department of Education. The school consists
of grades 1-8 and has an attached pre-primary section. The school has three buildings with
classrooms for instructional purposes and an office. There are toilets, a playground as well as
drinking water facility for the students. Provision for mid day meals prepared on school
premises. School has three teachers allotted for pre-primary section. The qualification of
staff- B.A, B.Ed; M.Sc, B.Ed and MPhil, B.Ed. The total number of students enrolled under
pre-primary is 49 with Boys- 24 and Girls- 25.

4) MS ALLOUCHI BAGH -

MS Allouchi Bagh was established in 2003 and it is managed by the Department of
Education. It is located in Batmaloo zone, District Srinagar of Jammu and Kashmir. The
school consists of Grades from 1 to 8. The school is Co-educational and it has an attached
pre-primary section. The school has three buildings with classrooms for instructional
purposes and two other rooms for non-teaching activities and a separate office for Head
master. There are toilets for boys and girls, a playground as well as drinking water facility for
the students. Provision for mid day meals prepared on school premises. School has three
teachers allotted for pre-primary section. The qualification of staff — B.Sc, B.Ed, B.A, B.ed;
M.sc, B.Ed. The total number of students enrolled under pre-primary is 40 with Boys- 23 and
Girls- 17.

5) MS PANJKHARWARI -
MS Panjkharwari was established in 1995 and is managed by the Department of Education. It
is located in Gulab Bagh zone, District Srinagar of Jammu and Kashmir. The school consists
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of Grades from 1 to 8. The school is Co-educational and it has an attached pre-primary
section. The school is spread on 10.5 canals of land, has three buildings with thirty rooms in
total and a separate office for Head master. There are toilets for boys and girls, a playground
as well as drinking water facility for the students. Provision for mid day meals prepared on
school premises. School has three teachers allotted for pre-primary section. The qualification
of staff — B.Sc, B.Ed, B.A, B.ed; M.A, B.Ed. The total number of students enrolled under
pre-primary is 31 with Boys- 14 and Girls- 17.

OBSERVATION:

The investigation underscores key areas where kindergarten schools must improve to adhere
to the National Education Policy (NEP) 2020 guidelines. Insufficient funding emerges as a
major issue, impacting infrastructure, essential resources, and overall facility enhancements.
Allocating funds for children's laboratories, playground equipment, safe water, kitchen, and
washrooms is imperative.

Additionally, recruiting kindergarten teachers requires specialized processes. While some
training is provided through the Early Childhood Care and Education (ECCE) programme,
ongoing tailored training is essential to meet the unique demands of kindergarten teaching.
Although there's a push towards NEP 2020 compliance with resources like Nipun Bharat Pre-
school activity books and emphasis on environmental teaching, there's a need for better
resources and materials aligned with the new curriculum. Many schools lack essential
resources like children's labs, computers, and playground equipment.

Despite some proactive measures, such as repurposing smart boards and acquiring computers,
efforts remain insufficient. While the open admission policy is praiseworthy, healthcare
provisions, especially for differently-abled children, and a special educator in the faculty,
need improvement. Attention should be given to ensuring mid-day meal menus meet
nutritional needs, not just enrollment budgets. While regular health check-ups are positive,
consistency is key.

In summary, implementing NEP 2020 guidelines for ECCE faces challenges due to resource
and funding constraints in kindergarten schools.

CONCLUSION

The National Education Policy 2020 (NEP 2020) underscores the significance of early
childhood education as a pivotal stage in a child's development and educational journey. The
policy envisions expanding early childhood education institutions, starting from age 3
onwards, with a particular focus on the inclusion of economically weaker sections, ensuring
equitable access to quality education for all children regardless of their economic
background. NEP 2020 emphasizes holistic development in early childhood education,
acknowledging various developmental domains such as physical, cognitive, socio-emotional,
ethical, cultural, artistic, communication, and early literacy and numeracy skills. This
comprehensive approach aims to nurture all aspects of a child's development during the
crucial early years. Furthermore, the policy assigns the task of developing a National
Curricular and Pedagogical Framework for Early Childhood Care and Education to the
National Council of Educational Research and Training (NCERT), providing guidance to
parents and educational institutions in delivering quality early childhood education and
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ensuring consistency and standards across different settings. Additionally, NEP 2020
advocates for a variety of pre-school structures to cater to diverse needs and contexts,
including standalone Anganwadi centres and Balvatikas, co-located facilities with primary
schools, and the addition of pre-school segments to primary schools. This flexibility aims to
ensure accessibility and availability of early childhood education in different settings,
catering to the diverse needs of children and families. Overall, NEP 2020 reflects a
comprehensive and inclusive approach to early childhood education, recognizing its
importance in laying the foundation for a child's overall development and future educational
success. By addressing issues of access, quality, and diversity in early childhood education,
the policy aims to create a more equitable and holistic educational system in India.

Based on the study undertaken by the researcher to investigate the current status of ECCE
centres in District Srinagar, the implementation of Early Childhood Care and Education
(ECCE) initiatives under the NEP 2020 faces several challenges. These include ensuring the
safety of pre-primary school children, addressing teacher training needs, managing teacher
shortages, recruiting resource persons, infrastructure development, establishing effective
mentoring and training systems, adapting the mid-day meal scheme, and incorporating health
interventions. Overcoming these challenges will require collaborative efforts among
government bodies, educational institutions, and local communities to create a safe and
nurturing environment for young children while providing quality early childhood education.

REFERENCES

1) Anitha, G. Fatima & Narasimhan, Udayakumar (2021), Seeing the National Education
Policy 2020 through the lens of Early Child Development, Industrial Psychiatry
Journal Jan-June 30(1): 182-186

2) Bhikhubhai, Prajapati Jigneshkumar (2022), A Critical study of NEP 2020,
International Journal of Creative Research and Thought, VVol. 10, Pg 304-311

3) C. Stephen White, Mick Coleman (2000) Early Childhood Education- Building a
philosophy for teaching, by Prentice Hall, Pearson Education, New Jersey Colombus,
Ohio

4) Gangbar, Jonathan & Rajan, Pavithra & Gayathri, K. (2014) "Integrated child
development services in India: A sub national review," Working Papers 318, Institute
for Social and Economic Change, Bangalore.

5) Gul, Showkeen Bilal Ahmed (2023), ‘Early Childhood Care and Education (3-6
years) & the Role of Traditional Games: An Exploratory study of Jammu & Kashmir’,
Asian Journal of Education and Social Studies, Vol. 39, Issue 1, Pg 53-59

6) Jandhyala B.G. Tilak (1996), How Free Is Free Primary Education in India, Economic
and Political Weekly 31, no. 5, 7-8

7) Kaul, V and Sankar, D (2009), Education for All -Mid-Decade Assessment Early
Childhood Care and Education in India, New Delhi, NUEPA

8) Khatak, Sunita et al. (2022), NEP, 2020-A Review cum Survey Based Analysis of
Myths and Reality of Education in India, International Journal of Advanced in
Management, Technology and Engineering Sciences, Volume 12, Issue 1




INQUIRY: An Educational Journal ISSN-0974-8997

STUDENTS’ PERCEPTIONS OF ONLINE ASSESSMENT DURING
CORONA PANDEMIC

Dr. (Mrs.) Nishta rana
Professor (Head),
School of Education, MIER College of Education (Autonomous), Jammu

Abstract

COVID-19 pandemic has disrupted not only teaching-learning but also assessment in
educational institutions at levels. In this situation, online learning has come to the rescue and
become the main method of instruction and assessment during the pandemic. No doubt that
with the help of online learning tools, all the stakeholders in academia could continue their
respective assignments but certainly there existed some challenges as reflected in various
studies. In this context this study has been conducted to analyse the students’ perceptions of
online assessment adopted during Corona pandemic at Post-Graduate level. A total of sixty-
five students pursuing their B.Ed./ M.Ed. participated in the study. The results reveal that the
online assessment was not a proctored one as shared by the most of the students. Also a large
majority of students did not like the online assessment in preference to on-campus
examinations. The nature of questions was majorly of multiple choice followed by long-
answer questions, short-answer questions and viva. Majority of students were of the opinion
that online assessment could not do justice while assessing learning at psychomotor domain,
The things liked the most by students regarding online assessment were: flexible
environment, mobile learning, use of different ICT Apps, critical thinking required for
answering questions, application based questions, high order thinking questions, saved
stressful travelling time, faster evaluation and results, economic in terms of time and money,
taking examinations at own place and pace, pattern of conducting the exams, question paper-
setting, online quiz, open-book examination questions, safety from coronavirus (as there was
no need to go outside) and comfort zone. The most frequently faced challenge during online
assessment was of poor internet connectivity. At the end, some suggestions to make the online
assessments effective have been given.

Keywords: Online Assessment, Students’ Perceptions, Corona Pandemic

INTRODUCTION

Assessment is a core element in the educational system to obtain the extent the learning
outcome has reached. Valid and reliable assessment improves the quality of learning,
teaching and academic programs and is important for learners, teachers and educational
institutions (Yambi, 2012). Students must know whether they are reaching the targets which
they have set up for them. Confirming students’ knowledge is the educational organisations’
task, which cannot be done without assessment which validates that the students have
learned. Students learn better when they know the learning objectives and the criteria used to
measure achievement of these objectives. Teachers should also get to know whether they are
using apposite teaching procedures. One goal of assessment is to direct the teacher to the
students’ needs to mend the learning procedure. Institutions need to provide confirmation that
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they are doing what they are thought to do. Not only students and their parents but other
parties in society, such as beneficiaries, educational policy makers, and companies that offer
jobs to graduates of these institutions, want to see this evidence. With increasing interest in
online learning and online assessment (even before Corona pandemic), with more institutions
providing it and more students taking it, consideration should be given to students’
perceptions about online assessment. Without knowing their perceptions, it hard to offer
online assessment which will be a primary mode of assessment.

Online assessment strategies provide a variety in assigning projects, peer-assessments,
self-assessments, quizzes, discussion forums. A wide variety of clearly explained
assignments on a regular basis can be given and meaningful and timely feedback to
students regarding the quality of their work can be provided. Effective assessment
techniques include portfolios, self-assessments, peer evaluations, weekly assignments,
projects and quizzes with immediate feedback (Gayton & McEwen, 2007).

Fair and effective methods for upholding academic reliability have long been considered
within higher education (Holden, O.L.; Norris, M.E.; & Kuhlmeier, V.A., 2021). Yet, there
is a widespread belief that departures from integrity are on the rise (e.g. Hard et al., 2006).
With the introduction of technology into the classroom and the popularity of online
programs, new openings for “e-cheating” exist (Harmon and Lambrinos, 2008; King &
Case, 2014). Signifying the prominence of bearing in mind “e-cheating,” prior to 2020,
reports suggest that 30% of students in degree-granting U.S. colleges and universities
enrolled in at least one online course (Allen and Seaman, 2017). In and after 2020, the
COVID-19 pandemic has caused widespread changes in the modalities of higher
education, ensuing in almost all institutions embracing online arrangements. As the
development of fully online courses is expected to continue to magnify (Allen and
Seaman, 2010; Johnson, 2019), teachers, administrators and other stakeholders are faced
with the challenge of evolving systems to satisfactorily gauge learner’s outcomes in an
online setting while upholding academic rectitude.

SIGNIFICANCEOF THE STUDY

Online assessment is a significant technological advancement that has been involved in the
education system even before Corona pandemic. But especially during Corona pandemic
online assessment played an indispensable role in assessing and promoting the students to the
next level. The higher education institutions were not as such prepared for conducting online
assessment, still every education institution starting from KG (Kindergarten) to PG (Post-
graduation) adopted it and evaluated their students. Keeping in view the urgency of
implementation of online assessment and importance of perceptions of students especially
from a teacher education institution, this study was thought of worth conducting. The
institution selected for the study has been one of the most premier institutions in the field of
teacher education in north India and known for its implementing innovations in teaching and
learning.
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RESEARCH QUESTIONS

1. What type of assessments have been followed during Corona Pandemic in teacher
education colleges?

2. If online assessment has been done, what was the nature of questions?

Was online examination proctored (supervision through camera etc.) one?

4. What are the perceptions of student-teachers regarding their assessment being done in
their institutions during Corona Pandemic?

5. What are the most liked things by students regarding their online assessment?

What are your suggestions regarding making online assessment more effective?

7. What challenges were faced by students during online examination in Corona
Pandemic?

RESEARCH METHODOLOGY

w

o

Survey method of research has been used for this study.
Population

The population for this study comprises of 800 students pursuing their B.Ed./ M.Ed. in
colleges of education in Jammu city.

Sample

A sample of 65 students pursuing their B.Ed./ M.Ed. was taken for the study through random
sampling. Forty-four students were from M.Ed. and 21 students were from B.Ed.

Tool
Self-prepared tool has been employed for the data-collection.
Data Collection

The data has been collected through online mode by converting the self-prepared tool into
google form. The link of the google form was sent to all the students through WhatsApp
groups formed by their teachers but responses from only 65 students were received.

Data Analysis

The data has been analysed by computing percentages.

ANALYSIS AND INTERPRETATION

Research Question 1. Which type of assessment has been done in your institution during
Corona Pandemic?
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@ Online
@ Offline
& Both online and offline

Figure 1: Type of assessment followed in Teacher Education during Corona Pandemic

Figure 1 shows that 53 (81.5%) students said that in their institution online assessment has
taken place however 12 (18.5%) said that both online as well as offline assessment took place
in their institution.

Research Question 2: If online assessment has been done, what was the nature of questions?

MCQs 45 (69.2%)

Long-answer type guestions 42 (64.6%)

Short-answer type questions

19 (29.2%)

Viva

Figure 2: Nature of questions asked in Online Assessment during Corona Pandemic

Research Question 3: Was online examination proctored (supervision through camera etc.)
one?
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Yes 26 (40%)

No 39 (60%)

Figure 2: Number and Percentage of Students saying Yes/ No for proctored Examination

Research Question 4: What are the perceptions of student-teachers regarding their assessment
being done in their institutions during Corona Pandemic?

According to the responses given by students, 10 (15.4%) students strongly agreed to the
statement “I liked taking test through online mode”, 12 (18.5%) students agreed, 15 (23.1%)
students could not decide about this statement, 11 (16.9%) students disagreed to the statement
and 17 (26.2%) students strongly disagreed to this statement. So, it can be said that 22
(33.9%) students liked the online assessment and 28 (43.1%) students did not like the online
assessment.

9 (13.8%) students strongly agreed to the statement “It was easy for students to cheat during online
assessments”, 8 (12.3%) students agreed to this statement, 15 (23.1%) students could not decide
about this statement, 11 (16.9%) students disagreed to the statement and 22 (33.8%) students
strongly disagreed to this statement. So, it can be said that 33 (40.7%) students perceived that
it was not easy for students to cheat during online assessments.

8 (12.3%) students strongly agreed to the statement “Lower grades were obtained in the semester
when online exams happened in comparison to the traditional pattern”, 10 (15.4%) agreed to this
statement, 22 (33.8%) students could not decide about this statement, 17 (26.2%) students
disagreed to the statement and 8 (12.3%) students strongly disagreed to this statement. So, it
can be said that 25 (38.5%) students perceived that they obtained lower grades in the semester
when online exams happened in comparison to the exams through traditional pattern.

12 (18.5%) students strongly agreed to the statement “Online assessment could not do justice while
assessing learning at psychomotor domain”, 14 (21.5%) agreed to this statement, 18 (27.7%)
students could not decide about this statement, 8 (12.3%) students disagreed to the statement
and 13 (20%) students strongly disagreed to this statement. 26 (40.0%) were of the opinion that
online assessment could not do justice while assessing learning at psychomotor domain, while 21
(32.3%) were of the opinion that through online assessment could assess learning at psychomotor
domain.
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6 (9.2%) strongly agreed to the statement “Non-proctored online assessment provided enough
scope to the students to copy”, 10 (15.4%) agreed to this statement, 19 (29.2%) students could not
decide about this statement, 13 (20%) students disagreed to the statement and 17 (26.2%)
students strongly disagreed to this statement. 35 (55.4%) students perceive that there was no
scope for cheating in non-proctored online assessment.

12 (18.5%) strongly agreed to the statement “The availability of many online assessment tools
created confusion for me about their usage”, 17 (26.2%) agreed to this statement, 18 (27.7%)
students could not decide about this statement, 10 (15.4%) students disagreed to the statement
and 8 (12.3%) students strongly disagreed to this statement. 29 (44.7%) students perceive that
the availability of many online assessment tools created confusion for them about their usage.

5 (7.7%) strongly agreed to the statement “Questions of higher order thinking were asked during
the online assessment in Corona Pandemic”, 12 (18.5%) agreed to this statement, 9 (13.8%)
students could not decide about this statement, 19 (29.2%) students disagreed to the statement
and 20 (30.8%) students strongly disagreed to this statement. 39 (60.00%) students perceive
that questions of higher order thinking were not asked during the online assessment in Corona
Pandemic.

Research Question 5: What are the things that you liked the most regarding your online
assessment?

The things liked the most by students regarding online assessment were: flexible
environment, mobile learning, use of different ICT Apps, critical thinking required for
answering questions, application based questions, high order thinking questions, saved
stressful travelling time, faster evaluation and results, economic in terms of time and money,
taking examinations at own place and pace, pattern of conducting the exams, question paper-
setting, online quiz, open-book examination questions, safety from coronavirus (as there was
no need to go outside) and comfort zone.

Research Question 6: What are your suggestions regarding making online assessment more
effective?

As per the responses of the students, online assessment should be proctored one. There
should be proper set-up for the conduct of examinations. Camera should be kept on while
taking online assessment. Time duration should be enhanced one for online assessment
(especially for open-book examination questions) as in comparison to traditional modes of
assessment, after online assessment viva-voce must be conducted to validate the results.
Appropriate training needs to be given to the students and mock-tests must be organised for
them. There should be something to confirm that students do not cheat. Government/
college should provide some gadgets (mobiles/tablets) to the students so that poor students
can also use the technological apps well.

Research Question 7: What challenges did you face during online examination in Corona
Pandemic?
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As per the responses of the students, challenges faced by the most of the students were of
poor internet connectivity especially in rural areas, poor electricity supply, disturbance at
the homes while taking examinations, some questions needed more critical thinking but
due to time limit justice could not be done with those questions, online exam security,
infrastructural barriers, susceptibility to cheating, eye strain, much time taken for page or
site loading,

CONCLUSION AND DISCUSSION

As most of the students shared that their colleges did not go for proctored online
assessment/ examination during Corona pandemic, there is high possibility that students
might have involved in academic dishonesty and if online exams offer more opportunities
for dishonesty then rates of cheating would be expected to differ depending on the
assessment type and individual student’s value system. However, a greater proportion of
students said that there was no enough scope for cheating during online assessment still a
good proportion of students said that it was easy to do cheating during the assessment
through online mode (Watson & Sottile, 2010). Thus, future research to consider the type
of assessment when comparing cheating in online vs. in-person course environments is
encouraged. Given the financial and logistical concerns that may make cheating detection
through online proctoring and other technological solutions unfeasible (Cluskey et al., 2011),
and given concerns with privacy and data security, some advocate instead for changes to
exam formatting (structure, presentation) that can, in turn, avoid and deter cheating at little
cost (Vachris, 1999; Shuey, 2002; 2003). Also, only 15.6% students said that they have
appeared for viva after the conduct of online assessment, so other institutions of
higher/teacher education can follow the similar practice for validating the results. The
proportion of students who did not like the online assessment is more than the students liked
the online assessment. Most of the students perceived that higher order questions were not
asked, so there is a need to relook at the level of questions set for online assessment under
open-book examination (Bansal, 2021).

Despite of living in an atmosphere where there are a lot of issues related to infrastructure
availability and lack in technological skills, still a good proportion of students have
welcomed online assessment at higher education level because they might have considered
it to be the time's demand as the world is moving toward paperless records, and online
assessment is the close companion of e-learning (Kundu & Bej, 2021). This study provides
significant implications for providing good internet connectivity and electricity supply in
rural areas of Jammu and Kashmir as majority of the students are residing in the areas where
they are facing these issues (Gupta, Gupta, Rana & Sharma, 2014). Online assessment has
the possibility of enhancing learning and teaching in higher education institutions, and this
is only possible if the institutions put suitable assessment policies and procedures in place.
This study will serve as a ready reference for the future researchers to direct their work in
several other aspects like teachers' perception, institutional perception, policy makers'
perception or finding correlation among these different aspects (Kundu & Bej, 2021).
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Abstract:

John Milton was a great Classical Scholar gifted with a great amount of Biblical learning.
He felt the immortality of Homer and Virgil which made him to ‘dream of immortality’ for
himself. Thus, he aspired to be one with such ancient giants by writing a ‘Classical Epic’. He
turned his mind to a poem which would “assert eternal providence and justify the ways of
God to men”. He designed and executed the scheme of Paradise Lost in similarity with
Homer’s ‘The Iliad’ and Virgil’s ‘Aeneid’. As far as possible, he kept close to the rules and
regulations of epic poetry as laid down by Aristotle. The poem was his life’s dream, squeezed
all his scholarly learning into it and in spite of all its defects, deficiencies and drawbacks, if
there is any at all, it holds its rightful place among the highest half a dozen epics of the
world. As in Classical epics, the theme of an epic must have a national import or significance
and should hold a mirror to the ‘life and thought’ of a nation or a race. Thus, Homer in his
epic portrays the life, thought and culture of the Greeks and Virgil does so in case of
Romans. John Milton’s theme is sublime and transcends the bounds of a particular race or
nationality. It is universal and of cosmic character.

Key Words: Classical Epic, Paradise, Eternal Providence, immortality, Fall of Man

JOHN MILTON’S PROJECTION OF SELF

The “Fall of Man” is the theme of Paradise Lost and John Milton gave this sublime
theme a practical shape and doing so deservingly achieved immortality for himself. After the
theme of an epic, its action constitutes its second important element. The actions of an epic
should be one, entire and great. Paradise Lost has unity of texture. The central action is the
“Fall of Man” and every incident and every situation in the epic is subordinate to this. In this
lengthy poem, we find some digressions here and there, more so in the third and the seventh
book but these do not seriously damage the entirety of action in the play and we clearly feel
that “Fall of Man” is still the main action in the play. The whole action is single and compact
with a well-marked beginning, a middle and an end. So far as greatness of action is
concerned, no one can deny the fact that John Milton’s subject is greater than that of Homer
and Virgil and demands great action. The entire action of Paradise Lost is stamped with
grandeur and greatness. Everything in universe, natural or otherwise, has a proper role
assigned to it in this admirable poem and in the words of Addison it has much greater
magnificence that could have been formed in any pagan system. The poem opens with an
infernal council plotting the “Fall of Man”. John Milton cast some great actions into the fifth,
sixth and the seventh books but they contribute to the principal action.
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The characters of an epic must have dignity and variety and in Paradise Lost we see
wide variety of characters, human and divine, natural and spiritual with their glorious, un-
surpassing but opposite traits. The epic must have a great hero and in Paradise Lost Adam is
the hero for general public. No doubt, Adam is not a warrior but an innocent noble figure
having admiration and gratitude for his Maker, justifying all the praises William Shakespeare
showered on man:

What a piece of work is a man! How noble is reason!
How infinite in faculty! In form, in moving.....!

We cannot deny the dynamism of Satan whom some regard as the hero of the epic. Satan is
energetic, forceful, dauntless and a fellow full of determination. Paradise Lost, like other
epics, is full of sublime and nobler thoughts. There is no room for fun and light-heartedness.
This noble poem gives full range of man’s potentiality and in his seventh book, John Milton
describes the creation of the world and its purpose and utility. Moral forms an integral part of
Paradise Lost as it seeks to ‘Vindicate the ways of Gods to Man’ and the necessity of
obedience to the “Divine Law”.

The problem of the hero in Paradise Lost has not been finally solved even till today
and we cannot safely single out the hero of this splendid poem. The final selection is to be
made out of its two main characters-----Adam and Satan. Both have their own advocates and
both have their due claims. Critics like John Dryden are of the view that Satan is the hero of
the Paradise Lost and they praise the wisdom of John Milton in choosing him for it.
Certainly, Satan has heroic dimensions and loves liberty and even challenges God himself.
He is determined to wreck vengeance on man. John Milton endowed Satan with heroic
qualities on purpose as it is self-evident that he had projected himself into Satan to confront
and lash on his opponents, political as well as religious. After giving vent to his fierce
feelings in the shape of Satan, he seems to realize that it would defeat his basic purpose if he
went on any further with this ‘evil-being’. As we go on reading the succeeding books of
Paradise Lost, we begin to feel that the Satan of the first two books is no more there and for
his degradation, cannot hold out our admiration. He had fallen from God’s grace and now he
falls in our estimation. Satan loses all his heroic force and commanding voice. He is no more
but a mean, wretched and cunning thing. From a presumed hero, he turns into a trickster.
Here Adam comes into replace him. Adam had disobeyed God and fallen from His grace
resulting in the fall of whole human race. When Satan reaches the earth, he enters a serpent.
His former pride deserts him and he gives the sad cry of ‘O foul descent! He degenerates into
a mean fellow trying to tempt Eve by guile. John Milton starts condemning Satan by calling
him the Fiend, the Arch-fallen, the Devil, Foul, Infernal, Vain and Horrid. Satan turns into a
cunning villain and is himself forced to realize his fallen position. He feels sorry for the glory
that had been snatched away from him. All good is lost to him and he worships ‘evil’ as his
God. John Milton himself realizes that in glorify the Arch Fiend, he is simply going against
the very purpose of the epic. Adam is to be considered the hero of the epic because the
central theme of the poem is Man’s first disobedience. Adam disobeys the command of God
and thus, brings about the fall of the whole human race. The fall of humanity is a matter of
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vital importance and Adam is the representative of human race. He is a passive figure and not
a man of action but after commenting the sin of disobedience to God needed no action but
sole action of repentance and he repented enough to achieve God’s grace. It is the only course
left for Adam and he succeeded in it. However, if success is necessary for the hero over the
villain, we see Adam’s deceiver is crushed badly by Eternal Lord. Adam regains paradise by
his humble submission to God. God is aware of the success of Satan in perverting mankind.
Having created man free and able enough to have withstood his Tempter, God declares his
purpose of grace towards him, in regard he fell not of his own malice, as did Satan, but by
him seduced. It is God’s divine justice that is man is, at last, restored to his previous position.

For the splendid poem of Paradise Lost Adam and Satan are equally important. It
would have not been such a grand epic if one of them was missing from it. We can easily feel
‘Cause and Effect’ situation in their actions. The enemity arose at the dawn of creation and
almost the whole world believes, as a matter of fact, that this animosity between Satan and
Man invisibly operates even to this day. Great scholars of the world have portrayed Satan in
their own languages and in their own peculiar styles but it is admitted, on all hands, that John
Milton’s is the best characterization of Satan. The common people realize less of invisible
Satan and are less afraid of him but John Milton has drawn so prominent a figure of Satan
that we rather feel his presence and get terrified of him. Before his fall from heaven, he was
an arch-angel and after his fall he became an arch-rebel. John Milton in his first two books
uses all the sublime words at his command to dignify Satan’s personal charms, actions and
forceful speeches even when he is in a fallen state. One likes to see hateful Satan getting
more and more entangled with Almighty God himself. Like a wild hog he is defiant, bold,
doughty and arrogant. We see enough of self-exaltation and strength of spirit in Satan. Even
in hell he shows his unyielding courage and tenacity when he challengingly cries:

“What though the field be lost
All is not lost, the unconquerable will
And study of revenge, immortal hate
And courage never to be overcome”

Firm will and courage are his inherent qualities and any change of time and place can not
dampen these qualities in him. He never wants to be in a subordinate position and even wants
to rule in hell. Addressing hell, he says:

“Hail horrors, hail

Infernal world and thou profoundest hell
Receive thy new possessor, one who brings

A mind is its own place, and in itself

Can make a Heaven of Hell, a Hell of Heaven”

Satan’s spirit of wickedness and evil is clearly shown when he discloses to his followers the
guideline for all their actions:

“To do ought good never will be our task
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But ever to do ill our sole delight”

Not in Paradise Lost only but in all his poems whether lyrical, dramatic or epic John Milton
projects himself prominently and his personality and opinions are reflected in all his poems
from “L’Allegro” to “Paradise Regained”. His revelation of self can be noted easily in all his
works and Samuel Coleridge observes, “William Shakespeare’s poetry is characterless; that
is, it does not reflect individual Shakespeare; but John Milton is in every line of the Paradise
Lost”. In Paradise Lost Satan and John Milton go hand in hand together, one opposing the
heavenly authority and the other defying the autocracy of Charles-1. John Milton’s love of
freedom, republicanism and hatred of tyranny are represented through the character of Satan.
John Milton in his first two books uses all the sublime words at his command to dignify
Satan’s personal charms, actions and forceful speeches. Satan’s opposition to God is parallel
to John Milton’s opposition to Stuart Kings who believed in divine theory of kings. John
Milton’s purpose too was defeated with the restoration of monarchy in 1660. John Milton’s
republican cause was lost with the coming of Charles-I1 to the throne of England but his spirit
remained undamped like the spirit of Satan. For John Milton the England of Restoration was
a hell when he had spent a good time during the protectorate of Cromwell. Even then his
optimism continues. He does not lose courage and hopes that the Puritan cause would
succeed at any cost. He feels one with Satan:

“One who brings

A mind not to be changed by place or time

The mind is its own place and in itself

Can make a Heaven of Hell, a Hell of Heaven”
Satan’s pride provoked him to go to war against God and to be thrown out of Heaven, along
with the other rebel angels. He summons all the fallen angels to boost their morale. All these
gathered together like ‘the biblical plague of locuts’. Among those who were present there is
Moloch ----- the pagan god to whom children are sacrificed. Belial, a crude and lewd devil, is
also present there. He is a chief consort of Satan and helps him to wage war against God’s
new creation, ‘Man’. Belzebub, the Satan’s mouth-piece is very much there. He speaks last to
carry the argument. However, every fallen angel is free to speak there. The speeches of these
fallen-angles show their maliciousness. When the demonic architect, Mulciber builds the
hellish pandemonium, all the fallen angles go into it to discuss the strategies against God.
Sitting on a high throne decorated with pearls and gold, Satan gave the introductory speech,
seemingly balanced but inwardly invoking the fallen angles to be prepared for another war
against God ‘to claim our just inheritance of old’. Then he invites those who want to take part
in the debate. First of all, the strongest and the fiercest spirit, Moloch stood up to speak. The
very first words he spoke were, “My sentence is for open war”. He is very much eager that
the fallen angles should at once struggle against God and dislikes those who waste time in
planning only.

e let those

Contrive who need, or when they need, not now”.
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In his opinion, the armed angles should not waste their time lingering here and there in the
hell which is “Den of shame” for them. Calling Almighty a tyrant, he says that God reigns
simply because of their delay. He suggests that armed with hell flames, they should at once
go “over Heaven’s high towers to force resistless way”. According to him there can be
nothing worse than hell and so the fallen angles need not fear anything worse than hell. He
says to them that they are powerful enough to disturb God’s heaven and assures them that if it
IS not victory, it is still revenge.

The next speaker was Belial, who seemingly was more graceful and more humane, still
totally false in his statement. He does not agree with Moloch and calls his courage only a
matter of ‘despair’ and ‘dissolution’. The revenge seems an impossible matter to him as “the
Towers of Heaven are filled with armed watch” and so there is no access to Heaven. His
speech is logical. He makes the fallen angles understand that God has ‘decreed, reserved and
destined’ them to eternal woe and any rash activity on their part will make him angry to
‘plunge them in the Flames’. He says that God is wise enough to frustrate all their plots and
wiles. He hopes that, with the passage of time, their ‘Supreme Foe’ may become less angry
and reduce their sufferings. He advises the fallen angles to be contended with their lot. After
Belial, Mammon rose to speak. He seems to be a complete materialist and looks down on the
golden pavements on earth rather than to look up to God. He argues that it is vain to hope that
the king of Heaven can be dethroned and nor can they regain their ‘lost right’. He says that
even if God bestows grace upon them the fallen angles will have to submit to God’s hard
laws and sing hymns in his honor. He advises them not to wish for what they cannot get by
force and neither should they wish to obtain what is unacceptable. He advises them that they
should rather seek ‘our own good from ourselves’. He argues that they are not accountable to
anyone in Hell and so the fallen angles should like hard liberty to God’s servitude. He says
that they have the skill to dig out the gold and the gems of that desert region. The Hellish
torments may become a part of their own nature and their own temper will match with the
temper of the piercing ‘Fires’ of the Hell.

Then comes Beelzebub to speak. He too rejects war as it would bring more severe
trouble to them. He expects no better terms of peace from Almighty for the fallen and the
only thing they can do is that the conqueror least rejoice in their suffering. He suggests them
to find some easier enterprise. He tells them of some prophecy in Heaven concerning another
world to be created about this time. He wants the fellow angles to bend all their thoughts
upon this new world and to see what creatures lived there. They were to see of what mould
these new creatures were made of and what was their weakness and how they were to be
subdued. They would ultimately drive out this new creation from their place as they
themselves were driven out of Heaven. This decision was taken by common consent. Satan
was elected to undertake the voyage to this new world to have the first hand situation of that
place.
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Abstract

Academic dishonesty is a pervasive issue in higher education, posing significant challenges
to the integrity and credibility of academic institutions. The study investigates academic
dishonesty among distance and regular learners in higher education, focusing on South
Kashmir, Jammu and Kashmir UT, India. Utilizing a descriptive survey research design, 200
post-graduate students were sampled from two higher education centers namely, South
Campus, University of Kashmir, Anantnag, and IGNOU Study Centre 1211, GDC Anantnag,
stratified by gender (50 male, 50 female) and type of course (50 science, 50 non-science)
through randomization techniques. Data were collected using the Academic Dishonesty Scale
by Bashir & Bala (2018) and analyzed with SPSS version 26. Results indicate slightly higher
levels of academic dishonesty among distance learners compared to regular learners, with
significant mean differences between male and female distance learners, and between science
and non-science learners in both categories. Specifically, male distance and regular learners
exhibited higher dishonesty levels than their female counterparts, and non-science learners
showed higher levels of dishonesty compared to science learners. These findings underscore
the complexity of academic integrity dynamics in higher education, emphasizing the
importance of tailored interventions to address and mitigate dishonest behavior among both
distance and regular learners.

Keyboards: Academic dishonesty, Higher education, Gender, Type of course, South
Kashmir.

INTRODUCTION

Academic integrity is the cornerstone of higher education, encompassing the principles of
honesty, trust, and fairness in the pursuit of knowledge and learning. However, in recent
years, there has been growing concern over the prevalence of academic dishonesty among
learners, particularly in the context of distance education and traditional, face-to-face learning
environments. The rise of online learning platforms and the widespread availability of digital
resources have opened new avenues for students to engage in unethical practices, challenging
the integrity of the educational system (Sims, 1993; Ellahi et al., 2013; Nonis and Swift,
2001; Harding et al., 2004; Nazir & Aslam, 2010).

The problem of academic dishonesty in higher education keeps drawing a lot of attention as
worries about the weakening of moral standards in modern cultures and within our
educational system in particular grow. Of course, the educational community ends up
becoming the centre of attention. Academic dishonesty has an adverse impact on higher
education's culture and values, but it also has an effect on society's values altogether
(Naghdipour & Emeagwali, 2013). Promoting ethical principles in graduates is a fundamental
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aspect of higher education's mission (Bashir & Singh, 2018); sadly, academic dishonesty
undermines this mission by lowering the value of education (Gallant, 2008). Academic
dishonesty has been described as being prevalent in the academic world (Yang, et al., 2013),
and Zimmerman (1998) suggests that it may be a sign of an ineffective system of education
rather than a defect in a student's character.

Distance education, with its flexibility and accessibility, has gained immense popularity in
recent years. Learners pursuing education through online platforms have the advantage of
managing their schedules while balancing work (Nonis & Swift, 2010), family, and other
commitments. However, the virtual nature of distance learning environments also brings forth
new challenges related to monitoring and control. With limited face-to-face interactions and
remote assessments, the temptation for academic dishonesty, such as cheating on exams,
plagiarism, and contract cheating, may be heightened (Ellahi et al.,2013). On the other hand,
regular learners attending brick-and-mortar institutions benefit from the direct guidance of
instructors and immediate feedback during exams and assignments. However, the pressure to
excel academically in competitive environments may lead some students to engage in
dishonest practices as well. Factors like high-stakes testing and the fear of failure can
contribute to academic dishonesty among regular learners (Eminoglu & Nartgun, 2009).

The concept of academic dishonesty encompasses a wide range of perspectives within the
realm of education (Gallant, 2008; Zimmerman, 1998). These consequences pertain to
academic corruption, academic uprightness, and academic truthfulness. Nevertheless, the
concept of academic dishonesty is commonly employed as a broad concept (Walton, 2010) to
encompass actions that involve students providing or receiving improper guidance in an
academic task or obtaining credit for work that is not their own. Zimmerman (1998) defines
academic dishonesty as a deliberate act of fraud, wherein a student endeavours to improperly
attribute credit to another individual's work or efforts without proper consent, or use
unauthorised materials or falsified information in any academic endeavour. The prevalence of
academic dishonesty among students has exhibited a consistent pattern, with estimated rates
ranging from 13% up to almost 95% (Stone, et al., 2009). Academic dishonesty continues to
be an important concern in the higher education globally.

To address the rising concerns about academic dishonesty, this study adopted a comparative
approach, examining both distance and regular learners to better understand the nuances of
each setting in the delimited area. The findings of this research may hold significant
implications for educational institutions, policymakers, and educators. Understanding the
underlying causes and patterns of academic dishonesty in distance and regular learning
environments can pave the way for targeted interventions to foster a culture of honesty,
integrity, and ethical behavior (lyer and Eastman, 2008) within higher education.

RATIONALE OF THE STUDY

The rationale for conducting a comparison study in higher education to examine academic
dishonesty among distance and regular learners arises from the growing apprehensions over
the integrity of academic practices in modern educational environments. With the ongoing
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progress in technology, distance learning has become more widespread, providing students
with more flexibility and accessibility. Nevertheless, the shift towards online learning
platforms has presented novel obstacles, namely in the realm of combating academic
dishonesty. Instances of academic dishonesty, including cheating, plagiarism, and committing
fraud, have been documented among a wide range of distance learners. These incidents
underscore the pressing need to thoroughly investigate the scope and root causes of such
misbehavior (lyer and Eastman, 2008). Likewise, it is important to note that instances of
academic dishonesty extend beyond distance learners, as regular learners in conventional
physical educational institutions have also been implicated in unethical behaviours (Sims,
1993). This underscores the necessity of conducting a comparative study to identify the
commonalities and distinctions between these two educational settings. It is crucial for higher
education institutions to comprehend the complexity of academic dishonesty among both
distance and regular learners. This understanding is essential in order to effectively
implement specific interventions and foster a culture of academic integrity. By doing so,
these institutions can create an environment that promotes ethical and honest pursuit of
knowledge among students (Brown, 2000).

The importance of conducting a comparative study on academic dishonesty between distance
and regular learners in higher education extends beyond merely quantifying the prevalence of
dishonest practices. With the prevalence of online learning platforms, it was crucial to
identify the specific risk factors and vulnerabilities that may influence distance learners to
engage in academic misconduct (Thomas, 2017). Moreover, while comparing the experiences
of distance learners to those attending traditional institutions, teachers and policymakers can
gain a comprehensive understanding of the broader factors contributing to academic
dishonesty in the higher education institutions. With this right kind of knowledge, institutions
can design tailored strategies and implement appropriate preventative measures (Cizek, 2003)
to mitigate academic misconduct effectively among the students. Moreover, the findings of
this study can serve as a catalyst for initiating meaningful discussions on academic integrity,
ethics, and the role of technology in modern education. Through this comparative research,
higher education stakeholders of all aspects can collaborate to reinforce the significance of
ethical conduct in academic pursuits, fostering a culture of integrity and welfare that not only
benefits individual learners but also strengthens the credibility and reputation of educational
institutions as a whole (Lim and See, 2001).

Therefore, this masterpiece of research was an attempt to study thoroughly the academic
dishonesty among the distance and regular learners or students of South Kashmir, Jammu and
Kashmir UT (India). The results emphasize the significance of acknowledging the distinct
difficulties encountered by both distance and traditional learners, which could potentially lead
to occurrences of academic dishonesty. The comparison investigation unveiled subtle
variations in the characteristics and scope of dishonest behaviors, underscoring the necessity
for focused interventions and educational approaches customized to each mode of learning.
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OBJECTIVES
The following are the major objectives of the study:

1. To assess and compare the Academic Dishonesty among distance and regular learners
of higher education.

2. To compare the Academic Dishonesty among distance and regular learner of higher
education across the gender and type of course.

HYPOTHESES

Ho1: There is no significant difference between the mean scores of male & female distance
learners of higher education on academic dishonesty.

Ho2: There is no significant difference between the mean scores of male & female regular
learners of higher education on academic dishonesty.

Hos: There is no significant difference between the mean scores of science & non-science
distance learners of higher education on academic dishonesty.

Hos: There is no significant difference between the mean scores of science & non-science
regular learners of higher education on academic dishonesty.

METHODS & MATERIALS

The present study adopted a descriptive survey research design. “Descriptive research is
concerned with the conditions or relationships that exist, practices that prevail, beliefs, points
of view or attitudes that are held, processes that are going on, effects that are being felt or
trends that are developing” (Best and Kahn, 2016). For this study, all post-graduate students
of all higher education students of South Kashmir, Jammu and Kashmir UT, India were
chosen as the target population including South Campus, University of Kashmir, Anantnag
and IGNOU, Study Centre 1211, GDC Anantnag. The sample for the present study consisted
of 200 students on the basis of gender (100 students consists of 50 male and 50 female) and
type of course (100 students consists of 50 science and 50 non- science) through
randomization technique. The given sample was drawn from afore mentioned two higher
education centers which has been approached personally by the investigator. The researcher
has used Academic Dishonesty Scale by Bashir & Bala (2018) as a standardized tool to
collect the required and relevant data. To analyze the collected data, a range of statistical
techniques were employed including descriptive and inferential statistics using SPSS version
26, ensuring a comprehensive evaluation of the data set.
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ANALYSIS AND INTERPRETATION OF THE DATA

Table 1: Showing the percentage-wise distribution among Distance and Regular
learners with different levels of Academic Dishonesty (N=200).

Levels of Academic Distance Learners Regular Learners
Dishonesty N Percentage N Percentage
Low 04 2.2% 24 12.4%
Average 129 64.3% 117 58.5%
High 67 33.5% 59 29.1%
Total 200 100% 200 100%

The above table 1, showing the percentage-wise distribution among Regular and Distance
learners with different levels of Academic Dishonesty. It has been noticed that incase of
Distance Learners, 33.5% students under investigation possess high level of Academic
Dishonesty. The data further reveals that 64.3% students were found with average level of
Academic Dishonesty. 2.2% of the students was reported in the category of low level on
Academic Dishonesty. Whereas, in case of Regular Lerners, 29.1% were reported with high
level of Academic Dishonesty. In the same table, 58.5% was found that majority of the
students had average levels of Academic Dishonesty and 12.4% of the students was reported
in the category of low level on Academic Dishonesty. Percent wise distribution of post-
graduate students in the study reveals that Distance learners have slightly a high level of
Academic Dishonesty as compared to the Regular learners.

Percentage-Wise diStribUtion Percentage-wise distribution among
jstance Learners Regular Learners

H Low
Average
N High

o Low
M Average

M High

Fig. 1: Showing the percentage-wise distribution among Distance and Regular learners
with different levels of Academic Dishonesty.
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Table 2: Showing the Mean difference between male and female Distance Learners on
their Academic Dishonesty (N=50 each).

Group = Mean S.D t-value Level of Significance
Distance -y ple 37.13 3.74
Learners 4.29 Sig. at 0.01 level
Female = 35.96 2.80

The perusal of the table 2 shows the mean difference between male and female Distance
learners on their Academic Dishonesty. The table shows that there exists a significant mean
difference between male and female Distance learners on Academic Dishonesty at 0.01 level.
The table further reveals that the mean score of male distance learners is higher than their
counterparts, which implies that male distance learners have higher academic dishonesty than
female distance learners. Therefore, the hypothesis number Hor which reads as- “There is no
significant difference between the mean scores of male & female distance learners of higher
education on academic dishonesty.” stands rejected.

Male m Female

50

40

30

20

10

Fig. 2: Showing the Mean difference between male and female Distance Learners on
their Academic Dishonesty.

Table 3: Showing the Mean difference between male and female Regular Learners on
their Academic Dishonesty (N=50 each).

Group  Mean S.D t-value | Level of Significance
Regular  nvjale 4145 331
Learners 3.34 Sig. at 0.01 level
Female 39.13 2.38
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The perusal of the table 3 shows the mean difference between male and female Regular
learners on their Academic Dishonesty. The table shows that there exists a significant mean
difference between male and female Regular learners on Academic Dishonesty at 0.01 level.
Furthermore, the table reveals that the mean score of male regular learners is higher than their
counterparts, which implies that male regular learners have higher academic dishonesty as
compared to female regular learners. Therefore, the hypothesis number Ho2 which reads as-
“There is no significant difference between the mean scores of male & female regular
learners of higher education on academic dishonesty.” stands rejected.

Fig. 3: Showing the Mean difference between male and female Regular Learners on
their Academic Dishonesty.

Male m Female

50
45
40
35
30 41.45
25
20
15
10

Table 4: Showing the Mean difference between science and non-science Distance
Learners on their Academic Dishonesty (N=50 each).
Group Mean S.D t-value | Level of Significance

Distance
Learners Science 35.52 4.31

2.31 Sig. at 0.05 level

Non-science | 38.13 3.38

The table 4 depicts the mean difference between science and non-science Distance learners of
higher education on their Academic Dishonesty. The table shows that there is a significant
mean difference between science and non-science Distance learners of higher education on
their Academic Dishonesty at 0.05 level. The table further reveals that the mean score of non-
science learners is higher than their counterparts, which implies that non-science distance
learners have higher academic dishonesty as compared to science distance learners.
Therefore, the hypothesis number Hoz which reads as- “There is no significant difference
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between the mean scores of science and non-science distance learners of higher education on
academic dishonesty.” stands rejected.

Science M Non-science

50
45
40
35
30
25
20
15
10

5

35.52

Fig. 4: Showing the Mean difference between science and non-science Distance Learners
on their Academic Dishonesty.

Table 5: Showing the Mean difference between science and non-science Regular
Learners on their Academic Dishonesty (N=50 each).

Group Mean S.D t-value Level of Significance
Regular
Science 41.59 3.92
Learners 3.14 Sig. at 0.01 level
Non-science = 43.13 2.83

The table 4.5 depicts the mean difference between science and non-science Regular learners
of higher education on their Academic Dishonesty. The table shows that there exists a
significant mean difference between science and non-science Regular learners of higher
education on their Academic Dishonesty at 0.01 level. The table further reveals that the mean
score of non-science regular learners of higher education is higher than their counterparts,
which implies that non-science regular learners have higher academic dishonesty as
compared to science regular learners. Therefore, the hypothesis number Hos which reads as-
“There is no significant difference between the mean scores of science and non-science
regular learners of higher education on academic dishonesty.” stands rejected.

Fig. 5: Showing the Mean difference between science and non-science Regular Learners
on their Academic Dishonesty.

Science M Non-science

41.59
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DISCUSSION

The findings of the study, supported by recent research (Smith et al., 2023), shed light on the
different levels of academic dishonesty among distance and regular learners in higher
education. Among distance learners, a notable 2.2% exhibited low levels of academic
dishonesty, while the majority, comprising 64.3%, demonstrated an average level, and 33.5%
displayed high levels (Rettinger and Kramer, 2009). In contrast, regular learners showed a
different distribution, with 12.4% reporting high levels, 58.5% displaying average levels, and
12.4% exhibiting low levels of academic dishonesty (Garcia, 2023). This stark difference in
distribution suggests varying degrees of ethical conduct among the two groups. The possible
reasons could be higher prevalence of academic dishonesty among distance learners may lead
to lack of direct supervision and accountability inherent in distance learning environments.
Due to lack of face-to-face interaction with instructors and peers, distance learners may
perceive a reduced risk of detection, therefore, leading to a higher likelihood of engaging in
dishonest behaviors like cheating and plagiarism (lyer and Eastman, 2008).

Furthermore, the analysis supported by previous studies (Rettinger and Kramer, 2009;
Robinson, 2013), examined that post-graduate distance learners exhibited a slightly higher
prevalence of academic dishonesty compared to their regular learner counterparts. Moreover,
the study uncovered significant disparities between male and female distance learners, while
male learners displaying higher mean scores, indicating a propensity towards greater
academic dishonesty in comparison to their female learners (Lim and See, 2001). Aditionally,
the observed gender disparities in academic dishonesty (Hensley, et al., 2013) may be
attributed to differences in socialization and cultural expectations regarding academic
performance and integrity. Past research suggests (Adnanes, 2007) that societal norms and
pressures may influence individuals' ethical decision-making processes, with males often
facing greater pressure to excel academically at any cost compared to females. Addressing
these underlying societal and cultural factors is crucial in fostering a more equitable and
ethical learning environment (McCabe, et al., 2001) for all students. Similar trends were
observed among regular learners of higher education, where males exhibited higher mean
scores, indicative of elevated levels of academic dishonesty relative to female counterparts
(Kumar, et al., 2023; Kaur 2014).

Moreover, significant discrepancies were identified between science and non-science distance
learners, as well as between science and non-science regular learners, as supported by recent
literature (Kumar & Dabgotra, 2023). Non-science distance learners and regular learners
demonstrated higher mean scores, suggesting a greater inclination towards academic
dishonesty compared to their science-oriented counterparts (Eminoglu & Nartgun, 2008;
Ferrari, 2005). These findings underscore the importance of considering disciplinary
backgrounds in understanding academic integrity within higher education. Non-science
students may perceive a greater need to resort to dishonest practices to cope with the
perceived difficulty of their coursework or to meet academic expectations, leading to higher
levels of dishonesty compared to their science-oriented counterparts. Moreover, the emphasis
on creativity and critical thinking in science disciplines may foster a stronger sense of
academic integrity among students (Hensley, et al., 2013).
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Lastly, the study provides comprehensive insights into the prevalence and correlates of
academic dishonesty among distance and regular learners in higher education, supported by
recent research (Bashir & Singh, 2018). The observed variations based on gender and
disciplinary background highlight the need for tailored interventions to promote academic
integrity and ethical conduct among students, regardless of their mode of learning or
academic background.

MAJOR FINDINGS

The study was found that only 2.2% have low Academic Dishonesty, 64.3% have average
level of Academic Dishonesty and 33.5% have high Academic Dishonesty among
Distance learners. Whereas, in the case of Regular learners, 12.4% were reported to have
high level of Academic Dishonesty, 58.5% have average Academic Dishonesty and
12.4% have low level of Academic Dishonesty.

Percent-wise distribution of post-graduate students in the study reveals that Distance
learners have slightly a high level of Academic Dishonesty as compared to the Regular
learners.

The study was found that there is a significant mean difference between male and female
Distance learners of higher education on their Academic Dishonesty.

The study was found that the mean score of male Distance learners is higher than their
counterparts, which implies that male Distance learners have higher academic dishonesty
as compared to female Distance learners of higher education.

The study was found that there is a significant mean difference between male and female
Regular learners of higher education on their Academic Dishonesty.

The study was found that the mean score of male Regular learners is higher than their
counterparts, which implies that male Regular learners have higher academic dishonesty
as compared to female Regular learners of higher education.

The study was also found that there is a significant mean difference between science and
non-science Distance learners of higher education on their Academic Dishonesty.

The study was found that there is a significant mean difference between science and non-
science Regular learners of higher education on their Academic Dishonesty.

The study was found that the mean score of non-science distance learners of higher
education is higher than their counterparts, which implies that non-science distance
learners have higher academic dishonesty as compared to science distance learners.
Lastly, the study was found that the mean score of non-science regular learners of higher
education is higher than their counterparts, which implies that non-science regular
learners have higher academic dishonesty as compared to science regular learners.

EDUCATIONAL IMPLICATIONS
Here are some important educational implications prior to the current study under
investigation:

e The findings of the study can inform the development or enhancement of academic
integrity policies in higher education institutions. Understanding the specific
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challenges faced by distance learners may lead to tailored policies that address their
unique circumstances.

e The study may highlight the need for adjustments in curriculum design and delivery
methods. If certain modes of distance education are found to be more susceptible to
academic dishonesty, educators may need to reconsider the way content is delivered
and assessments are conducted.

e The study could have implications for the use of technology in education. If academic
dishonesty is linked to certain technological tools or practices, educators and
institutions may need to invest in more robust technological solutions for surveillance
and monitoring.

e Educators may need training on identifying and addressing academic dishonesty in
both distance and regular education settings.

e The study may underscore the need to recognize and accommodate the diverse
learning environments of both distance and regular learners. Institutions may need to
consider how factors such as geographical location, access to resources, and time
constraints contribute to academic dishonesty.
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ABSTRACT
In the evolving landscape of early childhood education, parental attitudes play a pivotal role

in shaping the preschool experience for children. This research, focused on the "Attitude of
Parents towards Preschool Education,” delves into the perceptions, expectations, and
concerns of parents in educational zone Srinagar regarding the enrollment and participation
of their children in preschool programs. The target population for this study comprises
parents of preschool-aged children in educational zone Srinagar. A sample of 100parents (60
male and 40 female) was selected through random sampling. Data was collected using
through; Attitude of Parents Towards Preschool Education” scale developed by S.
Venkatesan, Ph.D. Reader, Department of Clinical Psychology, All India Institute of Speech
& Hearing, Mysore, Published by Vedant Publications. The data obtained through test
administration underwent statistical analysis, including the computation of mean, standard
deviation, and t-test. The results of the study showed that there is an average attitude of
parents towards preschool education with no significant difference in relation to their
gender. Similarly there is no significant difference in the attitude of parents towards
Preschool education with occupational and professional dichotomy.

Index Terms: Parental Attitude, Preschool Education.

INTRODUCTION

Since long, Early Childhood Care and Education has been there in all walks of life across the
globe. But, during 21st century, its significance formally recognized by the whole world, that
led us delineate global commitments towards it.since 2000, the focus on ECCE has increased
in both poor and rich countries. Early Childhood Education (ECE) services have also
expanded considerably. With this expansion, slowly the focus moved towards improving the
quality of ECCE and making it free and compulsory, especially for disadvantaged children.
Therefore, equitable and early investment in quality of the ECCE services and programs
became vital concern. Recognizing this, the World Education Forum 2015 adopted the
‘Incheon Declaration for Education 2030°, that encouraged the “provision of at least one year
of free and compulsory quality pre-primary education and access to quality early childhood
development, care and education for all children’. Now, guarantee quality in Early Childhood
Care and Education is priority in many countries. They are trying hard to trace this global
commitment. India is one of them that too is chasing for the same through variety of
initiatives (National Education Policy 1986, National Curriculum Framework 2005, National
ECCE Policy 2013, National ECCE Curriculum Framework 2013 and Quality Standards for
ECCE, 2013, NEP 2020).

Recognizing parents as a child's first and most influential teachers, the role of parental
involvement in preschool education is emphasized. Parents serve as role models and play a
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crucial role in shaping a child's character. This involvement is considered essential,
particularly during a child's preschool years when significant cognitive development occurs.
Parents are encouraged to take an active role in the early childhood education process to
provide the necessary support for their child's holistic development.

RATIONALE OF STUDY

The 2020 National Education Policy
e e L (NEP) places significant emphasis on

Previous academic structure

universalizing Early Childhood Care

> £  and Education (ECCE), setting a
(Ageslé-18) el § 2030 target for ensuring all Grade 1
i & entrants are prepared for school.

3 é Changes in the pedagogical and

(hges 11-14) 4 curricular structure highlight the

10 . g importance of this phase. Preschools,
(Ages -19) GER I | 5 catering to ages 3 to 6, aim to equip
~ children with basic skills for formal

CanTan education starting from Grade 1. The

s f parental perspectives on preschool

et ~ education are crucial for shaping

(Ages 3-6) ; R .
effective educational policies.

Investigating factors influencing parental attitudes intends to bridge the gap between parental
expectations and the delivery of pre-primary education. The study explores the attitude of
parents from educational zone Srinagar towards preschool education to provide reliable
knowledge as well as to fill in the gap of research in the particular area.

OBJECTIVES OF THE STUDY::

¢ To find out the attitude of parents towards pre-school education.

e To compare the attitude of parents towards pre-school education in relation to their
gender.

e To compare the attitude of parents towards pre-school education in relation to their
profession.

e To compare the attitude of parents towards pre-school education in relation to their
educational qualification.

HYPOTHESES FORMULATED

e There is no significant difference in the attitude of parents (male/female) towards pre-
school education.
e There is no significant difference in the attitude of parents on profession dichotomy.

3. There is no significant difference in the attitude of parents on qualification dichotomy.
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Population and Sample

The population of the study comprised of parents of pre-school going children in
educational zone Srinagar. A sample of 100 parents (60 male, 40 female) was collected for
the study.

Tool Used:

The tool used for data collection is ‘Parental Attitude scale towards Pre-school Education’
developed by S. Venkatesan, Ph.D. Reader, Department of Clinical Psychology, All India
Institute of Speech & Hearing, Mysore, Published by Vedant Publications.

ANALYSIS AND INTERPRETATION OF DATA

Objective 1: To study the attitude of parents towards Preschool education.

The findings in relation to objective 1 is that there exists average attitude of parents towards
preschool education in educational zone Srinagar, indicating that they have a generally
positive attitude towards preschool education. This is supported by the fact that the
"Favorable” and "Highly Favorable™ categories together make up a significant percentage
(16% in total). However, it's important to note that there is a small percentage (1%) in the
"Unfavorable" category and 4% in the "Highly Unfavorable™ category

Attitudinal Overall Percentage Raw Score
Valance Range
Highly Favorable | 3 3% >109
Favorable 13 13% 95-94
Average 79 79% 65-94
Unfavorable 1 1% 50-64
Highly 4 4% <49
unfavorable

Showing the percentage of attitude of parents towards preschool education.

There are 7 male parents (7%) who have an exceptionally positive attitude towards
preschool education. This suggests a strong endorsement and support for early childhood
education among this group. 19 male parents (19%) have favorable attitude, indicating a
generally positive outlook on preschool education. The majority, with 34 male parents (34%),
have an average attitude towards preschool education. This could mean they have a moderate
level of support or interest in early childhood education, without strong opinions in either
direction. There is 1 male parent (1%) with a highly unfavorable attitude towards preschool
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education. There are 3 female parents (3%) with an exceptionally high level of favorability
towards preschool education. This group shows strong and enthusiastic support for early
childhood learning’s

Attitudinal Male Percentage Raw Score Range
Valance
Highly Favorable 7 7% >96
Favorable 19 19% 91-96
Average 34 34% 65-90
Unfavorable 0 57-64
Highly 1 1% <56
unfavorable

Showing the percentage of attitude of male parents towards preschool education.

The majority again, with 35 female parents (35%), have an average attitude towards
preschool education. This suggests a moderate level of support or interest without strong
opinions in either direction. There are 3 female parent (3%) with a highly favorable attitude
towards preschool education and only 1% with highly unfavorable attitude.

Attitudinal Female Percentage Raw Score Range
Valance
Highly Favorable 3 3 >106
Favorable 0 98-105
Average 35 35 65-97.36
Unfavourable 0 56-64
Highly 1 <55
unfavorable

Showing the percentage of attitude of female parents towards preschool education.

From the above discussion it is stated that there exist average attitude of parents towards
preschool education.
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Objective 2: To study the attitude of parents towards preschool education in relation to
their gender.

The finding in relation to objective no.2 is that there is no significant difference in the
attitude of the male and female parents of the pre-school going children towards pre-school
education. This finding is derived from the table 4.4 which shows the comparison of the
mean scores of the male and female parents. The mean score for male parents is 83.33 and
86.52 for female parents with standard deviation 13.33 and11.89 respectively. The calculated
‘t> value is 1.025 which is less than the table value 1.984 at 0.05 levelof significance
Therefore, the null hypothesis which states that there is no significant difference in the
attitude of parents(male/female) towards preschool education, stands accepted.

Gender of | No. of SD T Tab | Df | Level of
Parents samples Mean value |le o
Significanc
valu e
e
Male 60 13.33 | 1.02 198 | 98 | Not
83.85 significant
Female 40 at 0.05
86.52 11.89

Showing the difference between the attitude of male and female parents towards
preschool education.

Objective 3: To compare the attitude of parents towards pre-school education on
professional dichotomy.

The finding in relation to objective no.3 is that there is no significant difference in the
attitude of the teachers and corporate sector parents of the pre-school going children towards
pre-school education. This finding is derived from the table 4.5 which shows the comparison
of the mean scores of the teachers and corporate sector parents. The mean score for corporate
sector parents is 83.03 and 86.02 for teacher parents with standard deviation 13.91 and
12.044 respectively. The calculated‘t’ value is 1.137 which is less than the table value 1.984
at 0.05 level of significance Therefore, the null hypothesis which states that there is no
significant difference in the attitude of parents towards preschool education on professional
dichotomy, stands accepted.

Professi No.of | Mean | SD T Df Table Level of
on value value significance
Samp
Of le
parents
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Corporat | 37 83.03 13.91 1.137 98 1.9845 Not significant
e at
Sector 0.05
Teacher 63 86.03 12.04
4

Objective 4: To compare the attitude of parents towards pre-school education on
gualification dichotomy.

The finding in relation to objective no.4 is that there is no significant difference in the
attitude of the undergraduate, graduate, postgraduate and above parents of the pre-school
going children towards pre-school education. This finding is derived from the table 4.6 which
shows the comparison of the mean scores of the Graduate &below and Postgraduate & above
parents. The mean score for Graduate & Below parents is 83.95 and Postgraduate &above
86.32 for parents with standard deviation 13.422 and 11.823 respectively. The calculated ‘t’
value is .910 which is less than the table value 1.984 at 0.05 level of significance Therefore,
the null hypothesis which states that there is no significant difference in the attitude of
parents towards preschool education on qualification dichotomy, stands accepted.

Qualification No. of | Mean SD T Df Table Level ofS
of value N
Samp Value significance
Parents
le
Graduate 59 83.95 13.42 | .910 98 1.9845 | Not
and 2 significant
Below At 0.05
Post 41 86.32 11.82
graduate 3
And above

Showing the difference between the attitude of parents towards preschool education
with respect to their qualification

Findings
The following are the major findings of the study

1. Majority of the parents (79) have ‘Average’ attitude towards pre-school education, while
13% of the parents have ‘Favorable’ attitude towards pre-school education.
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2. There is no significant difference in the attitude of the parents towards pre-school
education in relation to their gender.

3. There is no significant difference in the attitude of graduate parents and undergraduate
parents towards pre-school education.

4. There is no significant difference in the attitude of the parents towards pre-school
education in relation to their profession.

CONCLUSION

The following conclusions are drawn from the present study:

1. The study aimed to find the attitude of parents towards preschool education and it was
found that there exist average attitude of parents towards preschool education. The study
reveals that majority of the parents have an average attitude towards preschool education.

2. It was found that there was no significant difference between the attitude of male and
female parents towards preschool education. The result reveals the mean score of male and
female parents of preschool going children are almost same, the mean difference favors
equality of both male and female which highlights that both the groups have same attitude
towards preschool education.

3. It was found that there was no significant difference between the attitude of Graduate &
Below and Postgraduate &Above parents towards preschool education. The result reveals the
mean score ofhigh qualified and low qualified parents of preschool going children are almost
same. Thus this demonstrates that both groups have same attitude towards preschool
education.

4. It was found that there was no significant difference between the attitude of Teacher and
corporate sector parents towards preschool education. The result reveals the mean score both
groups are almost same. Thus, this demonstrates that both groups have same attitude towards
preschool education.
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ABSTRACT

Environment is the surrounding around us that is life sustaining support of all living beings. Many
factors are responsible for the destruction of the environment to create living conditions for human
beings. Environmental awareness and education when correlated they will be able to provide us a
better way to overcome the issues of environmental changes. To have a probable level of
environmental awareness in education, the study regarding the knowledge for environmental
awareness could be useful. Therefore, the present study was undertaken to study the level of
environmental awareness among college students in district Srinagar, with a focus on potential
variations in awareness based on gender. A descriptive survey was conducted among representative
sample of 120 college students to collect data on their environmental awareness using EAAM-j tool,
constructed and standardized by Dr Praveen Kumar Jha. The analysis revealed that there is no
significant difference in environmental awareness between male and female students.
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INTRODUCTION

Environmental awareness and conservation have become pivotal concerns in today's world,
transcending geographical boundaries and impacting every facet of human existence. From
climate change and deforestation to pollution and the loss of biodiversity, the global
community faces an array of environmental challenges. To address these issues and usher in a
sustainable future, it is crucial to understand how various segments of society perceive and
engage with the environment. Among these segments, college students represent a dynamic
and influential demographic.

Srinagar, the picturesque capital of the union territory of Jammu and Kashmir in India, is not
exempt from the global environmental challenges. Nestled in the northern Himalayan region,
it boasts unparalleled natural beauty and ecological significance. However, the environmental
equilibrium in the Srinagar district is threatened by the same issues that affect the planet at
large. Local ecosystems face encroachments, water bodies are polluted, air quality
deteriorates, and climate change exerts its influence. In this context, the environmental
awareness and attitudes of college students in Srinagar become vital.

Understanding the environmental awareness of college students is essential for several
reasons. First, the younger generation, including college students, holds the key to the future.
Their perceptions and attitudes towards the environment will significantly shape the
sustainability efforts of tomorrow. Second, Srinagar, being an ecologically sensitive area,
necessitates special attention to the environmental awareness of its youth. Their actions,
behaviors, and decisions will have a profound impact on the preservation of its unique natural
heritage. Finally, there is a gap in research focusing on environmental awareness among
college students in the Srinagar district.

The significance of environmental education and awareness is underscored by the fact that
the world is undergoing a transformative phase where individuals are encouraged to adopt
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more eco-conscious lifestyles. Climate change awareness, sustainable consumption, and
biodiversity conservation are all embedded in the global discourse. Educational institutions
play a pivotal role in nurturing the next generation of environmentally conscious citizens, and
colleges are no exception. This study will evaluate how educational institutions in Srinagar
contribute to enhancing environmental awareness and shaping the ecological values of their
students.

Environment Education and Awareness

The environment is a global concept today. Environmental education is an approach to
learning. It endeavors to create a way of thinking requiring people to overcome prejudices. It
helps in programming learning experiences ranging from simple to complex. The principle of
environmental education is that it makes the pupil's education problem related to
understanding the environment and hazards of its pollution. Environmental education is
socially relevant as it helps us how unchecked and unplanned development pollutes air,
water, and soil and thereby threatening our subsistence and existence. Therefore,
environmental education means the process dealing with man's relationship with his natural
and man-made surroundings and includes the relations of population, pollution resource
allocation, and depletion, conservation, transportation, technology, energy, urban and rural
planning to the total biosphere. On the other hand, environmental awareness means to help
social groups and individuals to acquire an awareness of and sensitivity to the total
environment and its allied problems. The importance of environmental awareness cannot be
over-emphasized, We must understand that to improve the environment is to improve the
quality of life. It is not only a question of air and water pollution. It includes the elimination
of disease, hunger, malnutrition, and poverty, destruction of forests, the extermination of
wildlife, erosion of soil, and accumulation of waste. Hence there is an urgent need for proper
management of the environment.

Awareness about the environment helps the individuals to understand the impact we cause on
our earth. Awareness can help us finding ways to keep our surrounding clean and green. It
develops ability to think about the proper management of our resources. It is the duty of
current generation to leave the present environment as good as or better than today for future
generation. Therefore it is necessary that all members of the society should contribute
towards the protection and conservation of environment to their best. Attitude and awareness
among the people are two most important factors for nature protection and caring for
environment (Julie E. Schmidt 2007). College going students are the young and energetic
citizens with varied ideas. Also environmental education is the part of curriculum in colleges
of J&K. Therefore a small study was conducted to know about the awareness of college
going students towards the environment.

OBJECTIVES OF THE STUDY
e To study the level of environmental awareness among college students in district
Srinagar.
e To compare the environmental awareness among college students with respect to
gender.
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HYPOTHESIS OF THE STUDY
e There is no significant difference of environmental awareness between male and
female college students.

SAMPLE

A sample of 120 college students of district Srinagar was selected by adopting the stratified
random sample techniques in the present study. The selected sample was divided into a
different groups on the basis of gender.

Research tool

Environmental awareness ability measure (EAAM-J) constructed and standardized by Dr.
Praveen kumar Jha.

DESIGN OF THE STUDY
In the present study, descriptive survey method was used.

STATISTICAL ANALYSIS

The data was obtained from the questionnaires and later was analyzed by applying statistical
techniques i.e mean, standard deviation, t- test using the statistical package for the social
sciences (SPSS).

Objective 1: To study the level of environmental awareness among college students of
district Srinagar

Table 1: showing the level of environmental awareness among the college students
(N=120).

Score obtained on EAAM N Level of environmental awareness
scale

99 and above 0 0 Extremely high

87-98 28 23.0% High

75-86 73 60.8% Above average

59-74 17 14.1% Average/moderate

47-58 2 1.6% Below average

35-46 0 0 Low

34 and below 0 0 Extremely low
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The data in Table 1 displays the distribution of scores obtained on the Environmental
Awareness Ability Measure scale, and the level of environmental awareness of students. No
students scored 99 and above, which indicates that none of the participants exhibited an
extremely high level of environmental awareness. A considerable no. Of students (23.0%)
scored in the range 87-98, signifying the high level of environmental awareness. The majority
of the students (60.8%) fell within the range of 75-86, indicating that they had an above
average level of environmental awareness. A small portion of the students (14.1%) had scores
in the range of (59-74), suggesting that they had an average level of environmental
awareness. This suggests that small portion of the sample had environmental awareness that
were neither exceptionally high nor low. Only a very small fraction of students (1.6%) had
scores ranging from 47-58, indicating the below average level of environmental awareness.
There were no students falling within the range of 35-46, implying that none of the students
demonstrated low level of environmental awareness. No students scored 34 and below,
showing that none of the participants had an extremely low level of environmental awareness.

Objective 2: To compare the environmental awareness among college students with
respect to gender

Table 2: showing the mean score comparison of environmental awareness of college
students with respect to gender (N=120)

Variable Groups N Mean SD D] tvalue pvalue Level of

significance

Environmental | Male 60 78.75 |9.41 118 2.498 | .327 Not

awareness significant
Female | 60 82.66 | 7.67

The comparison of mean scores indicates that female college students (Mean = 82.66) tend to
have a slightly higher level of environmental awareness compared to their male counterparts
(Mean = 78.75). However, the t-test results with a p-value of 0.327 suggest that this
difference is not statistically significant at the 0.05 level of significance. Therefore, there is
no strong evidence to conclude that there is a significant difference in environmental
awareness between male and female college students based on the data available.

DISCUSSION OF THE RESULTS

The findings of the study revealed that the college students of district Srinagar possessed
good average level of environment awareness. Similar findings were reported by Arun
Kumar (2012), Abbas and Singh (2014), Altin et al. (2014) and Sharma (2014) through the
earlier studies conducted in this context by these researchers. It shows that the initiations and
steps taken by various governmental and non-governmental agencies towards development of
environmental awareness among students is proving fruitful as all studies reported possession
of good average level of environmental awareness by college students.
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The study observed no significant difference in environmental awareness level between male
and female college students. This finding is in accordance with Shoberi et al. (2007) and M.
Sivamuroothy (2013). However, there is a slightly high mean score in level of environmental
awareness among females than male students. This aligns with earlier studies by Nanima Das
(2013), B. N Zarah and H. Herdis (2018) and R. Danielraja (2019). It shows that it could be
the changing societal dynamics and increased awareness campaigns that have contributed to a
more equitable distribution of awareness across genders.

FINDINGS AND CONCLUSION

On the basis of analysis of data, the findings related to different objectives of the study are
given below:

e Findings of the study that out of 120 college students, 28 (23.0%) have high level of
environmental awareness, while 73 (60.8%) demonstrate an above-average level of
environmental awareness. It is found that 17(14.1%) of college students are at the above
average level. It has also been found that 2 (1.6%) students are at below average level of
environmental awareness.

e In the present study it was found that there is no significant difference in the level of
environmental awareness between male and female college students. However, the
comparison mean scores suggest that female college students, on average, have a slightly
higher level of awareness compared to their male counterparts.

In conclusion, the research on environmental awareness among college students in District
Srinagar suggests that there is an opportunity for educational institutions and policymakers to
take proactive steps to enhance environmental education. By incorporating the following
implications into the educational system, colleges can contribute to the development of
environmentally responsible and aware citizens who actively participate in safeguarding our
environment.

EDUCATIONAL IMPLICATIONS

This study holds several educational implications that can contribute to improving
environmental education and awareness among college students. These implications are as
follows:

% Curriculum Development: The research underscores the need for curriculum
developers and educational institutions to prioritize environmental education. It
suggests that environmental awareness programs should be integrated into the
academic curriculum at the college level. This incorporation can include courses,
workshops, and projects that help students understand environmental issues and
sustainable practices.

s Teacher Training: The findings emphasize the importance of adequately training
college educators to deliver effective environmental education. Teacher training
programs should equip instructors with the knowledge and tools to engage students in
meaningful discussions, activities, and research related to environmental awareness.
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Awareness Campaigns: Educational institutions can initiate awareness campaigns
and activities to foster a culture of environmental consciousness among college
students. These campaigns may include tree-planting drives, recycling initiatives, or
participation in environmental events, which can help students apply their knowledge
and promote a greener lifestyle.

Interdisciplinary Approach: The research highlights the potential for an
interdisciplinary approach to environmental education. This approach encourages
collaboration between various departments and faculties within colleges to address
environmental issues from multiple angles, including science, social sciences, and the
humanities.

Community Engagement: Encouraging students to engage with the local community
on environmental issues can be a valuable educational strategy. Collaborative efforts,
such as clean-up drives or community gardens, can help students apply their
knowledge and contribute to a cleaner, healthier environment.

Research Opportunities: The study highlights the potential for further research in the
field of environmental awareness among college students. This can encourage college
students to participate in research projects that explore local environmental issues,
thus promoting a deeper understanding of their surroundings.
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Problem Solving Ability- A study of Elementary School Students in
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ABSTRACT

This study investigates problem-solving abilities among Elementary school students in
District Budgam, exploring the influence of gender, Category, and Family type. It aims to
examine the impact of these factors on problem-solving skills. A sample of 150 participants,
evenly split between boys and girls, representing both General category and RBA Category, as
well as Type of Families (Government employees and private employees) of children’s, was
utilized. The Problem-Solving Ability Test by L.N. Dubey (2011) measured problem-solving
abilities. Descriptive statistics like mean, median, mode, standard deviation and t-ratio have
been used to analyse the data. The results indicate that no significant difference in Problem-
solving abilities between Boys and Girls .Similarly, the study found no significant difference in
problem-solving abilities between General category and RBA category students. Similarly,
there is no significant difference betweenChildrens whose parents are government employees
and those whose parents are private employees. These findings emphasize the multifaceted
nature of factors influencing problem-solving abilities among Elementary school students and
call for further exploration of the mechanisms underlying the impact of school type on these
skills.

Keywords- Problem solving ability, elementary schools, Gender, Category, Type of Family

INTRODUCTION

Problem solving serves as the framework or pattern in which creative thinking and reasoning
occur. It encompasses the capacity to think and reason at various levels of complexity.
Individuals who have acquired effective problem-solving techniques can solve problems at
higher levels of complexity compared to more intelligent individuals who lack such training.
When facing a problem, individuals experience a state of tension and exert their utmost effort,
utilizing all their abilities, intelligence, thinking, imagination, and observation. Some
individuals are able to solve problems more quickly than others, indicating varying levels of
problem-solving ability that range from average to exceptional, depending on the problem's
difficulty. Simple problems can be solved by individuals with average problem-solving ability,
while complex problems require a higher level of proficiency. Language, particularly the way it
is utilized, has been mankind's most significant tool for problem-solving. It is not just language
itself, but also the manner in which it is used. Two individuals with equal language ability may
not be equal in their problem-solving capacity. Problem solving is a process of overcoming
difficulties that impede the achievement of a goal. Simple problems can be resolved through
instinctive and habitual behaviours. More challenging problems necessitate a series of attempts
at solutions until a successful resolution is reached. Complex problems require a deeper
understanding and a perception of the relationships between significant factors. Research has
shown that individuals with higher intelligence and reasoning ability can quickly solve complex
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problems. Therefore, it is essential to develop both intelligence and reasoning ability, as well as
problem-solving skills, through proper education and training for young individuals. Problem
solving may be viewed as a process by which the learner discovers the combination of
previously learned rules that he can apply to achieve a solution for a novel situation but it is
also process that yields new learning (Gagbe, 1970). Students can learn to become better
problem solvers. Polya presented four phases or areas of problem-solving, which have become
the framework often recommended for teaching and assessing problem solving skills. The four
steps are: Understanding the problem, Devising a plan to solve the problem, Implementing the
plan andReflecting the problem.

Poyla in 1981 stated that problem-solving is a process starting from the minute students are
faced with the problem until the end when the problem solving is solved. Problem-solving is a
mental process that involves discovering, analyzing, and solving problems. The ultimate goal of
problem-solving is to overcome obstacles and find a solution that best resolves the issue.The
best strategy for solving a problem depends largely on the unique situation. In some cases,
people are better off learning everything they can about the issue and then using factual
knowledge to come up with a solution. In other instances, creativity and insight are the best
options. Researching is an essential skill related to problem-solving. As a problem solver, you
need to be able to identify the cause of the issue and understand it fully. You can begin to
gather more information about a problem by brainstorming with other team members,
consulting more experienced colleagues or acquiring knowledge through online research or
courses.

Elementary Education in India

Elementary education is the foundation of advanced learning. Keeping this in view, during the
decade 1991-2000 centrally sponsored District Primary Education Programme (DPEP) was
launched for Universalisation of Primary Education (UPE), whereas during 2001-2010 Sarva
Shiksha Abhiyan (SSA) was launched for Universalisation of Elementary Education (UEE). It
was given legal status on 1st April 2010 when Right of children to free and compulsory
education Act 2009 was implemented throughout the country. In 2018-19, Samagra Shiksha
was launched to cover the children from Pre-Nursery to Class- XII for Universalisation of
Education up to Secondary level. National Education Policy 2020 outlines the vision of India’s
new education system.Elementary education in India comprises education imparted to children
from class | to class VIII as per records of Census 2011 and Ministry of Human Resources
Development. It includes children in the age bracket 6-13 years. Elementary education is
imparted after early childhood education and before secondary education. The total number of
children receiving elementary education per the census 2011 figures was 19.73 crores which
was 16.3% of the national population. In order to promote education to all children irrespective
of caste, creed, religion, sex and others and also for realizing democratization of education as a
birth right to all, the government of India has made several attempts from time to time to
achieve the universalisation of education for all. Universalisation of primary or elementary
education basically involves three important things i.e. Universalisation of Provision,
Universalisation of Enrolment and Universalisation of Retention.

Elementary Education in J&K

Vol. 41 Page. 59
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Jammu and Kashmir is a union territory of India that has undergone significant changes in
recent years, particularly in terms of its education system. Here the literacy rate has increased
from 55% in 2001 to 68.74% in 2011, according to the latest census figures. However this rate
is still lower than the national average of 74.04%. Furthermore, there are significant variations
in literacy rates across different districts of J&K, with some areas reporting literacy rates as low
as 10%.Primary education in J&K is largely provided by government-run schools, which are
free and compulsory for children between the ages of 6 and 14. The state government has also
established a number of higher education institutions, including universities, colleges, and
technical institutes. However, these institutions suffer from a lack of resources, infrastructure,
and skilled faculty. As result, many students are unable to access quality education, and those
who do often face significant challenges. In the National Educational Scenario, J&K State is
subsumed as educationally backward in reference to the established indices namely literacy
rate, teacher pupil ratio , dropout rate and the absorption pattern of the educated persons.

OBJECTIVES OF THE STUDY

The following objectives have to be formulated for the present study:

1. To investigate the differences in problem-solving abilities between boys and girls in
elementary school.

2. To investigate the differences in problem-solving abilities between students whose parents
are private employees and those whose parents are Government employees in elementary
school.

3. To investigate the differences in problem-solving ability between Reserved backward area
and general category of elementary school.

HYPOTHESES OF THE STUDY

1. There is no significant difference in problem-solving abilities between boys and girls in
elementary school.

2. Children of private employees and Children of Government employees do not differ
significantly in problem-solving abilities in elementary schools.

3. There is no significant difference in problem-solving ability between reserved backward area
and general category of elementary schools.

METHODOLOGY AND PROCEDURE

After looking into the nature of study it was necessary to obtain the information of every item
included in the questionnaires. The data was collected individually. The researcher asked the
permission from the Principal of various Elementary Schools by explaining the purpose of the
study. He established proper rapport with them and then administered the questionnaires. The
selection of students was done on random basis. Thus the researcher collected the data himself
from each school 50 students were selected from 6™ ,7™, and 8" class and from each class 25
students were selected.

RESEARCH DESIGN

The present study was primarily designed to study the problem solving ability among
elementary school students in District Budgam. The study has been conducted by involving
descriptive survey method of research. The random stratified sampling techniques were adopted
for the present study.
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SAMPLE

The sample for the present study consisted of 150 elementary school students of district
Budgam. Among the sample subject 75were boys and 75 were girlsstudying in 6™ to
8"standards in the age group of 12 to 14 years.The sample units for the study were drawn by
employing Stratified Random Sampling Technique.

TOOLS AND STATISTICAL TREATMENT

The tool used in the present study is - The Problem Solving Ability Test (PSAT) by L.N.
Dubey, (Retd.), Department of Psychology, College of Education Psychology and Guidance,
Jabalpur. Mean ,standard Deviation and t-ration has been computed for analyzing the data in
this study.

RESULT AND DISCUSSION

Problem solving ability refers to the capability to tackle an onerous situation in an efficacious
way. In the current investigation, Problem solving ability scale (PSA) was employed to estimate
the Problem-solving ability of the students of elementary schools . However, the data collected
has been tabulated and analyzed as under:

Table 5.1

Sr. No. Level of PSAT No. of students Percentage
1 Extremely High 1 0.66%
2 High 12 8%
3 Above Average 13 8.6%
4 Average/Moderate 42 28%
5 Below Average 24 16%
6 Low 34 22.66%
7 Extremely Low 24 16%
8 Total 150 100%

Analysis of the above table No. 5.1 shows that 0.66 % of the students have Extremely high
problem-solving ability while 8% have High ability of problem-solving ability whereas 8.6 %
of the students have Average ability of problem-solving ability while 28 % percent of the
students have Average/Moderate Ability of Problem-solving ability whereas 16% of the
students have Below Average ability of problem-solving ability while 22.66% of the students
have Low ability of problem-solving ability and 16% of the students have Extremely Low
ability of Problem-solving ability.

Objective 1. To investigate the differences in problem-solving abilities between boys and
girls in elementary school.
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Hypothesis: HO-1 There is no significant difference in problem-solving abilities between boys
and girls in elementary school.

Table 5.2
Gender | N Mean S.D t-ratio df Table Level of
value significance
Girls 75 10.36 4.628 1.98 Not
1.609 148 significant
Boys 75 9.17 4.403

Table 5.2 reflect the result for the test of significant differences between Boys and Girls
students of Elementary schools in relation to their level of problem-solving ability. The mean
value for Boys and Girls students is 9.17 and 10.36 respectively. The table also reveals the t-
value for the mean scores of Boys and Girls students towards problem-solving ability level
found to be 1.609 which is not significant.

Therefore, the null hypothesis no.1, there is no significant differences in the level of problem-
solving ability between Boys and Girls students of Elementary schools is accepted here. This
finding implies that problem-solving ability level of Boys and Girls students are not
significantly different. Boys and Girls students are not differed significantly in their ability of
problem-solving.

Objective2: To investigate the differences in problem-solving abilities between students whose
parents are private employees and those whose parents are Government employees in
elementary schools.

Hypothesis: HO-2 Children of private employees and Children of Government employees do
not differ significantly in problem-solving abilities in elementary schools.

Table 5.3
Type of Family N Mean |S.D t-ratio | df Table value | Level of
significance
Government Employees | 25 11.04 2.715 | 1.144 48 2.01 Not
- Significant
Private Employees 25 10.08 3.201

From above table 5.3 it is clear that, the mean score among Government and Private Employees
were found 11.04 and 10.08 respectively. The score of t-test was found 1.144 which is lesser
than the table value (2.01) at 0.05 level. Hence the null hypothesis that ,Children of
Government employees and Children of Private employees do not differ significantly in
problem-solving abilities in elementary schools is accepted here.
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4.4 Objective 3. To investigate the differences in problem-solving ability between Reserved
backward area and general category of elementary school.

Hypothesis. HO-3 There is no significant difference in problem-solving ability between
reserved backward area and general category of elementary schools.

Table 5.4

Category N Mean S.D t-ratio | Df | Table value Level of Significance

General 25 |5.92 2.768 | .690 48 | 2.01 Not significant

RBA 25 |5.36 2.970

From above table 5.4 it is clear that, the mean scores among General and RBA students were
found 5.92 and 5.36 respectively. The score of t-test was found .690 which is lesser than table
value. Hence the null hypothesis that, there is no significant difference in problem- solving
ability between General and RBA Elementary school students in district Budgam , is accepted
here.

DISCUSSION

The present investigation was conducted to study the Problem solving ability of Elementary
school students with respect to gender, Category and type of Family. This study will be a
useful contribution in the field of research for educational administrators and students also,
where by the teachers can identify the students having less problem solving ability by using this
research and nourish, nurture and work for the improvement of these particular subjects among
concerned students. The present investigation would help the elementary school teachers to
increase the knowledge, skill &motivation in students to achieve high success in life and would
also help Parents to identify the areas of concerned where their children are lagging behind or
need extra attention or time. Educational administrators would be able to uplift the standards of
their students and their performance by getting awareness about their deficiencies, problems
and by enhancing the problem solving ability in the study. The discussion of the results related
to the variable for the study is elaborated under the following headings:

To investigate the differences in problem-solving abilities between boys and girls in
elementary school.

The findings of the study revealed that there is no significant difference in the problem solving
ability between boys and girls .This finding aligns with some previous research, that has found
that there was no significant difference in the level of problem-solving ability on the gender
basis (Agnihotri, A.K. (2015)). It highlights the notion that problem-solving skills may not be
inherently gender-dependent but instead influenced by a complex interplay of other factors .

To investigate the differences in problem-solving ability between Reserved backward area
and general category of elementary school.

Similarly, when comparing General and RBA students, it was revealed that there is no
significant difference between RBA category students and general category students. The result
revealed that caste had no significant impact on the problem-solving ability of the students. This
finding is in line with previous research that has found that caste had significant impact on the
problem solving ability of the students (Dr. Renu Gupta 2013). It highlights the idea that
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problem-solving ability may be influenced more by individual experiences and educational
factors than by cultural identity alone.

To investigate the differences in problem-solving abilities between students whose parents
are private employees and those whose parents are Government employees in elementary
schools.

In contrast, the comparison between type of families that is government and private employees
reveals that there is no significant difference in mean scores, with students whose parents are
government employees and those whose parents are private employees. This finding is in line
with the findings of Manoharan (2009) who found that parental occupation had no influence
on Problem solving ability .Therefore, it can be concluded that type of family does not
influence problem solving ability among Elementary school students . Based on the mean
scores it may be observed that, the families of Elementary school students who were working in
government sectors were slightly better than the other families who were working in private
sectors.

CONCLUSION

Problem solving has a special importance now a days as its contribution is in all the fields of
study. The primary goal of problem solving ability is to develop the ability to solve a wide
variety of complex problems. The present investigation is a study conducted in District Budgam
and it has provided valuable insights into problem-solving abilities among Elementary school
students , with a particular focus on the influence of gender, Category (RBA and General), and
Type of Families (Government Employees and private Employees). The findings reveal several
important patterns. Firstly, there was no significant difference in problem-solving ability
between boy and girl students, challenging conventional gender stereotypes associated with
cognitive skills. Similarly, the study found no significant differences in problem-solving ability
between General and RBA Category students, indicating that caste backgrounds alone may not
dictate problem-solving skills. There is no significant difference between children of
government employees and children of private employees. This emphasizes the critical role of
educational resources and environments in nurturing critical thinking skills. In conclusion, this
study underscores the complexity of factors influencing problem-solving abilities among
Elementary school students and highlights the importance of equitable access to quality
education and resources. While these findings provide valuable insights, future research with
larger and more diverse samples, employing a longitudinal approach, could offer deeper
insights into the development and influences on problem-solving skills. Addressing these
disparities is crucial for fostering inclusive and equitable educational opportunities for all
students in District Budgam.
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ABSTRACT

The present study studied The Suicidal Ideation among College Students of district Srinagar.
The descriptive survey method was employed for the current investigation. Stratified sampling
technique was used to select the sample of 100 students of the colleges of district Srinagar. To
collect data to find out the suicidal ideation among the college students of Srinagar the scale
found by both Dr. Devendra Singh Sisodia and Dr. Vibhuti Bhatnagar was used. Suicide is the
third leading cause of death for the 16 to 23 years old age group (Garland and Zigler). Mean,
median, t-test and standard deviation were used for the purpose of data analysis.

In the present study the researcher found out that there is no significant difference in suicidal
ideation between male and female students. There is no significant difference in suicidal
ideation between professional and non-professional students. After thorough analysis of the
case studies the prominent factors found to be responsible for suicidal ideation among college
students are: loneliness, demise of dearer ones, financial crisis, family issues, interpersonal
conflicts, facing failures, physical or mental torture. Some other factors of suicidal ideation
among college students are drug abuse, anger, discrimination, social customs like dowry
system, rigid laws, guilt and past mistakes etc.

Keywords: Suicidal ideation, college students.

INTRODUCTION

SUICIDE is defined as the deliberate killing of oneself. Tragically, suicide is a problem that
affects people of all ages, but most dramatically, adolescents and young adults. In fact, suicide
is the most rapidly growing cause of death among youth between the ages of fifteen and twenty-
four. In the mid-1990s, the National Centre for Health Statistics ranked suicide as the third-
leading cause of adolescent death. In addition, the number of recorded deaths by suicide is
apparently an underestimate of reality since a large number of completed suicides go unreported
or are labelled as accidents.

WHO places on record that 1 million people die due to suicide every year. Other experts
measure that at least 5 million people are wiped out from the globe every year due to suicide,
which is more than any war, or natural disaster has claimed so far. It is third commonest cause
of death in the age group of 15-25 years.

In India about one hundred thousand people die due to suicide, as per the government reports.
There is raising trend seen in children, adolescents and in women. Suicide is the second main
cause of death in the age group of 25 to 35 years, only next to the road traffic accidents. Suicide
is now understood as a “public health issue” world over. Suicide phenomenon is not merely
medical or social problem. It is primarily concerned with public health in terms of its
dimension, diversity, universality and challenges. World Health Report 2002 places suicide as
priority health area for intervention.

When a student commits suicide, everyone is affected. Students are a vulnerable group. Age,
competition and relations in the family are all contributing to the growing cases of suicide
among school goers. Why students kill themselves? This is an extremely difficult question to
answer. The growth of suicide among students can be for various reasons. The major reason
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being the new environment that he faces when he enters a college and is unable to adapt himself
with it. Going to college can be a difficult transition period in which students may feel lost,
lonely, confused, anxious, inadequate, and stressed. And these problems may lead to
depression. And again, untreated depression is the number one cause for suicide.

OBJECTIVES OF THE STUDY

The following objectives have been studied for the present study:

1. To study the suicidal ideation among college students.

2. To compare the suicidal ideation between boys and girls.

3. To study the suicidal ideation among professional and non-professional course students.

HYPOTHESIS

The following hypothesis have been formulated for the current study:

1. HO1= there is no significant difference on suicidal ideation between male and female
college students.

2. HO02= there is no significant difference on suicidal ideation between professional and
non-professional students.

METHODOLOGY AND PROCEDURE

Research methodology is the way through which researchers conduct their research. It shows
the path through which researchers formulate their problems, and objectives. It also discusses
the research methods and research strategies that were used during the research process. The
research methodology chapter figures out the particulars, the sampling method, data collection,
inclusion & exclusion criteria, measures and the statistical techniques applied for data analyses
in the current research were explained in this chapter.

The present study was carried out to find out the gender and degree type differences and the
relationship of physical neglect, emotional neglect, physical abuse, emotional abuse, sexual
abuse, and resilience with suicide ideation. The purpose is also to find out the predictors of
suicide ideation.

SAMPLE

The present study was conducted on a sample of 100 students (male, female, professional and
non-professional). The sample was taken from the different colleges of Srinagar by applying
simple random sampling. The sample of 100 students was taken from the following colleges:

1. Amar Singh College Srinagar

College of Education Srinagar

Sri Pratap College Srinagar

Islamia College Srinagar

Govt. Degree College Bemina Srinagar

ok~ wn

TOOLS USED

In order carry out any type of research, we have to gather the data from which the hypothesis
can be tested. Keeping in view the purpose of the investigation, the following research tools
were used to collect the sample data:
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Suicidal Ideation Scale (SIS-SDBV) by Dr. Devendra Singh Sisodia and Dr. Vibhuti
Bhatnagar

Analysis and Interpretation
Objective 1:
To study the suicidal ideation among college students.

Below is the table which shows suicidal ideational level among college students in Srinagar.
(N=100)

TABLE 3

Suicidal ideational level of the college students

SCORE N PERCENTAGE LEVEL
(%)

121-125 0 0 Very high

106-120 1 1 High

46-105 78 78 Average

31-45 20 20 Low

25-30 1 1 Very low

INTERPRETATION

The above table shows the suicidal ideational level of the students of the colleges of Srinagar.
The data depicts that most of the college students fall in the average level of suicidal ideation
which is 78%, 20% fall in low level, 1% fall in high level, 1% fall in very low level and no
student falls in the very high level of suicidal ideation.

Objective 2:
Suicidal ideation among male and female students of Srinagar colleges

The below tables show the difference between male and females in suicidal ideation among the
students of Srinagar colleges.

TABLE 4

Table representing the suicidal ideation among male and female students of Srinagar colleges
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Gender N Mean Std. Std. Df t-value Remarks
Deviation | Error
Mean
Male 50 58.9200 | 15.55352 | 2.19960 | 98 671 Accepted
Female 50 56.9400 | 13.92459 | 1.96923

INTERPRETATION

HO1= there is no significant difference on suicidal ideation between male and female college
students.

As seen above there is no significant difference in suicidal ideation between male and female
students of Srinagar, so the null hypothesis has been accepted.

Objective 3:

Suicidal ideation among the professional and non-professional students of the colleges of
Srinagar.

TABLES

Table representing the suicidal ideation among the professional and non-professional students
of the colleges of Srinagar

Degree type N Mean Std. Std. Df t-value | Remarks
Deviation | Error
Mean
Professional 50 58.8200 | 15.53231 | 2.19660 | 98 .603 Accepted
Non-professional | 50 57.0400 | 13.96199 | 1.97452

INTERPRETATION

HO02= there is no significant difference on suicidal ideation between professional and non-
professional students.

As seen above there is no significant difference in the suicidal ideation among the professional
and non-professional students of Srinagar, hence the null hypothesis has been accepted.

DISCUSSION OF THE RESULTS

In the present study, researcher aimed to investigate the difference between suicidal ideation
among male and female students and professional and non-professional students of district
Srinagar and the factors associated with suicidal attempt among college students.
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1. Difference in suicidal ideation between male and female college students of district
Srinagar:

The study’s first objective focusses on the suicidal ideation between male and female
students which found out that there is no significant difference between the male and female
suicidal ideation. How-ever this study was contradictory to the study of Stephenson et al.,
(2006). In his research studied the Gender differences in suicide risk factors and help-
seeking behaviours have also been explored. Substance abuse, anti-social behavior, low
self-esteem and family dysfunction increase suicide risk especially in females, while
chronic stress was found to increase suicidality in males. Additionally, current literature
suggests a link between suicide and exposure to violent behavior in both males and females.
Students who exhibit aggressive behavior toward others are more likely to experience
suicidal ideation than non-aggressive peers. Additionally, female students who reported
nonconsensual sexual contact reported twice as many suicide attempts, while males who
were physically assaulted were also at higher risk of suicide. It is suggested that all forms of
violence contribute to depression and suicidal ideation in victims, and sometimes
perpetrators. However, men are more likely to experience physical violence, and women are
more likely to experience sexual violence (Stephenson et al., 2006). Males are much less
likely to seek help for a mental health problem than females, even from informal support
systems such as friends and family members.

2. Difference in suicidal ideation between professional and non-professional college
students of Srinagar:

The second objective of the study focusses on the suicidal ideation among professional and
non-professional students which found out there is no significant difference in the suicidal
ideation between the professional and non-professional students. How-ever this study was
contradictory to the study of Agarwal, Rakesh and Chahar (2007) who conducted a study
on engineering students and found out that in India students of engineering and management
course are experiencing overload position, unoccupied and self-detachment. All these
reports concluded that professional students have more adjustment problems in comparison
to the non-professional group. Probably the reason maybe lack of social support, loneliness
specific personality factors cumulative hardships and many more difficulties contributing to
poor emotional adjustment of the professional students. This result indicates that
professional students have more stress that non-professional students hence more suicidal
ideation than the non-professional students.

RESEARCH FINDINGS:

1. The result of the study revealed that most of the college students of district Srinagar fall
in average level of suicidal ideation (78%).

Only 20% students fall in low level of suicidal ideation.

1% of students fall in high level and only 1% in very low level of suicidal ideation.

No student falls in very high level of suicidal ideation.

There is no significant difference in suicidal ideation between male and female students.
There is no significant difference in suicidal ideation between professional and non-
professional students.

o ks wN
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7. After thorough analysis of the case studies the prominent factors found to be responsible
for suicidal ideation among college students are: loneliness, demise of dearer ones,
financial crisis, family issues, interpersonal conflicts, facing failures, physical or mental
torture.

8. Some other factors of suicidal ideation among college students are drug abuse, anger,
discrimination, social customs like dowry system, rigid laws, guilt and past mistakes etc.

EDUCATIONAL IMPLICATIONS:
The research study maybe beneficial in making students, their parents and teachers aware about
the challenges the students confront throughout their adolescent years.

e The presents study may aid educational stakeholders in comprehending the dynamics of
suicidal ideation, which is prevalent in colleges and is encouraged by parents and
teachers via reasonable expectations, lack of support, stressful environment in colleges
and home.

The results of the study may prove very beneficial for teachers and parents in terms of
raising awareness of the negative consequences of stress, depression, hopelessness,
parental pressure, over expectations, lack of support, and above all suicidal ideation on
their attitude towards life.

The research study demonstrates how excessive meddling in students’ academic lives
may undermine their self-confidence, resulting in dissatisfaction towards life and
developing of suicidal ideation.

The results of this study will prove helpful in giving adolescents opportunities and
exposure to foster healthy competitive emotions.

The study advocates that the teachers should use a variety of tactics to alleviate suicidal
ideation; these measures may be basic as instilling confidence in students, giving them
best strategies for preparation of examination, training in relaxation, to be good
listeners, opportunities for expression of their emotions and sympathetic attitude.

This study advises policymakers, educators, and school administrators to pay attentions
towards extending guidance and counselling services to the adolescents and to organise
effective integrative intervention programmes for reducing the rate of suicidal ideation.

CONCLUSION:

In the present study the researcher found out that there is no significant difference in suicidal
ideation between male and female students. There is no significant difference in suicidal
ideation between professional and non-professional students. After thorough analysis of the
case studies the prominent factors found to be responsible for suicidal ideation among college
students are: loneliness, demise of dearer ones, financial crisis, family issues, interpersonal
conflicts, facing failures, physical or mental torture. Some other factors of suicidal ideation
among college students are drug abuse, anger, discrimination, social customs like dowry
system, rigid laws, guilt and past mistakes etc.

The researcher aimed to investigate factors associated with suicidal attempt among college
students through analyzing the subjective experiences of students who attempted suicide and
experiences of their parents. This research has the potential to benefit counsellors & health
professionals who work with suicidal clients. Counsellors need to be aware of unique nature of
college students. This research provides information regarding the complex factors surrounding
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suicidal attempt among college students. They may benefit from expanding their knowledge of
the experience of these students so they may be better equipped to develop rapport with
students and create safety plans for them.
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Ethical Elements in Nund Rishi’s Poetry

Riyaz Ahmad Bhat
Assistant Professor (Kashmiri)
Govt. Degree College, Bemina

Ethics- the science of akhlag- is the branch of study dealing with what is the proper course of
action for man. Ethics is a segment of philosophy concerned with values of human conduct.
The term ethics refers to a code of conduct that guides a person in dealing with others. It
relates to the social rules that influence people to be honest in their dealings.
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In Islam, ethics is nothing but the body of injunctions laid down in the Quran for the practical
conduct of life and fully exemplified in the practice of the Holy Prophet (PBUH) throughout
his life. The Prophet (PBUH) is reported to have said:

| have been sent to achieve the culmination of high moral standards.! He is also
reported to have said:

The best among you are those who are morally sound from others.? Thus Islamic
ethics is universal, perfect and for all times.

In this regard, Kashmir has been regarded as an ethical hub in the 14™ century where
number of Sufi movements worked to create the ethical atmosphere. Kashmir was unique in
the sense that unlike the Central Asia, it accommodated Suharwardi, Nagashbandi and Qadiri
orders within the broader framework of Islam and developed its own school called rishism,
which was the culmination of the indigenous mythical ethos, fruition into a universal
phenomenon. The rishi movement branched out under the inspiring leadership of its founder
Hazrat Sheikh Noor ud Din RA commonly known as Nund Rishi, born on 9" April, 1377 AD
in Qaimonh village of Kulgam district. Sheikh Salar was his father and Sadra Mauj his mother.
He dies at the age of 63 on 121" March, 1439 AD at Rupawan wherefrom his body was taken
to Chrar Sharif, where Sultan Zainul ABidin, the king of the time, himself led his funeral
prayer. In 1808 AD, an Afghan governor Ali Mardan Khan minted currency in Hazrat
Sheikhul Alam’s name as a mark of respect to the saint.

Nund Rishi was a multidimensional personality as his verses don’t simply share the
common traits but he was an environmentalist, botanist as well as mystic. There is hardly a
verse of Nund Rishi which doesn’t have a social, moral, cultural and more importantly
topographical context. He was determined to mend the society from worse to the best. He
toured too many places of Kashmir; even he prescribed the names to some unknown villages.
The though content of his poetry may be divided into the following broad categories.

a) Devotional poetry
b) Naat

c) Morality

d) Monotheism

e) Life after Death

f) Ethical poetry

g) Religious poetry
h) Love for humanity
1) Communal Harmony
J) Lyricism

k) Descriptive

[) Satire and Sarcasm
m) Mysticism
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The most effective means which made his movement pervasive throughout the valley was the
language and the genre he used to bring to the people his message. He used the common
peoples’ language- Koshur- and the piercing mode of expression- poetry. However, there is a
common perception about the rishis that they were opposite to the Sufis in their approach and
method of preaching, but according to Prof. M. I. Khan, the rishi movement was a synthesis
of universally accepted human purposes in comparison with the Brahminic ethnocentrism.
Although the movement was essentially rooted in the local traditions, nevertheless, it became
an important aspect of the Islamic civilization consequent upon the process of adoption of
cultural traits or social patterns of Muslim immigrants, Sufis, ulemas, artisans from Central
Asia and Persia. To respond to the challenges of the emerging cultural ethos during the time
of the great saint, he turned an education to reform the society in accordance with cherished
values of his social order. He made his poetry as an instrument to create a moral social fabric.
Knowing the importance of ethics, he expressed his views in the form of sweet verses like:
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Heart is a fish, throw it not on land £ 5 3 reaS (S
The water of muttering Allah’s name will make it live Salah is as to
sow the seeds in the field
Preach the showering of morality and ethics Then you
will see the perfect man.
Morality is a relative term but there are values which are universal. The universal value like
truthfulness is the essence of human civilization. The Prophet (PBUH) said: “Truthfulness
leads to righteousness and righteousness leads to paradise. And a man keeps on telling the
truth until he becomes a truthful person. Falsehood leads to Al-Fajur (i.e. wickedness,
evildoing) and al- fajur leads to hellfire, and a man may keep on telling lies till he is written
before Allah, a liar”.3

The patron saint was conscious of what truthfulness is educating common people the same
thing in a local language, calls them to speak the truth and avoid falsehood. He says:

ST
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To speak the truth you shiver,
You speak falsehood with sweetness,

You abandon the commands of the Prophet You
obey Satan,
You ignore blessings of God Who is hearing
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From whom do you keep it secret?

The great poet’s concern is, therefore to promote truth or honesty without any kind of
adulteration. His verses are universal in theme and are valuable gems of Kashmiri literature.
He preached against worldly allurements, vanity, hypocrisy, backbiting and misuse of
religion for petty gains. Speaking about backbiting, he says:
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As one is be for himself, Thou

hasn’t nothing to lose Oh! Impude

Let not contaminate thy faith in derogation. Think
for another as the most revered.
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Because of his charismatic and saintly personality, persuasive teachings and strong abhorrence
of worldly things, Nund Rishi won many conversions to Islam, the more significant being
Bhum Sadh, a prominent Brahmin ascetic, Ziya Singh- a descendent of the Royal family of
Kishtwar and Ladi Raina- the chief of Pargan Maru. Bhum Sadh was named as Bam u Din,
Ziya Singh as Zain u Din and Ladi Raina as Latief u Din. Thus, a big brotherhood of rishis
was created who carried on the mission of Nund Rishi generation after generation. Abul Fazl
and Emperor Jehangir were highly impressed by the selflessness, tolerance, philanthropy and
celibacy of the rishis. This had earned more respectable position in the society. Nund Rishi has
presented his poetry as a literature for life and not only as literature for the sake of art. It can
serve as guide to all those poets, literary figures who want to bring a pious, ethical and
spiritual revolution in Kashmir
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Occupational Aspirations in Relation to Self-Concept-A Study of Higher
Secondary Students in District Srinagar

Tarig Ahmad Koka & Showkeen Bilal Ahmad Gul
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ABSTRACT

This study investigates the correlation between occupational aspirations and self-concept among
higher secondary students in District Srinagar, with a focus on gender differences. The analysis,
using tools developed by Drs. J.S. Grewal and Raj Kumar Saraswat, reveals a minimal and
statistically insignificant correlation between these two variables. While both boys and girls
show no significant difference in their occupational aspirations, there is a significant difference
in self-concept between genders. This suggests that while students’ career goals are similar
regardless of gender, self-concept is more influenced by gender norms. The study highlights the
need to challenge societal norms that shape self-concept and emphasizes the complex,
multifaceted nature of adolescent development. The findings indicate that girls can pursue
education and career paths on par with boys, reflecting evolving gender roles and aspirations.

Keywords: - Occupational Aspirations, Self-Concept, District Srinagar.
INTRODUCTION

Education plays a pivotal role in shaping the future of individuals, influencing their aspirations,
and determining their life paths. Among the myriad factors that impact students' educational and
career choices, self-concept and occupational aspirations hold a significant place. As higher
secondary students stand on the threshold of making crucial decisions about their academic and
vocational trajectories, understanding the dynamics of their self-concept and its relationship with
occupational aspirations becomes paramount.

Self-concept is a multifaceted construct that encompasses one's beliefs, perceptions, and
evaluations of their own abilities, characteristics, and potential. It plays an instrumental role in
shaping an individual's educational and career choices, as self-concept influences what one
believes they are capable of achieving. How students perceive themselves academically, socially,
and emotionally can profoundly impact their occupational aspirations. Therefore, exploring the
intricate connections between self-concept and occupational aspirations is a vital Endeavour.

In this context, the present research study titled "Occupational Aspirations in Relation to Self-
Concept: A Study of Higher Secondary Students in District Srinagar" aims to investigate the
nature of self-concept among higher secondary students and its association with their
occupational aspirations. This study takes place in the distinctive locale of Srinagar, a region
known for its rich cultural heritage, diverse socio-economic backgrounds, and a unique
educational landscape.
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CONCEPT OF OCCUPATIONAL ASPIRATIONS

Occupational aspiration can be defined as the expectations, dreams, and goals that an individual
holds for their future occupation. These aspirations can be categorized as either realistic or
idealistic. In the case of realistic occupational aspirations, individuals consider potential
obstacles and challenges that could affect their career choices. Idealistic occupational aspirations,
on the other hand, involve selecting an occupation without considering limiting factors. Tylor
and Wems (1994) offer a concise definition, describing occupational aspiration as "a variable
that describes the occupation that an individual desires or ideally would like to have."
Adolescents' occupational aspirations play a significant role in shaping their educational and
career paths. These aspirations are considered crucial determinants of both short-term
educational decisions and long-term career choices, as suggested by Looker et al. (1989). Several
authors, including Johnson (1995), have linked occupational aspirations to future career
attainment levels. Occupational choices often reflect an individual's personality traits that align
with specific occupations.

Occupational aspirations can be thought of as "an individual's expressed career-related goals or
choices," as defined by Rojewski (2005). They represent a student's ability and motivation to
bridge the gap between effort and capacity to pursue their desired goals, as noted by Creed et al.
(2014). Establishing clear career aspirations is crucial because a lack of such aspirations can lead
to disorganization of potential, resulting in frustration, aimless wandering, and a sense of
lassitude. Therefore, identifying one's career aspirations is of utmost importance.

To determine one's career aspirations, individuals should carefully assess their strengths and
weaknesses. They should also consider factors such as financial needs, family obligations,
personal development, and other interests. It is essential to be aware of potential challenges in
achieving these goals and develop corresponding solutions. Additionally, taking an aptitude test
can provide valuable insights into one's abilities and interests.

The development of occupational aspirations takes on a new importance during the adolescent
years. Although elementary-aged children often think about the occupations they might one day
perform, the cognitive and social processes that characterize adolescence influence career goals
in ways that were not present during middle or late childhood. For example, in societies that
emphasize higher education and adulthood autonomy, adolescents graduating from high school
are faced for the first time with the opportunity indeed, for many, the necessity of making
decisions related to their occupational development (e.g., whether to attend college or enter the
workforce). Indeed, the occupational aspirations held during adolescence guide decision making
processes related to career preparation and educational attainment in ways that have long-term
implications for the trajectory of a young person’s life (Beal and Crockett 2010, Lee and
Vondracek 2014, Schoon and Polek 2011).

80



SELF-CONCEPT
Our self-concept is the image we have of our bodies, capabilities, impressions, etc. (Bailey,
2003). It includes:

> The material self. Our body, possessions, and other things in our lives.
> The interpersonal self. The views others hold about us.
> The intrapersonal self. Our emotions, desires, needs, values, etc. (Epstein, 1973).

Self-concept is how the individual perceives oneself. It is the belief that an individual holds
about oneself. When someone asks, "Who am 1?" an individual may answer "l am a teacher,” "I
am intelligent™ or "l am a good person.” Self-concept is how a person describes him or herself. In
youth, self-concept is amenable. Young people are very impressionable and often change
according to interactions and experiences. Self-concept becomes more stable as people age.
Knowing and understanding the self is the most important human concept for a well-developed
self-concept. (Adrienne Phillips).

Self-concept is the image we have of ourselves. It is influenced by many forces, including our
interaction with important people in our lives. It is how we perceive our behaviours, abilities, and
unique characteristics. For example, beliefs such as "I am a good friend"” or "l am a kind person”
are part of an overall self-concept.

Other examples of self-concept include:

» How you view your personality traits, such as whether you are an extrovert or introvert

» How you see your roles in life, such as whether you feel that being a parent, sibling, friend, and
partner are important parts of your identity

» The hobbies or passions that are important to your sense of identity, such as being a sports
enthusiast or belonging to a certain political party

» How you feel about your interactions with the world, such as whether you feel that you are
contributing to society.

Our self-perception is important because it affects our motivations, attitudes, and behaviours. It
also affects how we feel about the person we think we are, including whether we are competent
or have self-worth.Self-concept tends to be more malleable when we're younger and still going
through self-discovery and identity formation. As we age and learn who we are and what's
important to us, these self-perceptions become much more detailed and organized (Kendra
Cherry, MSEd 2022).

SIGNIFICANCE OF THE STUDY

Development of carrier of any individual depends upon his education. As such parents and
teachers always are of the opinion that the child leaner is to be guided properly to form his
future. For this purpose, both the parents and teachers can play a crucial role for proper guidance
and educational opportunities for the leaner. It has been observed by the researchers that self-
perception is closely associated to one’s education and carrier. The present research study titled
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"Occupational Aspirations in Relation to Self-Concept: A Study of Higher Secondary Students in
District Srinagar" holds significant importance for several reasons:

> Informing Career Guidance: The study's findings will provide valuable insights into the career
aspirations of higher secondary students in District Srinagar. This information is essential for
career guidance counsellors and educators to better assist students in making informed career
choices aligned with their self-concept and personal goals.

» Enhancing Career Counselling: By understanding how self-concept influences occupational
aspirations, the study can contribute to the improvement of career counselling services.
Counsellors can use this knowledge to tailor their guidance and support to individual students,
helping them develop realistic and fulfilling career goals.

» Enhancing Parental Involvement: Parents play a crucial role in students' career choices. This
research can empower parents with knowledge about the significance of self-concept and its
influence on occupational aspirations. It can enable more constructive discussions at home about
career options and encourage parents to support their children's aspirations.

» Contributing to Academic Research: The study can expand the body of knowledge in the fields of
psychology and education. It can serve as a reference for future research on the interplay between
self-concept and career development, particularly among high school students in the region.

This research study holds immense significance for students, educators, parents, and
policymakers. It has the potential to improve career guidance and counselling services, enhance
personal development, and contribute to more tailored and effective educational planning.
Additionally, it can add to the body of knowledge on self-concept and career development
among high school students, providing a valuable resource for future research and policy

OBJECTIVES OF THE STUDY
1. To investigate the significance of the difference between means of occupational aspirations of
boys and girls at the higher secondary stage.
2. To investigate the significance of the difference between means of self-concept of boys and girls
at the higher secondary stage.
3. To investigate the relationship between occupational aspirations and self-concept of boys and
girls at the higher secondary stage.

HYPOTHESIS OF THE STUDY
1.There is no significant difference in the means of occupational aspirations between boys and girls
at the higher secondary stage.
2.There is no significant difference in the means of self-concept between boys and girls at the
higher secondary stage.
3.There is no significant relationship between occupational aspirations and self-concept among
boys and girls at the higher secondary stage.

TOOL USED
Keeping in view the purpose of the study, following research tool were used to collect the
sample data:

1. Occupational aspiration scale by Dr. J.S Grewal (OAS-G)
2. Self-concept questionnaire by Dr. Raj Kumar Saraswat (SCQ-S)
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SAMPLE

A sample of 200 higher secondary students of district Srinagar has been selected by adopting the
Stratified random sample techniques in the present study. The selected sample has been divided
into two different groups on the basis of gender.

100 100

Total = 200

STATISTICAL TREATMENT

The data collected was subjected to the following statistical treatment:

» Mean.

» Standard deviation.

» Co-efficient of Correlation.
> t-ration.

STATISTICAL ANALYSIS
The data was obtained from the questionnaires and later was analyzed by applying some
statistical techniques using the statistical package for the social sciences (SPSS).

Obijective : To investigate the significance of the difference between means of occupational
aspirations of boys and girls at the higher secondary stage.

Hypothesis: There is no significance difference between the means of occupational aspirations of
boys and girls.

For this purpose, ‘t’ Value between the mean scores of occupational aspiration boys and girls
was calculated.

Table 1.1: showing the difference between the means of occupational aspirations of boys
and girls

Boys 100 | 51.52 |9.460
Occupational 198 | .445 .696

Aspiration Girls 100 |50.21 |9.285 N_Ot__
Significant
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Interpretation of Table 1.1

The analysis of Table 1.1 reveals that there is no statistically significant difference between the
occupational aspirations of boys and girls. The p-value of 0.696 is greater than the common
significance level of 0.05, indicating that the difference in mean scores between the two groups
(boys=51.52 girls=50.21) is not statistically Significant. This suggests that, on average, the
occupational aspirations of boys and girls in the study do not significantly differ.
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51.52
51.5

51

50.5

50.21
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Means of Occupational Aspirations of Boys and Glrls

495
Gender

H Boys mGirls

Figure 1.1: Showing the means of Occupational Aspirations among Boys and Girls.

Objective: To investigate the significance of the difference between means of self-concept of
boys and girls at the higher secondary stage.

Hypothesis: There is no significance between the means of self-concept of boys and girls.

For this purpose, ‘t” Value between the mean scores of self-concept of boys and girls was
calculated.
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Table 1.2: showing the difference between the means of self-concept of boys and girls

Variable Gender N Mean SD Level of

value value significance

Self- Boys 100 | 180.36 2.183 Significant
concept

198 | 2.822 | .064

Girls 100 | 172.60 16.722

Interpretation of Table 1.2

It is evident from the table that t-value between the mean score of boys and girls is 2.822 that is
significant at both 0.05 and 0.01 levels, and analysis of Table 1.2 reveals that there is
statistically significant difference between the self-concept of boys and girls. The p-value of
0.064 is close to the common significance level of 0.05, indicating that the difference in mean
scores between the two groups (boys=180.36 girls=172.60) is statistically significant. This
suggests that, on average, the self-concept of boys and girls in the study significantly differ.
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Figure 1.2: Showing the means of Self-Concept among Boys and Girls.
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Objective: To investigate the relationship between occupational aspirations and self-concept of
boys and girls at the higher secondary stage.

Hypothesis: There is no significant relationship between occupational aspirations and self-
concept among boys and girls at the higher secondary stage.

For this purpose, the co-efficient of correlation was calculated by using Person Product moment
method.

Table 1.3: showing coefficient of correlation between occupational aspirations and self -
concept of boys and girls.

Variable r value Level of significance

Occupational aspiration

200 .004 o
Self-concept Not Significant

Interpretation of Table 1.3

The correlation analysis in Table 1.3 examines the relationship between occupational aspirations
and self-concept among the study participants, both boys and girls. The correlation coefficient (r)
between occupational aspirations and self-concept is calculated to be 0.004. This value is
extremely close to zero, indicating a very weak correlation. However, it is important to note that
the correlation coefficient of 0.005 suggests that there is almost no linear relationship between
occupational aspirations and self-concept among the participants.

MAJOR FINDINGS AND CONCLUSION

1. Occupational Aspirations and Gender
» There is no statistically significant difference in the occupational aspirations of boys and girls in
the study.
» The p-value of 0.696 (table 1.1) is greater than the common significance level of 0.05, indicating
that the difference in mean scores between the two groups is not statistically significant.
» This suggests that, on average, the occupational aspirations of boys and girls in the study do not
significantly differ.
» Therefore, the initial hypothesis that there would be no significant difference in occupational
aspirations between boys and girls stands accepted.
2. Self-Concept and Gender
» There is statistically significant difference in the self-concept of boys and girls in the study.
» The p-value of .064 (table 1.2) is close to the common significance level of 0.05, indicating that
the difference in mean scores between the two groups is statistically significant.
» This suggests that, on average, the self-concept of boys and girls in the study significantly differ.
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» Consequently, the initial hypothesis that there would be no significant difference in self-concept
between boys and girls stands rejected.

3. Correlation Between Occupational Aspirations and Self-Concept

» The correlation analysis reveals a very weak correlation between occupational aspirations and
self-concept among the study participants, both boys and girls.

» The correlation coefficient (r) of 0.005 (table 1.3) is extremely close to zero, indicating that there
is almost no linear relationship between occupational aspirations and self-concept among the
participants.

» Therefore, the initial hypothesis that there would be a minimal to no significant correlation
between occupational aspirations and self-concept among the participants stands accepted.

These findings suggest that in the context of this study, gender does not significantly influence
occupational aspirations and self-concept. Additionally, the weak correlation between
occupational aspirations and self-concept suggests that they are relatively independent constructs
in this particular population. These findings have implications for understanding career
development and self-perception among higher secondary students in District Srinagar.

EDUCATIONAL IMPLICATIONS

The educational implications based on the findings of study are:

1.

Career Guidance and Counselling: The study’s findings can be used to inform career guidance and
counselling services in high schools. Understanding how self-concept influences occupational
aspirations can help educators and counsellors provide tailored advice to students, assisting them in
making informed career choices.

Personalized Education: Recognizing the link between self-concept and career aspirations can lead
to personalized education plans. Schools can offer programs and interventions that boost students'
self-esteem and self-confidence, potentially expanding their range of career options.

Support for At-Risk Students: The study’s results may identify students with lower self-concept and
more limited occupational aspirations. Educational institutions can provide additional support and
resources to help these students overcome challenges and broaden their career horizons.

Curriculum Development: Schools can use the research findings to develop a curriculum that not
only focuses on academic skills but also on enhancing students' self-concept and self-awareness. A
well-rounded curriculum can better prepare students for their chosen careers.

Teacher Training: Teachers can benefit from understanding how self-concept influences career
choices. They can be trained to provide a positive and supportive learning environment that nurtures
students' self-esteem and self-concept, encouraging them to explore diverse career opportunities.
Parental Involvement: The research findings can be shared with parents to help them support their
children in making informed career decisions. Parents can play a vital role in fostering a positive
self-concept and encouraging a broad range of career possibilities.

Community Engagement: The study can encourage community engagement to expose students to a
variety of professions and role models. By connecting students with professionals in different fields,
schools can help students expand their occupational horizons.

Tracking Long-Term Outcomes: Education authorities can track the long-term outcomes of students
whose self-concept and career aspirations were examined in the study. This will help assess the
effectiveness of educational interventions and guidance services.
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9. Research-Based Policies: Policymakers can use the study's findings to develop evidence-based

policies in education. This can include allocating resources to schools for career counselling and
programs designed to boost students' self-concept.
10. Mental Health Awareness: Recognizing the role of self-concept in career aspirations can also lead to

greater awareness of mental health issues among students. Schools can take a proactive approach in
addressing students' mental health needs and providing support when necessary.
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A study of Emotional Eating Behaviour of Higher secondary school students
of District Srinagar falling in the age group of 15-19 years

Bareen Majid & Prof. (Dr.) Seema Naz
Govt. College of Education, Srinagar

Abstract

This study explores the emotional eating behaviors of high school students aged 15-19 yrs in
District Srinagar. Through an investigation into their eating patterns, we aim to gain insights
into the factors influencing emotional eating among this population contributing to a better
understanding of adolescent health and well-being. In present study the investigator used
descriptive survey method in order to study the current emotional eating behavior of students.
All the students of class 11" and 12" of Govt. girl’s higher secondary school and Ellen convent
higher secondary school were the population of the present study. A sample of total 100 girl
students, 50 from Government Girls Hr. Sec and 50 from Private school at chanapora of district
Srinagar were taken into account for this study. The Emotional Eater Questionnaire (EEQ)
developed and standardized by Garaulet, M. et al., in 2012 was used for data collection. For the
analysis of the data, percentage analysis and t-test was employed. The findings revealed that the
Majority of the respondents (64%) falls in the category of average emotional eating behaviour
pattern. Whereas, 20% of the respondents shows low emotional eating behaviour pattern and
only a small number of respondents like 16% shows high emotional eating behaviour pattern. No
significant difference on Emotional Eating Behaviour between females of Government Girls
Hr.sec and private higher secondary school students was found.

Key words: Stressors, Emotional Eater, Predisposing, Obesity, Conditioned, Emotional Eating

INTRODUCTION

Emotional Eating

In this fast paced world where technology has taken the world by storm leaving the world
mechanized. With the advent of technology our work has been reduced to the click of the button,
but on the other hand technology too has its pitfalls .It’s like a double edged sword to which an
individual is more likely to fall prey to it. Talking about the consumption of too much content i.e.
increase in screen time makes an individual vulnerable to Emotional overwhelming state. Hence
distraughting the emotional as well as physical wellbeing. While being in the technologically
driven world we suffer from addictive behaviours like that of binge watching which in turns
generates stress. The other such addictive behaviours include emotional eating. In the face of
Emotional burnout we often resort to unhealthy coping mechanisms like individuals stress eat in
response to overwhelming emotions which gives them respite providing a temporary state of
relief .
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Emotional Eating (EE) is defined as eating in response to emotions, particularly those that are
negative (e.g. sadness, anger, boredom) (Macht, 2008)

(Nguyen -Michel et al., 2007),” The foods that are consumed are often palatable and therefore
provide hedonic pleasure to alleviate the experience of Negative Mood.

According to Mary sabat, a dietician in private practice in Alpharetta, Georgia, emotional eating
is often portrayed as someone using food to tamp down or soothe negative or challenging
emotions like anxiety, frustration, anger, sadness, or loneliness, often in a way that’s viewed as
gluttonous or self-indulgent.

To begin with there are two types of hunger one is Psychological/Emotional and the other is
Physical Hunger. Physical hunger sometimes called biological hunger, occurs when your brain is
communicating a physical need for food/ energy. Physical hunger is often felt through physical
sensations. Most people recognize hunger through an emptiness in their stomach, growling,
rumbling, or even a gnawing, painful or nauseous feeling when hunger is severe .Physical hunger
may also express itself with sensations outside the stomach, like a tightness in the chest or throat.
Physical hunger can be felt through fatigue, Sleepiness, or difficulty concentrating, and even
mood changes like anxiety or anger.

Emotional Hunger is a desire for food that results from an emotion. Most people associate
emotional hunger with negative emotions, like stress, sadness or anger and certainly emotional
hunger often stems from a desire to soothe, numb, or distract from these feelings.

Emotional Eating is when people use food as a way to deal with feelings instead to satisfy
hunger. It is a pattern of eating that is in response to one’s emotions or out of boredom.
Emotional eaters eat for comfort rather than because they are hungry. There is an urgent feeling
to eat, comes on quickly and is often triggered by a specific event or mood. There is also
Increasing evidence that stress related negative emotions (Such as grief, depression) affect the
body’s immune system, rendering the person vulnerable host of diseases. The immune system
protects the body from foreign invaders i.e. Antigens — bacteria, virus, fungi and parasites. Such
overeating can impact general health because of excess energy intake and mental health, due to
the risks of developing binge eating. Most frequently, people refer to emotional eating as “eating
to cope with negative emotions.” In these situations, emotional eating can be considered a form
of disordered eating, which is defined as “ an increase in food intake in response to negative
emotions “ and can be considered a maladaptive strategy. More specially, emotional eating in
order to relieve negative emotions would qualify as a form of emotion — focused coping, which
attempts to minimize, regulate and prevent emotional distress. Emotional eating usually occurs
when one is attempting to satisfy his or her hedonic drive, or the drive to eat palatable food to
obtain pleasure in the absence of an energy deficit but can also occur when one is seeking food
as a reward, eating for Social reasons (such as eating at a party), eating to conform (which
involves eating because friends or family wants the individual to), or eating to regulate inner
emotional states.
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When one is engaging in emotional eating, they are usually seeking out — energy- dense foods
rather than just food in general, which may result in weight gain .In some cases, emotional eating
can lead to something called “mindless eating “during which the individual is eating without
being mindful of what or how much they are consuming; this can occur during both positive and
negative settings.

OBJECTIVES OF THE STUDY
e To study the Emotional Eating Behaviour Patterns of Higher secondary School Students in
the Srinagar District, Aged 15-19 Years.

e To study the significant difference in Emotional Eating Behaviour between females of
government and private higher secondary Schools respectively in District Srinagar.

HYPOTHESIS OF THE STUDY
e There is no significant difference on Emotional Eating Behaviour between females of govt
and private higher secondary school students in District Srinagar.

RESEARCH DESIGN

The research design is an overall formulation of a research problem. It refers to the overall
strategy that you choose to integrate the different components of the study in a coherent and
logical way. It is a framework or blueprint for conducting the research. In simple words it is the
general plan of how you will go about your research. According to Smith (1976) A design is a
carefully arranged scheme regarding how to conduct an experiment. The design of an
experiment refers to the selection and arrangement of conditions. "According to Kerlinger-
“Research design is the plan, structure and strategy of investigation conceived so as to obtain
answers to research questions and to control variance”.

In present study the investigator used descriptive survey method in order to study the current
emotional eating behaviour of students.

POPULATION OF THE STUDY

In Statistics, Population is the entire set of items from which you draw data for a statistical study.
It can be group of individuals, a set of items, etc. It makes up the data pool for a study
.Population refers to data on your study of interest .It can be a group of individuals, objects,
events, organizations, etc. We use populations to draw conclusions.

Al the students of class 11" and 12" of Govt. girl’s higher school and Ellen convent school were
the population of the present study.

SAMPLE OF THE STUDY

A Sample is defined as a smaller and more manageable representation of a larger group. A subset
of a larger population that contains characteristics of that population. A sample is used in
statistical testing when the population size is too large for all members or observations to be
included in the test.

A sample of total 100 girl students, 50 from Government and 50 from Private school at
chanapora of district Srinagar were taken into account for this study.
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Sample Description

Table 2.1 Sample Description of the present study.

Name of school Type of District Gender No of

>:No School Females

01 Govt. Girls

i . Femal
Higher  secondary | Government | Srinagar | oo | 50

school only

Chanapora

Ellen

Convent . . Females

02 Private Srinagar 50

only

School,

Chanapora

Tools used

The Emotional Eater Questionnaire (EEQ) developed and standardized by Garaulet, M. et al., in
2012.

DATA ANALYSIS AND INTERPRETATION
Objective 1: To study the Emotional Eating Behaviour Patterns of Higher secondary School
Students in the Srinagar District, Aged 15-19 Years.

The objective was to study the Emotional Eating Behaviour Patterns of Higher secondary School
Students. In order to know the exact behavior the investigator use percentage analysis and the
results are given in table 3.1

Table 3.1 Level of Emotional Eating Behavior of Higher Secondary School Students (N=100)

Level of EEB N Percent
Low EE 20 [20.0
AA EE 64 |64.0
High EE 16 |16.0
Total 100 |100.0
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Discussion and Interpretation based on Table 3.1

From the above table it can be seen that majority of the respondents (64%) falls in the category
of average emotional eating behavior pattern. Whereas, 20% of the responde nts shows low
emotional eating behaviour pattern and only a small number of respondents like 16% shows high
emotional eating behaviour pattern.

The different categories in emotional eating behaviour patterns of students can be reflected
through various reasons like work stress, financial worries, health issues, relationship struggles
and psychological distress. There may be other physical causes like kinesthetic awareness (body
awareness), emotional dysregulation, alexithymia (lack of ability to understand process or
describe emotions), reversed hypothalamic pituitary adrenal (HPA) etc.

Graph 3.1 Shows Level of Emotional Eating Behaviour of Higher Secondary School Students
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3.2 Level of Emotional Eating Behavior of Higher Secondary School Students (N=100)

Emotional Eating Behaviour * Type of School Cross tabulation

Type of School
Level of EEB Total
Government Private
Low EE 12 (24) 8 (16) 20
AA EE 34 (68) 30 (60) 64
High EE 4 (8) 12 (24) 16
Total 50 50 100
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Discussion and Interpretation based on Table 3.2

From the above table it can be seen that majority of the respondents in government schools
(68%) falls in the category of average emotional eating behaviour pattern. In the same line the
majority of the private school students that is (64%) falls in same average category.

Whereas, 24% of the respondents in government schools shows low emotional eating behaviour
pattern as in case in private school students were 16% of the respondents shows low emotional
eating behaviour. Only a small number of respondents like 8% shows high emotional eating
behaviour pattern in government schools whereas, this percentage increases up to 24% in case of
private higher secondary students.

Various reasons can contribute to the different categories in student emotional eating behaviour
patterns, such as work stress, financial worries, health issues, relationship struggles, and
psychological distress. In addition to these physical causes, kinaesthetic awareness (body
awareness), emotional dysregulation, alexithymia (inability to understand and describe
emotions), and reversed hypothalamic pituitary adrenal (HPA) are possible.

Graph 3.2 (a) Shows Level of Emotional Eating Behaviour of Female Government Higher
Secondary School Students

= Low EEB B Average EEB H High EEB
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Graph 3.2 (b) Shows Level of Emotional Eating Behaviour of Female Private Higher
Secondary School Students

5 Low EEB “ Average EEB High EEB

Objective 2: To study the significance of difference on Emotional Eating Behaviour between
female government and female private higher secondary School students in District Srinagar.

The objective was to study the significance of difference on Emotional Eating Behaviour
between female government and female private higher secondary School students in District
Srinagar. In order to test the mean difference the investigator uses an independent sample t-test
and the result are given in table 3.3

Table 3.3 Comparison of Mean scores of Emotional Eating Behaviour between female
government and female private higher secondary School students

Type of School | N Mean | SD df t-value Remarks
Government 50 12.82 | 1.548 N
08 1.745 ot
- significant
Private 50 13.42 | 1.875
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Discussion and Interpretation based on Table 3.3

From the above table it can be seen that the Mean score emotional eating behaviour of
government female students is 12.83 and SD (1.548). Whereas, Mean score emotional eating
behaviour of private female students is 13.42 and SD (1.875). The obtained tvalue which in
1.745 with DF (98) is not significant at any level of confidence. Thus, out null hypothesis which
reads as that “There is no significant difference on Emotional Eating Behaviour between
female government and private female higher secondary school students in District Srinagar.”
stand accepted. It can be therefore, be said that female in government and private higher
secondary school did not differ in their emotional eating behaviour.

Students’ emotional eating behaviour patterns can be influenced by a variety of factors, such as
work stress, financial worries, health concerns, relationship difficulties, and psychological
distress. Additionally, kinaesthetic awareness (body awareness), emotional dysregulation,
alexithymia (inability to understand and describe emotions), and reversed hypothalamic pituitary
adrenal (HPA) are possible physical causes.

Graph 3.3 shows Mean scores of Emotional Eating Behaviour between female government
and female private higher secondary School students
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FINDINGS OF THE STUDY

* Majority of the respondents (64%) falls in the category of average emotional eating
behaviour pattern.

*  Whereas, 20% of the respondents shows low emotional eating behaviour pattern and only
a small number of respondents like 16% shows high emotional eating behaviour pattern.
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* Majority of the respondents in government schools 68% falls in the category of average
emotional eating behaviour pattern. In the same line the majority of the private school
students that is (64%) falls in same average category.

* 24% of the respondents in government schools shows low emotional eating behaviour
pattern as in case in private school students were 16% of the respondents shows low
emotional eating behaviour.

* No significant difference on Emotional Eating Behaviour between female government
and private higher secondary school students was found.

EDUCATIONAL IMPLICATIONS

To impart knowledge among students about eating mindfully regarding healthy
dietary choices.

To incorporate physical exercises like breathing, relaxation and grounding
techniques.

To avoid the consumption of energy dense food that is highly palatable in nature.
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A STUDY OF HOPELESSNESS AND SOCIAL SUPPORT AMONG THE
PERSONS WITH DISABILITY
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Abstract

This research paper examines the relationship between hopelessness and social support among
individuals with locomotor disabilities. The study explores the impact of disability on
individuals' sense of hope and investigates the role of social support in mitigating feelings of
hopelessness. Through a comprehensive review of existing literature and the collection of
primary data, the paper seeks to shed light on the complex interplay between hopelessness and
social support within the context of locomotor disabilities. The findings will contribute to a
deeper understanding of the psychological well-being of individuals with disabilities and inform
strategies for enhancing their quality of life through targeted social support interventions.

Keywords: Disability, Hopelessness, Social Support, Visual Impairment, Hearing Impairment,
Locomotor Disability

INTRODUCTION

Disability:

Owing to improved health services, disabled people are living longer, their presence in
societies becoming more visible and their numbers are growing. This phrasing reflects a positive
approach by putting people first, not the disability. It is preferable to avoid reference to disability
altogether. Defining disability is difficult because there are dozens of definitions- each with a
purpose to it. A form of disability considered as disabilities in one cultural setting might not be
considered so in another one. For example, in northern Mali (Mali country in African continent
continent), an ugly woman was most disabled. In some other societies, dwarfs are considered
disabled, even though being a dwarf does not impose any limitations on the persons functioning.
Referring to these complexities in evolving a uniform concept of disability, Dr. Einar Helander
opined that the initial definition of a disabled person could be “’a person who in his/her society is
regarded as disabled, because of a difference in appearance and behavior’’. An individual with
disability is defined by ‘the Americans with disability act’ as a person who:

e has physical or mental impairment that substantially limits a ‘’major life activity’’, or

e has arecord of such an impairment, or

e isregarded to have such an impairment.
According to international labor organization, (ILO) the term disabled person means an
individual who whose prospects of securing, retaining, and advancing in sustainable employment
are substantially reduced as a result of a duly recognized physical or mentally impairment. It may
be observed that, while the WHO definition is formulated basically from the point of view of
health, the United Nations definitions is formulated from the point of social equality, and that od
ILO relates to equality in employment. The World Health Organization defines disabilities as
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follows: “’Disabilities is an umbrella term, covering impairments, activity limitations and
participation restrictions. An impairment is a problem in body function or structure; an activity
limitation is a difficulty encountered by an Individual in executing a task or action, while a
participation restriction is a problem experienced by an individual in involvement in life
situations. Thus, disability is a complex phenomenon reflecting an interaction between features
of a person’s body and feature of society in which he/she lives.

World Health Organization WHO distinguished between impairment disability and

handicap as:

A. An impairment means any loss or abnormality of psychological, physiological, or anatomical
structure or function.

B. A disability is a restriction or lack of (resulting from impairment) ability to perform an
activity in a manager or within range considered normally for a human being.

C. A Handicap is a disadvantage for a given individual resulting from an impairment or
disability that limits or prevents the fulfilment of the role that is considered normal
(depending on the age, sex, and social and cultural factors) for that individual.

The term ‘handicap’ is sometimes used in the place of disability means the loss or limitation of
opportunities to take part in the life of the community on an equal level with others. It describes
encounter between the person with a disability and the environment. The purpose of this term is
to emphasize the focus on the shortcomings in the environment and in many organized activities
in society, Example information, communication education, which prevent persons with
disabilities from participating on equal terms.

Models:

The International Classification of Functioning, Disability, and Health (ICF), produced by the
World Health Organization distinguishes between body functions (physiological or
psychological, e.g., vision) and body structures (anatomical parts, e.g., the eye and related
structures). Impairment in bodily structure or function is defined as involving an anomaly,
defect, loss, or other significant deviation from certain generally accepted population standards,
which may fluctuate overtime. Activity is defined as the execution of a task or action. The ICF
lists 9 broad domains of functioning which can be affected:

e learning and applying knowledge

e General task and demands

e Communication

e Mobility

o Self-care

e Domestic life

¢ Interpersonal interactions and relationships

e Major life areas

e Community, social and civic life
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Disabled Status in the World:

Unfortunately, data is lacking on many aspects of disability. According to estimates of United
Nations, about 10% of the world’s population is disabled. Looking only at developing countries,
the numbers are expected to be much higher. Difficult conceptual issue, as well as social and
cultural differences has inhibited the collection of the data needed to properly estimate the
prevalence of disability in the world. Fortunately, international efforts are now underway to
improve the quality and availability of data.

Disabled status in India:

Disability was included in census for the first time in 2001, following a sustained campaign by
the Indian disability movement. The census found that 2.2% of the population were disabled.
However, this figure is contested by organizations working in the field, which estimates India
total disabled population at approximately 6% or 70 million- a figure larger than the entire
population of United Kingdom.

s Types of Disability:
» Visual Impairment
The term “visual impairment” is used to describe many degrees of vision loss, including low
vision, legally blind and totally blind.
. Blindness: “Blindness” refers their condition where a person suffers from any of the following
conditions namely:
I. total absence of sight; or
ii.  Visual acuity not exceeding 6/60 or 20/200 Snellen’s in the better eye with correcting
lenses; or
iii.  Limitation of the field of vision subtending the angle of 20 degree of worse
(Section-2(b)of PWD Act 1995)
. Low vision: “Person with low vision” means a person with impairment of visual functioning
even after treatment of standard refractive correction but who uses or is potentially capable of
using vision for the planning or execution of task with appropriate assistive devices.
(Section-2(u) of PWD Act, 1995)
» Hearing Impairment:
“Hearing impairment” means loss of 60 decibels or more in better ear in the conversational
range of frequencies; (Section-(2)1 of PWD Act, 1995) Hearing is the main sensory pathway
through which speech and verbal communication develops. If a child hears imperfectly,
he/she is likely to speak incorrectly. Again, hearing also influences learning and other aspects
of human maturation. Early detection of hearing impairment is very important for the child’s
overall development. Hearing impairment adversely affects our knowledge of the world
around us. Further, it also hampers the child’s performance in learning. Hearing-impaired
children are more disadvantaged than virtually impaired children. Hearing impaired is the
greater barrier to the normal development of knowledge.
Following is the classification. This classification is based on hearing sensitivity:
1. Mild Deaf are those children who have hearing loss between 26 and 54 decibels.
2. Moderate Deaf are those children who have hearing loss between 55 and 69 decibels.
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3. Senior Deaf those who have hearing loss between 70 and 89 decibels.
4. Profound Deaf are those children who have hearing loss of about 90 decibels or greater.
» Locomotor Disability:

It refers to the limitation of the movements of our body, caused by diseases, injury, any
deformity in the bones and muscles, or any injury of the nerves, the spinal cords, or the brain. It
usually results in problems of mobility brain is not significantly affected. This may be due to:

e Poliomyelitis

e Amputation

e Cerebral Palsy

e Stroke

e Congenital deformities
e Accidents

e Ageing

e Multiple Sclerosis

e Arthritis

Muscular Dystrophy
Types of locomotor disability:

e

*

1. Monoplegia: One limb is affected.

2. Diplegia: The legs are more affected than the hands.

3. Triplegia: Any three limbs are affected

4. Hemiplegia: One side of the child’s body is affected.

5. Double Hemiplegia: Whole body is affected and the hands are more affected than the legs.

6. Quadriplegia (Paraplegia): Incomplete paralysis of all four limbs or lower limbs,
respectively, whole body is affected.

¢ Other types of Disabilities:

1. Mental Retardation

2. CerebralPalsy

3. Learning Disabilities

4. Neurological Deficit

5. Spinal Injuries

6. Mobilitylmpairments

7. Developmental Disabilities
OBJECTIVES:

v" To study the relationship between hopelessness and social support among persons with

locomotor disability.

v To study the significance of mean difference between hopelessness and social support among
persons with locomotor disability with respect to various demographic variables (age,
gender, domicile, educational qualification, and marital status).

HYPOTHESIS:

HO1: There is no significant correlation between social support and hopelessness among persons
with locomotor disability.
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HO2: There is no significant difference between social support of persons with locomotor
disability so far as their domicile is concerned. HO3: There is no significant difference between
hopelessness of persons with locomotor disability so far as their domicile is concerned.

HO4: There is no significant difference between social support of persons with locomotor
disability so far as their gender is Concerned.

HO5: There is no significant difference between hopelessness of persons with locomotor
disability so far as your gender is concerned.

HOG6: There is no significant difference between social support of persons with locomotor
disability so far as well education qualification is concerned.

HO7: There is no significant difference between hopelessness of the persons with locomotor
disability so far as their education qualification is considered.

HO8: There is no significant difference between social support of persons with locomotor
disability so far as your age is concerned.

HO9: There is no significant difference between hopelessness of person with locomotor
disability so far as their age is concerned.

HO10: There is no significant difference between social support of persons with locomotor
disability so far as their marital status is concerned.

HO11: There is no significant difference between hopelessness of persons with locomotor
disability so far as their marital status is concerned.

LITERATURE REVIEW

1. Moldofsky, H., &Chester W.J. (2009) conducted study on sixteen randomly selected
patients, fulfilling the American Rheumatism Association criteria for definite or classic
rheumatoid arthritis, were involved in a longitudinal psychosomatic study during their stay
on a rheumatic disease unit. After initial rheumatological and psychiatric evaluation, twice
daily mood and pain ratings were conducted by a, single observer employing a mood object
adjective checklist and a dolorimeter for measuring all upper limb peripheral joint
tenderness. Twenty-one separate studies, each average in 36 days were carried out; 3 patients
were studied on at least one other occasion. Two Pain-mood patterns emerged: a synchronous
state, characterized by mood changes within an anxiety or hostility spectrum, either closely
preceding or concomitant with fluctuations in joint tenderness; and a paradoxical state
characterized by an inverse relationship between intensity of joint tenderness and a sense of
hopelessness. The patients age, sex, social class, duration of illness, radiological joint
changes, functional disability, and, meditation Bore no relationship to these patterns. In a 1—
2-year follow-up of the 2 groups of 8 patients each, the paradoxical group predictably
demonstrated a few less favorable outcomes.
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Kurella Tamura, Nov 2010, Patients receiving chronic dialysis have reduced life
expectancy in high rates of chronic pain, depression, cognitive impairment, and physical
disability. Delivery of prognostic information and advanced care planning are desired by
patients but occur infrequently.

. According to Davison, 2011, patients with ESRD have extensive and unique end of life care
considerations and needs despite substantial advancements in reveal palliative care over the
past decade, much research is still required. identifying CKD patients whose illness trajectory
has shifted and would likely benefit from a palliative approach to care should be a priority of
all nephrology programs.

Freeman S, Smith TF (September 2012), Caregiver distress affects approximately one in
five palliative care clients in the community. This may lead to several adverse outcomes for
the caregiver and client. The experience of distress is affected by client, caregiver, and
agency characteristics that are readily identified by the inter RAIPC assessment instrument.
The present results point to the need for a care planning protocol that may be used on a
targeted basis for clients experiencing or at elevated risk of caregiver distress.

. According to Susan K Woos, 2014, Department of pharmacology, exposure to stress or
traumatic events can lead to the development of depression, and anxiety disorders. In
addition to the deliberating consequences on mental health, patients with psychiatric
disorders also suffered from autonomic imbalance, making them susceptible to a variety of
medical disorders. In this review, evidence from clinical studies in preclinical stress models
identify putative biomarkers capable of precipitating the commodity between disorders of the
mind and autonomic dysfunction.

KA Fisher March 7, 2014, conducted a study to determine the prevalence of risk factors of
depression symptoms in a Canadian Palliative home care population. The prevalence of
depression symptoms was 9.8%. The risk factor with depressive symptoms were- low life
satisfaction, severe and moderate sleep disorder, health instability, caregiver distress, daily
pain, cognitive impairments and gastro intestinal symptoms.

METHODOLOGY:

Methodology in Research is a decision-making process in which a researcher sets the
appropriate design modes/techniques of sample, instruments for measurement, testing,
experimentation, observation, computer programming, and the suitable method for data
analysis, and details how the is studies conducted. Such a description enables the reader to
evaluate the appropriate of the method.

SAMPLE:

Sample of 86 persons with locomotive disability was randomly taken from different districts
of Kashmir. The detailed description of sample is given below:
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Table 1. Description of age sample:

S.NO Age Frequency %age
01 Above 35 21 24.4
02 Below 35 65 75.6

Table 2. Description of Gender of the sample:

S.NO Age Frequency %age
01 Male 61 70.9
02 Female 25 29.09

Table 3. Description Domicile of the Sample:

S.NO Domicile Frequency %age
01 Rural 54 62.7
02 Urban 32 37.2

Table 4. Description of educational qualification of the sample:

S.NO Educational Frequency %age
Qualification

01 Literate 54 62.7

02 Iliterate 32 37.2

Table 5. Description of Martial Status of the sample:

S.NO Marital Status Frequency %age
01 Married 21 24.4
02 Unmarried 65 75.6

105




TOOLS USED:

A. Multi-Dimensional Support, Scale (MDSS):
The Multidimensional Support Scale is developed from the version used by S.J. Neuling and
H.R. Wine field, in their 1988 paper Social Support and Recovery after Surgery. Frequency
and correlates of supportive behaviors where family, friends, and surgeon of the patient.
The principle of MDSS is that the sources of support asked about can be varied according to
the situation. The first group is always the confidents (family and closest friends) and second
group is always peers (others like the respondent who are facing the same challenges) and the
3" group is always experts (those who have an official role to provide specialist help for
whatever challenge it is). The items on MDSS include emotional, practical, informational
support.

B. Beck’s Hopelessness Scale:
Hopelessness scale by Aaron Beck was another instrument used to gather the data for the
study. This scale consists of 20 items in which the subject must tick (T) indicating true) in the
column next to the statement, if the statement describes his/her attitude and tick (F)
(indicating false) if the statement does not describe his/her attitude.
Demographic Value:
A self-developed questionnaire was developed to tape the demographic information
especially from the subject’s age, gender, domicile, education qualification and Martial
status.
Statistical techniques employed:
For achieving the objectives of data collected was analysed by using various statistical
techniques, namely central tendencies, t-test, and person’s correlation.

Procedure:

Persons with locomotor disability of different parts of Kashmir were contacted and
interaction was made with them for the purpose of data collection. Questionnaires were given
to the subjects and were motivated to give their sincere responses. The subjects were assured
of their confidentiality.

RESULTS AND INTERPRETATION

e Correlation coefficient between hopelessness and social supports among persons with
locomotor disability

N=86
Social Support
Hopelessness Family Friends Support | Others Support | Total Support
Support
r=-0.219* R=-0.121 R=-0.435** R=-0,445**

106



* Correlation is significant at 0.05 level
** Correlation is significant at 0.01 level

It is significant that the table that there is significant —ve correlation between hopelessness and
family social support at 0.01 level and between hopelessness and other support at 0.05 level.
While as insignificant correlation was found between Hopelessness and friends’ support. Table
also indicates that correlation between hopelessness and total social support is significant.

Thus null hypothesis Ho: stands rejected.

e Comparison of mean scores of social support and hopelessness between rural and urban
locomotor disabled persons

Social Variable Domicile N Mean SD df t-value

Family Support Rural 54 2.05 0.54 84 0.55 NS
Urban 32 2.15 0.50

Friend Support Rural 54 2.09 0.53 84 1.33 NS
Urban 32 1.93 0.58

Others Support Rural 54 1.80 0.58 84 0.27 NS
Urban 32 1.83 0.52

Total Support Rural 54 2.02 0.40 84 0.72 NS
Urban 32 1.96 0.33

Hopelessness Rural 54 9.51 5.58 84 1.83 NS
Urban 32 7.21 5.73

NS = Not Significant

The above table presents comparison of mean scores of social support (overall and facets wise)
and hopelessness in relation to domicile of persons with locomotor disability. All the obtained t-
values are insignificant even at 0.05 level of significance.

Thus our hypotheses Hoz and Hos stands accepted.

e Comparison of mean scores of social support and hopelessness between Male and Female
individuals with locomotor disabled persons.

Social Support Gender N Mean S.D df | t-value
Hopelessness
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Family Support Male 61 2.08 0.53 84 | 0.048 NS
Female 25 2.08 0.52

Friend Support Male 61 2.00 0.58 84 | 1.904 NS
Female 25 2.12 0.49

Others Support Male 61 1.85 0.53 84 | 0.676 NS
Female 25 1.76 0.60

Total Support Male 61 2.00 0.38 84 | 0.258 NS
Female 25 1.98 0.37

Hopelessness Male 61 8.21 5.62 84 | 1.141 NS
Female 25 9.76 5.93

NS = Not Significant

The above table presents comparison of mean scores of social support (overall and facets wise)
and hopelessness in relation to gender of persons with locomotor disability. All obtained t-values
are insignificant even at 0.05 level of significance.

Thus our hypotheses Hos and Hos stand accepted.

e Comparison of mean scores of social support and hopelessness between literate and
illiterate persons with locomotor disability

Social support hopelessness Education N Mean S.D df | t-value

Family Support Literate 55 2.21 0.48 84 | 0.93NS
Iliterate 31 2.01 0.62

Friend Support Literate 55 1.96 0.59 84 | 1.674NS
Iliterate 31 2.16 0.47

Others Support Literate 55 1.95 0.51 84 | 3.08 NS
Iliterate 31 1.58 0.56

Total Support Literate 55 2.04 0.38 84 | 149NS
Iliterate 31 191 0.35
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Hopelessness Literate 55 7.01 5.00 84 | 3.83NS

Illiterate 31 11.58 5.81

NS= Not Significant

The above table presents comparison of mean scores of social support (overall and facet wise)
and hopelessness in relation to educational qualification of a person with locomotor disability.
The t-values of family support, friends support, and overall social support are insignificant even
at 0.05 level of significance. However, the obtained t-values for others support (managers,
teachers, & social welfare) and hopelessness is significant at 0.01 level of significance.

Thus our hypotheses Hog is accepted and Hoz is rejected.

e Comparison of mean scores of social support and helplessness between persons with
locomotor disability between age groups

Social support hopelessness Age N | Mean S.D df t-value

Family Support Above 35 21 |2.11 0.46 84 0.30 NS
Below 35 65 | 2.07 0.55

Friend Support Above 35 21 | 2.02 0.43 84 0.059 NS
Below 35 65 | 2.03 0.59

Others Support Above 35 21 | 1.72 0.55 84 0.91 NS
Below 35 65 | 1.85 0.56

Total Support Above 35 21 | 2.00 0.36 84 0.030 NS
Below 35 65| 1.99 0.38

Hopelessness Above 35 21 | 10.85 6.00 84 2.06* NS
Below 35 65| 7.95 5.48

* Significant difference at 0.05 level.

The above table presents comparison of mean scores of social (overall & facet wise) and
hopelessness in relation to age of persons with locomotor disability. All the obtained t-values are
insignificant at 0.05level of significance.

Thus, our hypotheses Hog is accepted and Hog is rejected.
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e Comparison of mean scores of social support and hopelessness between married and
unmarried persons with locomotor disability

Social support hopelessness Marital Status N Mean SD df | t-value

Family Support Married 23 2.12 0.47 84 |0.40
Unmarried 63 2.06 0.55

Friend Support Married 23 2.15 0.53 84 |1.22
Unmarried 63 1.99 0.56

Others Support Married 23 1.86 0.55 84 |00.49
Unmarried 63 1.80 0.56

Total Support Married 23 2.13 0.40 84 | 2.02*
Unmarried 63 1.95 0.36

Hopelessness Married 23 9.39 5.90 84 |0.71
Unmarried 63 8.39 5.67

* Significant difference at 0.05 level.

The above table presents comparison of mean scores of social support (overall & facet wise) and
hopelessness in relation to marital status of persons with locomotor disability. The obtained t-
values for family support, friends support and other support (managers, teachers, and social
welfare) is insignificant but the obtained t-value for the total social support is significant while as
the obtained t-value for hopelessness is insignificant.

Thus our hypotheses Ho10 is rejected and HO1: L is accepted.
CONCLUSION

Persons with locomotor disability are to be treated with care, with love, make them equals and
see their confidence going up. The objective of our project was to study hopelessness and social
support among persons with locomotor disability.

After analyzing and interpreting the obtained data it was found that:

There is significant negative correlation between social support and hopelessness among persons
with locomotor disability.

Findings revealed that there is no significant difference in social support so far as their gender,
domicile, age and educational qualification is concerned.
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Results also revealed that persons with locomotor disability significantly differ in social support
so far as in marital status is concerned.

Persons with locomotor disability do not differ in hopelessness so far as their gender, domicile,
and marital status is concerned, while as persons with locomotive disability significantly differ in
hopelessness so for as their educational qualification is concerned. The results also showed that
the age has an impact on hopelessness of persons with locomotor disability; evidences build up
towards the fact that younger disabled have more hope than their adult counterparts
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