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Role of Teacher in Teaching and Assessment of Inquiry Based Learning in Social Studies 
 

1. Prof. Seema Naz (Principal Govt. College of Education (IASE), Srinagar J & K) 
2. Mr. Shahid Ahmad  
3. Rameez Ahmad  
4. SuhailAkramParray 
5. Tanvir Ahmad Sheikh  
6. Ishfaq Majeed 
(IG Graduates) 

 
Introduction:   
 
Inquiry Based Learning Approach have been gaining much significant influence among the 
social science educators. It is an approach to teaching and learning that places students’ 
questions, ideas and observations at the center of learning experience. Inquiry Based Learning 
ranges from a rather structured and guided activity, particularly at   lower levels where the 
teacher may pose the question and give his guidance in how to solve the problem through an 
independent thinking draws on constructivist ideas of learning or concepts based upon their 
own experience and prior knowledge (Kanselaar, 2002). Similarly, Inquiry Based Learning is a 
student centric approach that encourages participants to draw on prior knowledge and 
experience in exploring their inquires (Kahn and O Rourke, 2005). In Inquiry Based Learning, 
the student’s responses towards Inquiry Based Learning for constructing his/her own concepts 
and understanding from the learning activities. According to Scardamaillia (2002), educators 
play an important and active role throughout the process by establishing a culture and bond 
where ideas are respectfully challenged, tested, redefined and viewed improvable, moving 
children from a position of enacted understanding and future questioning. For students to be 
able to engage actively in the inquiry process, they need specific skills, these are:  
• Identify causal relationships.  
• Describe the reasoning process.  
• Use data as evidence  
 •  Evaluate (Scardamailia 2002).  
  
Dewey further suggests in 1916, that; thinking is not a spontaneous combustion: It doesn’t 
occur just on ‘general’ as Dewey thinking forms the basis for social studies education, 
especially 21st century. In the early part of the 21st century, subjects such as; English/language, 
Arts, Mathematics and Science created national frame works (the Core State Standards {CSS}, 
& the Next Generation Science Standards {NGSS}. To outline what students should know and 
what skill set they should have at a grade level regardless of place (Whiteman 2015). In 2013, 
experts in social studies education followed the trend of a national framework and created the 
College, Career, and Civic life (C3) framework for social studies. This framework is specially 
designed to move social studies from teacher cantered instruction and towards and standard 
based/ inquiry-based model of education focusing on active student participation instead of 
students as passive receptors of learning in a traditional teacher cantered model (Swan, et, al 
2013).   
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Review of Related Literature:  
This literature review examines inquiry as a tool of constructivism; The following sections 
illustrate how inquiry can be used to meet content- and skill-based goals; reviews research from 
the past several decades on the effectiveness of inquiry-based instruction and teaching, provides 
an overview of the current state of social studies education and the use of inquiry in the field 
and considers research on impacting instructional change. (Dewey, 1938). Learning, according 
to constructivists, happens as an individual meaningfully constructs an interpretation of how 
things work based on their own pre-existing structures. Dewey’s primary premise was grounded 
in personal experience and he encouraged those who doubt how learning happens to consider 
their own process of inquiry through sustained reflection (1933). Knowing, according to 
Dewey, happens as a result of inquiry. Later theorists such as Piaget, Vygotsky, and Bruner 
connected the work of Dewey to research on cognition and advocated an educational 
environment in which students actively construct their own knowledge through inquiry and 
discovery with guidance from their teachers. Piaget emphasized the role of developmentally 
appropriate education, and introduced the concept that as people learn, they either assimilate 
knowledge into their existing mental schemas, or they adjust their mental schemas to accept 
new knowledge through the process of accommodation (Bhattacharya & Han, 2001). The 
constant process of connecting prior knowledge and new knowledge to construct new 
understandings and organizing existing information encourages us to view the way we learn as 
a cycle that is continuous and constantly adapting (Fosnot, 1996). Sima Aghazadeh (2020): 
Conducted a study to examine the impact of inquiry based learning on teaching and learning of 
Humanities. Peidong Yang 2020: interpreting inquiry learning in social studies Inquiry Based 
Learning is becoming widely recognized and used pedagogical approach. R Perdana and 
Sukarmin. Et.al (2019): aconceptual of teaching models of inquiry based social constructivism. 
R.J.Botha 2016: conducted a study on introduction of new strategies to promote learning in 
schools in Africa. S k Arora and Priti Kumari (2016): conducted research on impact of inquiry 
based teaching model on academic achievement in social science of 9th class;  
 
Operational Definitions of Terms:   

 Teacher: - Teachers can enable deeper learning from a teacher point of view inquiry-
based learning, teaching focuses on moving students beyond general curiosity into 
critical thinking and understanding. To encourage students to ask questions and support 
the through the investigation process.   

 Teaching: - Inquiry Based Learning is a form of active learning that starts by posing 
questions and problem in social studies. It contrasts with traditional education, which 
generally relies on the teacher facts and their own knowledge about the subjects. Inquiry 
Based Learning is often assisted by a facilitator rather than a lecture. Inquiry Based 
Learning is closely related to the development and practice of practice of thinking and 
problem-solving skills.  

 Assessment: - In an inquiry-based learning environment, assessment is an ongoing 
process.  Although the final outcome of learning is important and this is where an 
inquiry based approach comes into play. Throughout the process of inquiry in social 
studies, students show teachers different skills which are assessed through many ways- 
teachers can retrieve information by observation, discussion, group tasks, projects, 
exams, and self-reflection.  
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 Inquiry Based Learning: - inquiry is defined as a “seeking for truth, information or 
knowledge– seeking information by questioning.” Individuals carry on the process of 
inquiry from the time they are born until they are died. This is true even though they 
might not reflect upon the process. Infants begin to make sense of world by inquiry. 
From birth, babies observe faces that come near, they grasp objects, they put things in 
their mouths, and they turn towards voices. They process of inquiring begins with 
gathering information and data through applying the human senses-- seeing, hearing, 
touching, tasting and smelling.  

 
Rationale of the Study:   
Memorizing facts and information is not the most important skill in today’s world. Facts 
change, and information is readily available what is needed is an understanding of how to get 
and make sense of mass of the data. Educators must understand that schools need to go beyond 
data and information accumulation and move towards the generation of useful and applicable 
knowledge… a process supported by inquiry learning. In the past, our countries’ success 
depended on our supply of natural resources. Today, it depends upon a workforce that “works 
smartly”.  An effective and well-rounded education gives individual a very different but 
interrelated views of the world. All disciplines have important relationships that provide natural 
and effective framework for the organization of school curriculum.    
This study will investigate how inquiry-based learning helps the student to reach their full 
potential through different learning approaches, builds social and emotional learning skills and 
enhances critical thinking and problem-solving abilities. This emphasizes the student’s role in 
the learning process giving them the autonomy to explore, ask questions and share ideas. 
Inquiry Based Learning approach focuses on helping students get from the curiosity stage into 
critical thinking and deeper level of understanding through the investigation process.   
 
 
Delimitation of the Problem:  
This research study will be confined to school education of zone Batamaloo and covers the age 
group of 9-13; from 5th-8th of elementary education.   
 
Objectives of the Study:    

1. To study the effect of Inquiry based teaching on participation, discussions, conferences, 
and enhancing conversational skills of learners of 5th – 8th.  

2. To study the learner strategies and learning outcomes using inquiry-based learning in 
social studies of 5th – 8th.  

3. To study effect of Inquiry based assessment in teaching learning in fostering critical 
thinking and problem-solving abilities of 5th – 8th.  

 
Hypothesis of the Study:     

1. There is a significant impact of inquiry-based learning on participation, discussions, 
conferences, and enhancing conversational skills of class 5th – 8th.  

2. There is a significant impact of the learner strategies and learning outcomes using 
inquiry based learning in social studies5th – 8th.  

3. There is a significant impact of Inquiry based assessment in teaching learning in 
fostering critical thinking and problem-solving abilities 5th – 8th.  
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Sample of the Study:  
The present study, “Role of Teacher in Teaching and Assessment of Inquiry Based Learning in 
Social Studies” and the sample was taken from Government Middle Schools of District 
Srinagar falling under zone Batamaloo are 35 Middle Schools. The sample was selected from 
all the 35 Government Middle Schools and number of samples taken was 45 from these Middle 
Schools. Among them 20 were Male and 25 were Female. These 45 teachers were teaching 
social studies for class 5th to 8th. The list is attached below  
 
Tools Used: 
The tools for data collection are the self-constructed questionnaire, interview and observation. 
The questionnaire comprises of 25 items, each item with 5-point Likert scale. The questionnaire 
measures the 5 dimensionsof the teachers regarding the assessment of social studies with the 
inquiry-based approach. These dimensions contain teachers’ opinion, challenges and perception 
towards the teaching of social studies. Measuring dimensions are: 

1. Teachers Orientation 
2. Teachers Hands-on activities   
3. Teachers’ Difficulties 
4. Teachers Assessment Techniques   
5. Opinion of Teachers 

 
Analysis and Interpretation of data:   
The general question raised was subjected to descriptive analysis using mean scores and SD of 
the items as follows:   
Question; - what are the feeling of teachers to use of inquiry-based learning approach for 
teaching social science of middle-class 5th to 8th of govt. schools.   
 In addressing this question, the mean score and standard deviation of each item regarding the 
teachers’ response was calculated and interpreted as follows. 1.00 -2.49 = rejected and 2.50 – 
4.00 is accepted. The data is collected from teachers were organized and discussed as follows 
Table 4.1: Showing Teachers’ Orientation towards Inquiry Based Learning (N=45)  

Statement   N   Mean   SD   Decision    

I have good knowledge of 
Inquiry Based Learning  

45   2.36   0.841   Rejected   
 

I would like to implement more 
Inquiry Based  
Learning practices in my  
lesson    

45   3.21   0.719   Accepted   

I would like to integrate 
Inquiry Based Learning In my 
lesson    

45   3.46   0.51   Accepted   
 
 

I don’t know the principles 
guiding the use Inquiry Based 
Learning for  
teaching social science   

45   2.81   0.785   Accepted   
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The above table 4.1showing the mean of items regarding teachers’ orientation towards Inquiry 
Based Learning technique: In the first item It could be seen that teacher’s opinion on the 
knowledge of Inquiry Based Learning was not accepted because the calculated mean value is 
below the standard value that is 2.36 obtained from tea the teachers’ responses indicate that 
they have no knowledge of Inquiry-Based Learning. The other items shows that teachers have 
positive they will implement the different methods and practices which are guiding the inquiry-
based learning. The moderate mean score 2.81 in the item 4 was an attestation to the fact that 
teachers lack good knowledge and principles guiding the use in teaching social science.  
Table 4.2: Showing Teachers Hands on Activities (N=45):  
Statement N M SD Decision 
My Students do engage in 
practical work 

45 3.46 0.495 Accepted 

My Students do engage in 
discussion cum seminars by 
following my instructions 

45 3.75 0.501 Accepted 

My Students are allowed to 
participate and to draws out 
conclution on conversational 
skills 

45 2.14 0.542 Rejected 

My Students are given 
oppurtunities to express their 
own ideas 

45 3.46 0.510 Accepted 

I discuss variations in data 
collected by Students 
following their experiments 

45 2.82 0.472 Accepted 

 
The above table 4.2: depicts the teacher’s hands on activities: From the teachers’ hands on 
activities with the students from the mean score of teachers it was apparent that teachers’ hands 
on activities were all accepted which indicate teacher engage students in practical activities. 
From the item 2 and 4 it is clear from the responses of teachers that students are engaged in 
discussion and seminar which help them to develop their independent thinking. Item 3 indicates 
that students were denied off to participate and draws out conclusion on conservational skills 
due to lack of time and resources students are not being given time to converse with each other 
and develop conservational skills This aspect of teaching is important in achieving the goal of 
teaching social science. The item 4 and 5 is attestation of this fact that students express their 
ideas freely they have been given opportunities as indicated from the responses of teachers  
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Table 4.3: Showing difficulties in implementing Inquiry Based Learning (N=45)  

Statement   N   M   SD   Decision   

1. I don’t have sufficient 
knowledge,  teaching resources 
to implement Inquiry Based 
Learning  

45   3.00   0.797   Accepted   

2.I don’t have well maintained 
classrooms for effective 
implementation of Inquiry Based 
Learning  

45   2.64   0.776   Accepted   

3.Basic social science curriculum 
does not  encourage  the  use 
of Inquiry Based Learning  

45   2.30   0.652   Rejected   

4.There is no enough time in the 
school time table for successful 
implementation of Inquiry Based 
Learning  

45   2.80   0.850   Accepted   

5.The no of students in my class 
is too large for me to use Inquiry 
Based  
Learning.    

45   2.50   0.851   Accepted   

6.The task involved in Inquiry 
Based Learning approach is too 
much    

45   2.64   0.903   Accepted   

 
The above table 4.3 reveals the difficulties encountered by teachers by implementing inquiry 

based learning with students: It was clear that teachers suffer from responses of teachers that 

there is lack of basic resources as indicated from the item2,4 and 5 schools such as unequipped 

classrooms, too large class size and lack of time allocation for implementing inquiry-based 

learning in their classrooms. The item 3 showed that social science curriculum does not 

encourage inquiry-based learning as it indicating from the responses of teachers that subjects of 

social science did not provide room of inquiry which is become the problem for implementing 

inquiry-based learning. The item 6 indicates that the tasks of inquiry-based learning approach is 

lager which becomes difficult. Item 1 is the attestation of the fact that teachers have no 

knowledge about the basic teaching resources which become problem of implementing inquiry-

based learning. 
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Table 4.4: Showing Teacher’s Assessment Techniques in Inquiry Based Learning 
Instructions (N= 45): 

Statement N M SD Decision 
1.Teachers using formative 
and diagnostic assessment 
tools for evaluating students in 
Inquiry Based Learning  

45  3.00   0.599   Accepted   

2. Teachers engaging students 
in debate, discussion and 
conferences in learning 
environment   

45   2.81   0.666   Accepted   

3. Inquiry Based Learning 
methods will influence 
students’  academic  
achievement   

45   2.25   0.762   Rejected   
 

4.Teacher acts in classroom as 
guide and facilitator   

45   3.21   0.878   Accepted   

5. Inquiry Based Learning 
helps students to think 
critically.   

45   3.46   0.893   Accepted   

 
The above table 4.4 showing the teacher assessment techniques and Inquiry Based Learning 

instructions with students: from the mean scores. It was apparent that the responses of teachers 

about Inquiry Based Learning Assessment and instructions were all are accepted because 

teacher use different techniques of assessing the student’s performance such as diagnostic and 

formative assessment. in the item3 it indicates from the responses of teachers that inquiry-based 

learning methods do not influence student’s academic achievement because the mean score 

2.25 is below the standard mean score 2.50 teachers’ response indicate that it is not influencing 

the academic performance of students .as This is the core theme of Inquiry Based Learning in 

social studies. While the moderate mean score 3.46 in the item 5 was in attestation to the fact 

that inquiry-based learning helps students to think critically and develop creativity among 

student.   

Table 4.5:-Showing Difference in Mean opinion of Male and Female in use of Inquiry 
Based Learning Approach for Teaching and Assessing Basic Social Studies(Male N=20 
Female N=25)  

Variable N MEAN SD DF T CAL T TAB 
Male  20  2.4  1.05  43   

0.90  
 

 
2.43  
 Female  25  2.72  1.35  43  
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The result showed that at 0.05 level t calculated value was 0.92, DF is 43 and t tabulated value 
was 2.43 it could be seen that the t calculated value was less than the tabulated value at 0.05 
level. From the above statements there is no significant difference in the opinion of male and 
female teachers in the use of inquiry-based learning approach for teaching basic social science. 
Hence, the research question stated above indicates that there is no significant difference 
between male and female in using inquiry-based learning approach for teaching social science.  
 
Major Findings:   

1. From the study it is evident that most of the teachers lack basic knowledge about the 
teaching and orientation of inquiry-based learning  

2. Most of the teachers are of the opinion that Inquiry Based Learning have positive 
perception in using and implementing Inquiry Based Learning methods. Teachers are 
more enthusiastic to use Inquiry Based Learning in their lessons.  

3. Teachers are using different hands-on activities to engage students to develop their 
conservational skill and make them creative.  

4. Teachers deny the students participation in drawing out conclusions after the 
implementation of Inquiry Based Learning method. It is due to the lack of time.  

5. The student’s participation drawing out conclusions on conservational skills is the 
important aspect of teaching social studies.  

6. Teachers suffers from the basic resources while implementing Inquiry Based 
Learning method in their classrooms. As unequipped classrooms, lack of sufficient 
knowledge, curriculum does not encourage Inquiry Based Learning methods and not 
enough time in school timetable.  

7. Most of the teacher encountered difficulties like too large class size and task 
approaches of Inquiry Based Learning is too much.  

8. Teachers are of the opinion that the social science curriculum does not encourage the 
use of Inquiry Based Learning in teaching and assessment.  

9. Teachers have positive opinion in using formative and diagnostic assessment tools to 
evaluate students’ performance.  

10. Teachers are engaging students in debates, discussions in order to think 
independently and to develop problem solving abilities.  

11. Most of the teachers are of the opinion that there is no significant impact of Inquiry 
Based Learning on the academic performance of the students.  

12. Teachers are of the opinion that Inquiry Based Learning develops critical thinking 
abilities among students.  

13. As teachers have strong belief that Inquiry Based Learning approaches and methods 
has the potential to overcome learning problems.  

14. From the responses of both male and female teachers there is no significant 
difference of opinion using Inquiry Based Learning methods in teaching and learning  

15. This is the need of hour to implement Inquiry Based Learning methods, approaches 
and guiding principles in teaching social studies.  

16. Both male and female teachers should be exposed to implement and encourage 
Inquiry Based Learning practices in their classroom through different training and 
orientation programs.  
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Discussion of the Study:  
The study reported that  there are major problems confronting the successful implementation of 
which have to be taken seriously by the major stakeholders in education if the objective of 
teaching social science is to be realized .The study observed that many teachers had no 
knowledge of Inquiry Based Learning and social science curriculum does not encourage the use 
of Inquiry Based Learning as reflected in their responses, but they have a strong belief that 
Inquiry Based Learning has the potential to overcome learning problems  and develops critical 
thinking among   student  in social science to benefit of Inquiry Based Learning. It would be 
useful to seek the assistance of teachers that already have initial understanding of Inquiry Based 
Learning and have an open mind towards developing their teaching techniques and practices. 
Then, those teachers could help to spread the implementation of Inquiry Based Learning. From 
the study there is no significant impact of Inquiry Based Learning on academic achievement 
and learning outcomes of social science students of class 5th-8th as it is being reflected from 
the responses of teachers in table 4. This study also revealed that there is no significant 
difference of opinion between male and female teachers of using Inquiry Based Learning 
approaches in teaching social studies. It is recommended that practicing teachers should 
endeavour to employ Inquiry Based Learning in their teaching because of its great benefits to 
students as it allows them to reflect on their own ideas in an effort to build knowledge, 
understanding and interpretation of the matter at hand.   
 
Suggestions/Recommendations:   
Different suggestions have been put forth for the successful implementation of Inquiry Based 
Learning which is as: -  
1. A specified period of training should be there for teachers regarding Inquiry Based Learning 

practices and implementations.  
2. Orientation, refresher and certificate course for teachers regarding Inquiry Based Learning 

approach in teaching Social Science.  
3. Teachers should be given training how to implement Inquiry Based Learning methodology 

in their lessons while teaching social studies.  
4. Teachers should be equipped with first-hand experience and training about the guiding 

principles and use of Inquiry Based Learning for teaching social studies.  
5. Teachers should be given proper training for how to engage students in debates, discussions 

and seminars and guide them accordingly.  
6. Teachers should be given sufficient knowledge about the teaching resources of Inquiry 

Based Learning and implementation of these resources in their lessons.  
7. Classrooms should be well maintained and properly equipped for the effective 

implementation of Inquiry Based Learning in teaching social studies.  
8. The Inquiry Based Learning methods and practices should have a due place in the social 

science curriculum, and this curriculum should encourage the use of Inquiry Based 
Learning in teaching of social studies.  

9. Proper time allocation should be there in the school time table for achieving the goal of 
Inquiry Based Learning. At least last 10 minutes should be kept for Inquiry Based Learning 
approach in teaching and learning in social studies.  

10. Class size should not be too large it will hamper the theme and successful implementation 
of Inquiry Based Learning. Pupil teacher ratio should be 1:25.  

11. Methods and task approach of Inquiry Based Learning should be simple, clear and minimal 
in nature.  
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12. Subject specific teachers should be there so that they can use and implement Inquiry Based 

Learning appropriately and effectively.  
13. Inquiry Based learning methods should be employed with zeal and zest so that student’s 

academic achievement will be influenced positively as it is the core theme of Inquiry Based 
Learning.  

14. Teacher is acting as a guide and facilitator in classroom instead of knowledge banker who 
transacts and deposits knowledge.  

15. Teacher should have belief and faith that all methods, approaches and guiding principles of 
Inquiry Based Learning develops student’s critical thinking and make them creative.  
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Abstract 
The purpose of this research study is to examine the influence of Social Media and Academic 
Performance of students in cluster University Srinagar. Two Research hypotheses guided the 
study. To achieve this, the descriptive survey research design was adopted. The study focused 
on the five constituent colleges of cluster University Srinagar. The population consists of   full-
time postgraduate students. The simple random sampling technique was used to select a sample 
of 100 students. A five point Likert Type Rating Scale Questionnaire type, titled: Social media 
and Academic Performance of Students Questionnaire (SM&APOS) was used to collect data 
from the participants. The descriptive statistics of mean, standard deviation and percentage, 
were used to analyse the demographic data while inferential statistics of T-test was used in 
testing the research hypotheses. Research findings showed that a great number of students in 
the University are addicted to social media. To this end, the researcher recommended that social 
media should be used for educational purposes as well; Social Networking Sites should be 
expanded and new pages should be created to enhance academic activities and avoid setbacks 
in the students’ academic performance; and Students should be monitored by teachers and 
parents on how they use these sites This is to create a balance between social media and 
academic activities of students to avoid setbacks in the academic performance of the students. 
Key words: Social media, Academic activities, Academic performance. 
 

Introduction 
Academic excellence or achievement plays an important role in an individual placement, be it 
in the academic institutions or job placement. Due to this, many people are concerned with the 
ways they can enhance their academic achievement. The emphasis on academic excellence 
which is also prevalent worldwide has encouraged many studies about the conditions promoting 
it. The role of academic achievement as one of the predictors of one’s life success and also in 
the aspect of academic placement in schools to higher institutions as well as the level of 
employability in one’s career is inevitable. Academic performance, which is measured by the 
examination results or continuous assessment method, is one of the major goals of a school. It 
is argued that schools are established with the aim of imparting knowledge and skills to those 
who go through them and behind all this is the idea of enhancing good academic performance. 
Academic performance or achievement is the outcome of education, the extent to which a 
student, teacher or institution has achieved their educational goals. Academic performance is 
commonly measured by examinations or continuous assessment but there is no general 
agreement on how it is best tested or which aspects are most important, procedural knowledge 
such as skills or declarative knowledge such as facts. 
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Statement of Problem 
Since the advent of social media sites in the 1990s, it is assumed in some quarters that due to 
the overarching use of social media it has adversely affected the academic performance of 
students. The problem is more acute in underdeveloped countries where students use social 
media more for entertainment purpose and less for academic excellence. The educational 
system in India is facing so many challenges which have certainly brought about a rapid decline 
in the quality ofeducation. In this backdrop the investigators selected the novel problem 
titled”A Study on the Use and Impacts of Social Media on Academic Performance of the 
Students of Cluster University Srinagar”  
 
Objectives of The Study  

 
a) To study the relationship between use of Social Media and its impact on Academic 

Performance of students.  
b) To study the level of addictiveness among students to social media. 
c) To study the purpose of using social media.  
d) To study the relative impact of social media on boys and girls separately. 

 
Hypothesis  
The following hypotheses are generated by the researcher and will be tested in this study:  

 Null Hypothesis: Students addictiveness to social media has no significant influence on 
their academic performance. 

 Alternate Hypothesis: There is significant relationship between use of social media and 
its impact on academic performance of students. 
 

Sample 
Sample size will be 20 students (10 boys and 10 girls) from each college pursuing PG courses 
in different subjects. Tools to be used the sample shall be taken from all five constituent 
colleges of cluster university Srinagar. 

 
Tools Used 
Tools include questionnaire and personal interviews for collecting required data. 

 
Design of The Study 
The main focus of the study was to ascertain the various impacts of using social media on the 
academic achievements of students of constituent colleges of Cluster University Srinagar. This 
study was quantitative in nature and was carried under normative principles. In this chapter the 
information regarding the sample, the procedure administering the tools over the selected 
sample and procedure employed for tabulation and organizing the data has been discussed. 
 
Statistical Treatment of The Data 
The scores obtained by the students have been dealt statistically by using the following 
methods:Mean, S D & t-test were used. 
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Analysis and Interpretation 
Table 1.0 

 
The above table shows that the tabulated t value is 1.98 which exceeds the calculated t-value 1.94 is significant at 
0.05 level of confidence. It means that there is significant impact of social media on academic achievement of 
students. Furthermore, the table also shows that Female students are using more social media than male students, 
which positively impacts on their academic achievements. 
Significance of difference between Mean score of male students and female students with respect to academic 
achievements.  
TABLE 1.1 
The above table shows that the tabulated t value is 1.98 which exceeds the calculated t- 
Value 1.94 is significant at 0.05 level of confidence. It means that there is significant impact of social media on 
academic achievement of students. Furthermore, the table also shows that Female students are using more social 
media than male students, which positively impacts on their academic achievements. 

 
 
 

 
 
 
 
 

3, 7%

10, 24%

5, 12%
3, 7%5, 12%

8, 19%

4, 9%
4, 10%

5. I use social media to keep
in touch with friends and
family

6. I use social media to
explore new social
relationships with others

7. Social media helps me to
make my friendship
stronger

8.Social media is an
appealing platform for
social interaction

9. I use social media
because it enables me to
build strong relationships
with others
10. I use social media to
improve my social life

GENDER NUMBER MEAN SD T TEST LEVEL OF 
SIGNIFICANCE 

MALE 50 135.22 16.69 1.94 calculated 
value 

0.05 
1.98 tabulated value FEMALE 50 141.30 14.53 

Male Mean And SD 
Case Processing Summry 
TABLE 1.4 Cases 

Included Excluded       Total 

N            Percent N Percent N Percent 
SCORE  * GENDER  50            50.0% 50 50.0% 100 100.0% 

GENDER NUMBER MEAN SD T  TEST LEVEL  OF 
SIGNIFICANCE 

MALE 50 135.22 16.6
9 

1.94 
calculated 
value 

0.05 
1.98 tabulated value 

FEMALE 50 141.30 14.5
3 
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Figure 1.1  
Use Of Social Media By The Students For Socialisation Purposes. 
When asked about the use of social media for socialization purpose, 26% of the total students 
agree, while 15% disagree and 16% remained neutral. 
Table 1.9:- ENTRIES DEPECTING THE NUMBER OF STUDENTS WHO USE OF 
SOCIAL MEDIA FOR ENTERTAINMENT PURPOSES 

 
 

 
 

Figure1.2 
 

Use Of Social Media By Students For Entertainment Purposes 
When asked about the use of social media for entertainment purpose, 48.33% agrees while 
20.83% and 14.5% remained neutral 

 
TABLE 1.10:- Entries Depecting The Number of Students who use of social media for 
academic purposes. 
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Figure 1.3 
Use of Social Media By Students For Academic Purposes 
When asked about the use of social media for academic purpose 46.12% agrees, while 12.5% 
disagrees and 18.75% remained neutral. 

 
 

When asked about the usage of social media for entertainment purpose 36.85% of them agrees 
with the mentioned statement, while 22.28% disagrees and 24.28% remained neutral. 
 
Main Findings: After tabulating, organising and using various statistical methods, the 
researcher obtained the following results:- 

1. Females are using more social media than male students which positively impacts on 
their academic achievements. 

2. Male students are more deviated than female students in terms of academic 
achievements. 

3. Social media helps female students to accelerate in their academics. 
4. Social media connects students globally. 
5. Social media keeps students updated. 
6. Boost academic performance: Another vital impact of social media is boosting student 

academic performance and increasing their knowledge through data and information 
gathering. When students are assigned projects in schools, they go through several 
online platforms to collect information so as to find solutions to their assignments 
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to discuss
academic

topics with
my university

peers?
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7. Motivate online learning: With the use of social media platforms in school, the 
students get motivated and fostered to learn. Educational videos on YouTube, easy 
access to e-books, online notes, and learning via video calls are major aspects that 
contribute to educational development. Distance learning is one of the best ways to 
learn from reputed organizations by being at any location what social media has made 
possible. 

 
 

Conclusions and Suggestions 
The result from the findings of this study showed that, though Social media have negative 
effects on teenagers such as lack of privacy, distracting students from their academic work, 
taking most of their productive time, and such like, they also have benefits and can be used 
appropriately. For instance, students can form online communities in order to plan for a project, 
have group discussions about class material, or use the Social networking sites(SNS) as a way 
to keep in contact when a student who has been absent needs to be updated on current academic 
information.  

1. Students should be educated on the influence of Social media on their academic 
performance.  

2. Students should be monitored by teachers and parents on how they use these social 
media sites. 

3. Teachers should ensure they use the social media as a tool to improve the academic 
performance of students in schools.  

4. Students should better manage their study time in and prevent distractions that can be 
provided by the social media. There should be a decrease in the number of time spent by 
students when surfing the net. 

5. Social Networking Sites should be expanded and new pages should be created to 
enhance academic activities and avoid setbacks in the students’ academic performance.  
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Introduction 

Higher education as we have it today, is the outcome is a long socio-historical process of 
evolution. In a nutshell, such as this we can only highlight some important aspects of a character 
of education and its development; a fuller account can be found in the literature some of which is 
listed at the end of the unit. A basic character of education is that it informs a period and it 
enlightens her I him about things she I he does not know and thus initiates her I him into asking 
all sorts of questions about nature, about life, about society and its organizations. One is made 
capable of thinking for herself and finding answers to the questions which one considers 
important or significant for one's life. In this sense, education is said to be a 'liberating' force.   
Linkages are defined as direct operational ties between institutions or groups of institutions. It is 
maintained that linkages offer developing countries the opportunity to improve the quality of 
their higher educational programs, and Americans the possibility of exploiting the resources 
offered by a wide range of geographic and intellectual climates. Criteria for successful linkages 
are set forth. These include careful planning and adequate funding.Linkage is the first step in the 
sequence of learning and innovation. Rather than reinventing  the  wheel most major  innovations  
have  benefited  from  past  stocks  of knowledge  that form the starting and driving force of 
innovations. This is a major advantage latecomers enjoy (Gershenkron, 1962). Both formal and 
informal channels are critical in linking and learning. Several critical channels of linking across 
borders to knowledge bases can be discerned. Trade,  investment,  human  flows  and  media  
links  are some  of  the  channels  by which  cross  border  knowledge flows  have been 
identified.  However,  while  linking  has offered  the  potential  for  latecomers to  connect  and 
subsequently  upgrade  in  particular  technologies  or  co-evolve  different  technologies,  not all  
have actually  reached the  technology frontier.  The present study shall be an attempt to 
investigate the linkages of constituent colleges of Cluster University Srinagar as none study of 
such type has been conducted so far in the said University. 

Review of Research Literature 

In doing empirical literature review is reading reports of other relevant studies conducted by 
different researchers. In doing so, a researcher gets knowledge and experiences that were 
established by other researchers when conducting their studies. While Conceptual framework is a 
set of coherent ideas or concepts organized in a manner that makes them easy to communicate to 
others. It represents less formal structure and used for specific concepts and propositions derived  
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from empirical observation and intuition (ibid). According Aveyard, H. (2010) Theoretical 
framework is a theoretical perspective. It can be simply a theory, but can also be more general a 
basic approach to understanding something. Cronin, et al, 2008, Naseer ud din M, et al (2020).  
Guya, M. E., Moges, B., Temesgen, A., & Adem, A. (2019).  Ornstein, A. C., & Hunkins, F. P. 
(2018). Gedifew, M. T., & Bitew, F. M. (2017).  Banbul, S. T., & Sintayehu, B. A. (2017).  
Banbul and Sintayehu, (2017), Kruss, G. Visser, M. (2017).  Mei-Chih Hu, Shih-Chang Hung, 
Hsien-Chen Lo, Yung-Ching Tseng, 2016, Chau, V.S., et al., (2016), Nelson Casimiro Zavale 
and ElísioMacamo (2016), Ornella Wanda Maietta (2015). Rita Teller and Asiya F. Validova 
(2015), Kliebert (2015).  Bernard J. Kornfelda, Sami Karaa (2015), SabyasachiSaha (2015), 
Power, L., Millington, K. and Bengtsson, S. (2015).  M. M. Gandhi (2014), Donnellon, A., 
Ollila, S., Middleton, K. (2014).  Creso, M. (2013). Ahmed, H., &Jumani, N. B. (2013).  
Perkmann, M., Tartari, V., McKelvey, M., Autio, E., Brostrom, A., D’Este, P. & Sobreto, M. 
(2013). M.S.Salleh and M.Z. Omar (2012) Kaymaz, K., & Eryiğit, K. Y. 2011.  Joshi, 2007 
Basant and Chandra (2006) Martin, M. (2000) Vigdor (2000) have worked and revealed number 
of findings from their studies on linkages 
Statement of the problem 

The problem thus reads as Linkages in Higher Education with special reference to constituent 
colleges of Cluster University Srinagar 

Delimitation of the Problem 
Cluster University Srinagar is an institution comprising of number of colleges including the 
newly established ones. However, the present research study will be confined to only five major 
premier colleges of Cluster University Srinagar. 

Objectives of the study 

The following objectives have to be formulated for the present study: 

1. To study the student exchange programmes in major constituent colleges of Cluster 
University Srinagar.  

2. To study the faculty exchange programmes in major constituent colleges of Cluster 
University Srinagar.  

3. To study the realm of collaborations and Memorandum of Understanding (MOUs) with 
state and national level Institutions/Bodies of major constituent colleges of Cluster 
University Srinagar. 

Operational definitions of the terms 
1. Linkages: Linkages in the present study means collaborations and Memorandum of 

Understanding (MOUs) with state and national level Institutions/Bodies, faculty 
exchange, student exchange of major constituent colleges of Cluster University Srinagar. 

2. Higher Education: For the present study Higher Education means College/University 
level education. 

3. Constituent Colleges: For the purpose of present study constituent college means only 
five premier colleges of Cluster University Srinagar.  
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4. Cluster University Srinagar: For the purpose of the present study Cluster University 
Srinagar means the recently established University by the Jammu and Kashmir 
Government. 

 

Sample for the present study 

The sample for the present study shall be all the five Major Colleges of Cluster University 
Srinagar. Appropriate and required data will be gathered from the sample institutions. 

Method 

For the purpose of the present study the Explorative method will be employed to study the 
linkages in Higher Education with special reference to Cluster University Srinagar. 

Statistical Method 

1. Data Percentage 

Analysis of Data 

After following the procedure for arriving to conclusions, the following analysis of data has been 
carried out for the present study. 

Table No: 1. Percentage of Student Exchange Programmes 2017 onwards in constituent 
colleges of Cluster University Srinagar. 

Name of the constituent 
college of Cluster 
University Srinagar 

Percentage of 
Student Exchange 
Programmes at 

International level 

Percentage of 
Student Exchange 
Programmes at 

National level 

Percentage of 
Student Exchange 
Programmes at 
Local level 

Government College of 
Education Srinagar 

0 9 23.99 

Sri Pratap College 
Srinagar 

8 26 33.7 

Government Women’s 
College M.A Road 
Srinagar 
Govt. Amar Singh 
College Srinagar 

0 6 11 

Govt. Amar Singh 
College Srinagar 

0 0 29 

Govt. Abdul Ahad Azad 
Memorial College 
Srinagar 

0 0 39 
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From the above table of Student Exchange Programmes 2017 onwards students were enrolled in 
constituent colleges of Cluster University Srinagar for different subjects as; Information and 
Communication Technology, Instructional technology, Environment and sustainable development, 
Creativity, History of Education in India including the NCC & NSS activities and extension programmes 
at international, national and local level in few colleges. 
Table No: 2. Percentage of Faculty Exchange Programmes 2017 onwards in constituent colleges of 
Cluster University Srinagar. 
Name of the constituent college of 
cluster university srinagar 

Percentage of 
faculty exchange 
programmes at 
International level 

Percentage of 
faculty exchange 
programmes at 
National level 

Percentage of faculty 
exchange programmes 
at local level 
 

Government College of Education 
Srinagar 

0 0 2.22 
0 4 47.4 

Government Women’s College M.A 
Road Srinagar 
 

0 11 23 

Govt. Amar Singh College Srinagar 4 33 37 
Govt. Abdul Ahad Azad Memorial 
College Srinagar 

0 5 22 

The above table reveals that faculty exchanges have taken place from and to Govt. college of Education 
for delivering expert lectures to different institutions including Teacher Education Institutions and 
IMPARD on different subjects and themes. Similarly, Faculty of the Sri Pratap College Srinagar have 
participated in numerous Professional Development Programmes in and outside state especially Youth 
Exchange and HRDC organized Courses and Programmes. The above table also reveals that the Amar 
Singh College Srinagar exercises the Faculty Exchange Programmes with number of organizations and 
institutions namely, Indian Institutes of Technology (IIT) Kanpur, Andhra Loyola College, Andhra 
Pradesh, Higher Education Research Society Navi Mumbai, Galgotias University UP, Ramanujan 
collage, university of Delhi and Motilal Nehru collage, Netaji Subash Chandra Bose Govt Girls PG 
College Lucknow, Jamia. Millia Islamia University (JMI) New Delhi etc. 
Table No: 3. Collaborations and Memorandum of Understanding (MOUs) with 
national/international/local institutions/bodies 
Name of the constituent 
college of Cluster University 
Srinagar 

MOUs at 
International level 

MOUs at 
National level 

MOUs at Local level 
 

Government College of 
Education Srinagar 

1 6 5 

Sri Pratap College M.A Road 
Srinagar 

0 4 8 

Government Women’s College 
M.A Road Srinagar 
 

0 0 2 

Govt. Amar Singh College 
Srinagar 

0 2 6 

Govt. Abdul Ahad Azad 
Memorial College Srinagar 

0 2 2 

The table indicates that the Govt. College of Education Srinagar has strong collaborations with different 
institutions and organisations for making the teaching Research and Extension more effective. Sri Pratap 
College Srinagar have number of active Collaborations and MOUs signed with Agricultural Sciences and 
Technology Kashmir (SKUAST-K)/ Jammu Kashmir Cricket Association/ Central Institute of Temperate 
Horticulture- Indian Council of Agricultural Research (ICAR)/ Department of Fisheries: Trout Culture 
Centre: Kokarnag/ Indian Institute of Integrative Medicine, Council of Scientific & Industrial Research 
(IIIM-CSIR) Farm Yarikah Tangmarg/Sher-e-Kashmir University of Agricultural Sciences and 
Technology (SKUAST-K) Wadora.The above table also gives an impression that the Govt. Women 
College M. A. Road Srinagar has signed MOUs with Sher-i-Kashmir Institute of Medical 
Sciences.(SKIMS)Srinagar, Islamic University of Science and Technology (IUST) Awantipora, Jammu  
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university, National institute of Fashion Technology Srinagar for making programmes/courses more 
effective.MOUs with Institute of Hotel Management (mentor institution) Cluster University Srinagar 
(affiliating university), Institute of Music and Fine Arts (mentor institution), Cluster university Srinagar 
(affiliating university) & J&K Academy of Art, Culture and languages (mentor institution) Cluster 
University Srinagar (affiliating university). The Govt. Abdul Ahad Memorial College Bemina Srinagar, as 
per the above information collaborates with Higher education department.  Govt. Of J&K, The institute 
of cost accounts of India (ICAI) and Bombay Stock Exchange (BSE). 

Major Findings 

The following major findings were worked out from the present study: 

1. Student Exchange Programmes 2017 onwards students were enrolled from GAAAMC for 
different subjects as; Information and Communication Technology, Instructional 
technology, Environment and sustainable development, Creativity, History of Education 
in India. 

2. The Faculty Exchanges have taken place from and to Govt. college of Education for 
delivering expert lectures to different institutions including Teacher Education 
Institutions and IMPARD on different subjects and themes. 

3. Govt. College of Education Srinagar has done collaborations with different institutions 
and organisations for making the teaching Research and Extension more effective. 

4. Student Exchange Programmes 2017 onwards students for different Science subjects and 
programmes including the NCC & NSS activities and extension programmes organised 
by the Sri Pratap College Srinagar. 

5. Sri Pratap College Srinagar have participated in numerous Professional Development 
Programmes in and outside state especially Youth Exchange and HRDC organised 
Courses and Programmes. 

6. The above table gives an indication that the Sri Pratap College Srinagar have number of 
active Collaborations and MOUs signed with Agricultural Sciences and Technology 
Kashmir (SKUAST-K)/ Jammu Kashmir Cricket Association/ Central Institute of 
Temperate Horticulture- Indian Council of Agricultural Research (ICAR)/ Department of 
Fisheries: Trout Culture Centre: Kokarnag/ Indian Institute of Integrative Medicine, 
Council of Scientific & Industrial Research (IIIM-CSIR) Farm Yarikah Tangmarg/Sher-
e-Kashmir University of Agricultural Sciences and Technology (SKUAST-K) Wadora. 

7. Amar Singh College Srinagar exercises the Faculty Exchange Programmes with number 
of organisations and institutions namely, Indian Institutes of Technology (IIT) Kanpur, 
Andhra Loyola College, Andhra Pradesh, Higher Education Research Society Navi 
Mumbai, Galgotias University UP, Ramanujan collage, university of Delhi and Motilal 
Nehru collage, Netaji Subash Chandra Bose Govt Girls PG College Lucknow, Jamia. 
MilliaIslamia University (JMI) New Delhi etc. 

8. Govt. Amar Singh College enjoys the MOUs with Institute of Hotel Management 
(mentor institution) Cluster University Srinagar (affiliating university), Institute of Music 
and Fine Arts (mentor institution), Cluster university Srinagar (affiliating university) & 
J&K Academy of Art, Culture and languages (mentor institution) Cluster University 
Srinagar (affiliating university) 
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9. Govt. Women College M. A. Road Srinagar has signed MOUs with Sher-i-Kashmir 
Institute of Medical Sciences.(SKIMS)Srinagar, Islamic University of Science and 
Technology (IUST) Awantipora, Jammu university, National institute of Fashion 
Technology Srinagar for making programmes/courses more effective. 

10. The Govt. Abdul Ahad Memorial College Bemina Srinagar, as per the above information 
collaborates with Higher education department.  Govt. Of J&K, The institute of cost 
accounts of India (ICAI) and Bombay Stock Exchange (BSE). 
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Children of Working and Non-working Mothers – their Mental Health 
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Abstract 

The study was conducted to study the mental health among the children of working and non-
working mothers. The sample of the study comprised of 800 children of working mothers and 
non-working mothers (N=400 each group) selected randomly from elementary schools of 
Budgam and Srinagar districts. Mental health battery by Singh and Gupta (2010) was employed 
for the collection of data and t-test was used for the analysis of data. Bar diagram and line 
graph were drawn to make the results transparent. It has been found that children of working 
and non-working mothers differ significantly so far as their mental health is concerned. It has 
also been found that children of non-working mothers possess better emotional stability, over 
all-adjustment, security/Insecurity and self-concept than children of working mothers. The study 
further revealed that there is a significant difference between children of working and non-
working mothers on composite score of mental health. Indicating that children of non-working 
mothers have better mental health than children of working mothers. 

Key Words: Mental health, children, Working mothers and Non-working Mothers. 

Introduction: 
Globalization, modernization and unlimited urge for achievement lead to a systematic pressure 
of life style leading to stress and conflict between work and family domains. The entire humanity 
of the day irrespective of its nation hood developing or developed is constantly suffering from 
this issue. The employment of women has brought mixed reactions both from professional and 
lay persons. It is common knowledge that social changes evoke sometimes more negative than 
positive emotions. In regard to the employment of women, even social scientists for the most 
part, took a negative view. Psychologists gave negative comments. Almighty has bestowed her 
with such a capacity and capability that she can provide a tune of life to the new generations. We 
see that the progress made by developed countries of the world is attributed to a great extent to 
the role that the women of those countries have played. Honig, (2002) believes that the earlier 
months of infancy known as the “symbiotic phase, the need for the mother is absolute”  
Reynolds, et al (2003) reveals that many mothers saw their work identity, work skills and their 
feelings about work as affecting their family relationships and home life in a positive way. 
Santrock (2004) found out the children of working parents do not see their parents from time 
they leave for school in the morning until about 6 or 7 p.m. They are called “latch key” children, 
because, they are given key of their home while their parents are still at work. These children 
have negative latch key experiences. Without limits and proper supervision, these children find 
their way in a trouble more easily, possibly stealing, vandalizing or abusing a sibling. Bernal 
(2008) sought to seek relationship between working mothers and cognitive development of their 
children. It was hypothesized that mothers who were working, their children would hinder in 
cognitive development. According to Betsie et.al, (2009) Pew Center survey, 82% of men and  
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women think young children are better off if their mothers don't work outside the home or work 
only part time. They tend to believe that moms are better off too: 38% felt that the ideal situation 
for mothers with young children was not to work outside the home and an additional 44% 
thought that part-time work was the way to go. A mother is important not only because she has 
special skills but because she is with her children for a much  time than anyone else  and her 
instructions reflect a very strong influence on behaviour,  abilities and attitude of her children. 
Most of those children who are well adjusted and successful come from homes where parental 
behaviour is favourable and a wholesome relationship is between parents and children.   
 
With this background it is felt that mental health of children of working and non-working 
mothers will not be the same. Various Studies have been conducted on mental health like Botsari 
&Makri (2003) investigated the effects of maternal employment on her mental health, as well as 
on children's functional status. It was found that maternal depression functions as mediator in the 
relationship between maternal unemployment and child's functional status. (Singh 2015) has 
conducted the study on adjustment among senior secondary school students in relation to 
emotional intelligence and mental health. Tikkoo, Sangeeta (2006) studied introversion and 
mental health among school students. Singh, et al (2007) reported study on mental health among 
high and low emotionally intelligent adolescent. Lakshmi, et al (2008) carried out a study on 
mental health behaviour of psychologically androgynous persons. Singh, et al (2008) carried out 
a study on mental health behaviour as function of SES and residence. Akhan, et. al (2003) had 
carried out a study of mental health and personal value of hostellites and day scholars. Hafeez & 
Reshma (2007) carried out a study on Religiosity and mental health and found high effect of 
Religiosity on mental health. But little is known about mental health of children of working and 
non-working mothers. Thus, it is hoped that this study may contribute to the literature on mental 
health of working and non-working mothers. With this back ground, the present investigator 
wants to find out whether mental health of children of working mothers is really better than the 
children of non-working mothers. The study will go a long way to help the planners and 
administrators to make arrangement of proper crèches for the children of working mothers. On 
the other hand, the study would educate the working mothers to take care of their children for at 
least some period of time, otherwise their children would face crisis. 

Objectives 

1. To identify children of working and non-working mothers.  

2. To compare the mental health of children of working and non-working mothers.  

Hypotheses  

1. There is a significant difference between children of working and non-working mothers 
on various factors of mental health. 

2. There is a significant difference between children of working and non-working mothers 
on composite score of mental health. 
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Operational Definitions of Variables 

Working Women: Working women in the present study refer to educated women with basic 
educational qualification as graduation and above and are engaged in any government/semi-
government, or private salaried job.  

Non-working Women: Non-working women in the present study refer to educated women with 
educational qualification as graduation and above but not engaged in any government/semi-
government, and private job. 

Mental Health: in the present study would mean the scores gained by sample   subjects on 
Mental health battery by Singh and Gupta(2010).Mental Health Battery is a battery of 6 tests and 
items for each part are separately written. Following are the six dimensions of mental health 
battery.  

1. Emotional Stability.  

2. Over-all Adjustment  

3. Autonomy   

4. Security insecurity    

5.Self concept    

6.Intelligence. 

A brief description of each of these indices is as under:  

(1) Emotional Stability — It refers to experiencing subjective stable feelings which have 
positive or negative values for the individual.  

(2) Adjustment—It refers to individual's achieving an overall harmonious balance between the 
demands of various aspects of environment, such as home, health, social, emotional and school 
on the one hand and cognition on the other.  

(3) Autonomy—It refers to a stage of independence and self-determination in thinking.  

(4) Security-Insecurity— It refers to a high (or low) sense of safety, confidence, freedom from 
fear, apprehension or anxiety particularly with respect to fulfilling the person's present or future 
needs.  

(5) Self-Concept— It refers to the sum total of the person's attitudes and knowledge towards 
himself and evaluation of his achievements 

Methodology and Procedure 

Sample: There are ten districts in Kashmir division. Out of these districts two districts were 
randomly selected for the present study i.e., Budgam and Srinagar. The students belonging to 
working Mothers (N=400) and an equal number of children belonging to non-working mothers  
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(N=400) have been randomly selected from the elementary schools of these two districts. The 
sample comprised of 8th class students within an age range of 13 -15 years.  

Tool  used 
Mental Health- For the measurement of mental health of the sample subjects Singh and Gupta’s 
MHB (2010) has been used. 
Staistical Analysis 

The data was analysed by using mean, S.D  and t-test 

Table 01: Significance of mean difference between children of working mothers and children 
of non-working (N=400 each) on various factors of Mental health. 

Groups Factors Mean S.D t-value 
Level of 
Significance 

Children of working mothers Emotional 
stability 

5.85 3.62 7.69 0.01 
Children of non-working 
mothers 

7.47 2.09   

Children of working mothers Over-all 
adjustment 

11.92 8.59 21.55 
 

0.01 
 
 

Children of non-working 
mothers 

21.96 3.57 

Children of working mothers 
Autonomy 

9.29 4.47 
0.61 Not Significant Children of non-working 

mothers 9.85 2.40 

Children of working mothers 
Sec/Insecurity 

9.15 2.13 6.56 
 
 

0.01 Children of non-working 
mothers 11.80 7.80 

Children of working mothers  
Self-concept 

8.84 3.83 9.45 
 

0.01 Children of non-working 
mothers 

10.88 2.00 

Children of working mothers 

Intelligence 

13.71 
 
3.695 
 

1.67 Not Significant 
Children of non-working 
mothers 

14.04 
4.149 
 
 

 

Table 2: Shows the mean difference between Children of Working Mothers and Children of 
Non-working mothers on composite score of mental health. 

Group N Mean S.D. t-value Level of Significance 

Children of 
working 
mothers 

400 61.41 19.95 

11.25  0.01 
Children of 
non-working 
mothers 

400 73.34 7.71 
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Figure 1. 
 

 

Acronyms:  1- Children of working mothers, 2- Children of non-working mothers. 
 

 

Figure 2. Line Graph 

Discussion and Interpretation 

The result of the table 1 shows that there is significant difference between Children of Working 
and Non-Working Mothers on factor ‘A’ Emotional stability of mental health. The mean 
difference is significant at 0.01 level. The mean favours children of non-working mothers. 
Indicating thereby that children of working mothers are emotionally unstable than children of 
non-working mothers. The results infer that children of working mothers are vacillating, they 
feel the sense of irritability as it is clear that working mothers are subject to role conflict, they 
have to perform dual role as domestic and occupational duties with the result their home life is 
full of stress and strain. While as children of non-working mothers are calm, stable and constant 
as they have to perform only one role that is of “mother” 
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The table 1depicts that there is significant mean difference between children of working and non-
working mothers on factor ‘B’ Over-all adjustment. The mean difference is significant at 
0.011evel. The results clearly reveal that children of working mothers are disturbed, they easily 
get upset, are inconsistent and worrying. Since working mothers do not get much time to spend 
with their children to give them proper care support and motherly love, their children become 
mal adjusted.  On other hand, children of non-working mothers are stable calm and are easily 
adjusted in the environment. These children do not face any type of negligence in their homes. 
With the result they are facilitated to be adjusted in their life. 

The table 1depicts that there is no significant mean difference between children of working and 
non-working mothers on factor ‘C’ Autonomy of mental health. Therefore, no conclusive 
decision can be drawn about this factor. 

The table 1 reveals that there is significant difference between the children of working and non-
working mothers on factor ‘D’ Security/Insecurity of mental health. The mean difference is 
significant at 0.01 level. Children of working mothers are not privileged from healthy primary 
care. With the result their emotional growth is hampered. Since children of working mothers are 
deprived of this care, warmth they develop the sense of insecurity. While as Children of Non-
Working mothers gratify, serve and quench the emotional needs of their children by providing 
them love, warmth and affection because of their availability in their home. Hence, Children of 
Non-Working Mothers feel themselves much secure than Children of Working Mothers. 

The result of the table 1 shows mean difference between children of working and non-working 
mothers on factor ‘E’ Self-concept of mental health. The table reveals that there is significant 
mean difference between the two groups. The perusal of the table indicates that the mean 
difference of children of working and non-working mothers is significant at 0.01 level. The result 
seems to be justified on the ground that for children of non-working mothers are always ready in 
their difficulties to help them. On the other hand, when children of working mothers need help of 
their mothers they are away because of job compulsions. Hence, their psychological self is 
damaged with the result working mothers build low level of self-concept than children of 
nonworking mothers. Indicating thereby that children of non-working mothers have high self-
concept than children of working mothers. 

The table 1depicts that there is no significant mean difference between children of working and 
non-working mothers on factor ‘F’ Intelligence of mental health. Therefore, no conclusive 
decision can be drawn about this factor. 
The results on table I on factors of mental health have been presented in the figure 1 which 
subunstiates the results. The lines presented in figure 2 move apart on emotional stability, Over-
all adjustment, security/Insecurity and self-concept. 
It is obvious from the table 2 that the mean difference between children of working mothers is 
less than the children of non-working mothers on composite score of overall mental health. The 
mean difference is significant at 0.01level.Which indicate that children of working mothers are 
mentally regressive and are mentally instable. They are quick changing, feel sense of irritability, 
do not control their emotions well. On the other hand children of non-working mothers have 
better mental health because their mothers care more for them and are available for them. 
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The results discussed and analysed on mental health on children of working and non-working 
mothers are in line with: Vandell & Ramanan (1991) , Sroufe et. al (1993), Koschanska (2001), 
Ora, et.al(2006), Hangal & Aminabhavi (2007), Fearon et. al (2010), NICHD (2006).,Berkman et 
al (2010). Vandell & Ramanan (1991) have found that children with latch key experience have 
more behaviour problems. They are emotionally weak. Sroufe et al (1993) have found that 
insecurely attached infants by contrast, often have later problems: inhibitions and negative 
emotions in toddler hood, hostility towards other and dependency during the school years. 
Koschanska (2001) has found that insecurely attached toddlers show more negative emotions 
(fear, distress and anger) while securely attached children show more joyfulness, even in the 
same situation. NICHD (2003) Early Child Care Research Network found that the alternate care 
may not have been as emotionally supportive as full time maternal care would have been. Ora et. 
al (2006) have found that the children of working mothers were having more difficulties and 
being less adjusted during kindergarten. Their adjustment to day care was also poorer. Hangal S 
& Aminabhavi, (2007) have found that the adolescent children of home makers have 
significantly high self-concept. Fearon et. al (2010) have found children of home makers have 
significantly higher self-concept than the children of employed mothers. NICHD (2006). The 
study reveals that the alternate care may not have been emotionally supportive as full- maternal 
care would have been. Berkman et. al (2010) reveals that conflicting demands between work and 
home have been shown to impact outcomes such as sleep, cardiovascular risk factors, mental 
health and health behaviours.  

In the light of the above cited studies the hypotheses which reads as: 

1.  “There is significant difference between of children of working and non-working 
mothers on various factors of mental health” stands partially accepted. 
 

2. “There is significant difference between children of working and non-working mothers 
on composite score of mental health” stands accepted. 

 
Conclusion 
 It has been found that there is significant mean difference between Children of Working 

and Non-Working Mothers on factor ‘A’ emotional stability dimension of mental health. 
Children of working mothers are emotionally unstable while as children of non-working 
mothers are calm, stable, faces reality, constant and pleasant in interests. 

 It has been found that there is significant mean difference between Children of Working 
and Non-Working Mothers on factor ‘B’ Over-all adjustment dimension of mental health. 
Children of working mothers are disturbed, they easily get upset, are inconsistent and 
worrying while as children of non-working mothers have low level of overall adjustment. 

 It has been found that there is no significant mean difference between children of working 
and non-working mothers on factor ‘C’ Autonomy dimension of mental health. 

 It has been found that there is significant mean difference between Children of Working 
and Non-Working Mothers on factor ‘D’ Security/Insecurity dimension of mental health. 
Indicating thereby that children of working mothers possess less security than the children 
of non-working mothers. 
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 It has been found that the mean difference between children of working and non-working 
mothers on factor ‘E’ Self Concept is significant, which indicates that children of working 
mothers are low on self-concept than children of non-working mothers.  

 It has been found that there is no significant mean difference between children of working 
and non-working mothers on factor ‘F’ Intelligence dimension of mental health. 

 It has been found that there is a significant mean difference between children of working 
mothers and children of non-working mothers on composite score of mental health. 
Indicating thereby that children of working mothers are mentally regressive and are 
mentally instable while as children of non-working mothers have high level of overall 
mental health. 

 

Suggestions  

 The study has its implications for teachers also. Teachers should try to develop sound 
educational atmosphere in the class rooms as well as in the schools so that the students do 
not confront with any adjustment problem. They should act as facilitator for the children 
of working mothers so that their loneliness at home is supplemented by empathetic 
attitude of teachers.  

 In dual earner families, working mothers need to talk to their children at least for some 
time each day to understand their psychological needs and also to help them in their 
studies. This will help a lot to understand and to sort out their problem.  

 Crèches should be started for the children of working mothers in the vicinity of their 
work place. 

 The working mother should stay at her home for at least two to three years, during the 
period of infancy of her child.   

 Working mothers should create such an environment in which the children can express 
their feelings and share their emotions with them even for a shorter duration of time.  

 Opportunities should be given to the children to realize that they too have their own 
independent existence, which can build self-confidence in them. This in turn 
consequently will reduce their behavioural problems and enhance their ability for 
adjustment. 

 Due attention should be paid to the period of adolescence, since the students at this stage 
are more prone to various psychological problem, which are likely to affect their 
physical, mental, emotional, health, home, social and educational adjustment.  
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Abstract: 

A community-based programme called Integrated Child Development Services (ICDS) is the 

biggest in the world. The programme is aimed at children under the age of six, expectant and 

nursing moms, and females between the ages of 16 and 49. The programme aims to enhance the 

target community's health, nutrition, and education. The programme was first introduced on 

October 2nda, 1975, and has now been in existence for 47 years. Our nation's future will be 

defined by the investments it makes in its children, especially those from disadvantaged 

socioeconomic groups, at ICDS centres. Its goals are to: improve the nutritional and health 

status of children aged 0 to 6; decrease the incidence of mortality, morbidity, malnutrition, and 

school dropout; achieve effective departmental coordination to promote child development; lay 

the groundwork for the child's proper psychological, physical, and social development; and 

increase a mother's capacity to care for the child's basic medical and nutritional needs. In this 

study, we have concentrated on ICDS services offered in district Srinagar and Bandipora 

centres' rural-urban areas, as well as their connections to AWWs at those centres. We've talked 

about Anganwadi workers, who perform the program's peripheral functions at the village and 

community levels. ICDS has reportedly performed better in projects with capable leadership. 

Even if ICDS has certain flaws, the programme needs to be reformed in the near future if it is to 

be successful in helping the impoverished sections of society. Operational research in a number 

of areas is recommended as a way to boost ICDS effectiveness. Nonetheless, certain steps are 

being taken to alter the ICDS's uneven flow in the rural and urban areas of the districts of 

Srinagar and Bandipora. 

Keywords: Status of Nutritional, ICDS, Kashmir 

 

Introduction: 

The population of India is made up of over 158 million children between the ages of 0 and 6. 

(2011 census). These kids are the nation's future human resource. For the welfare, development, 

and protection of children, the Ministry of Women and Child Development is putting numerous  
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programmes into place. Malnutrition, morbidity, and mortality among children, pregnant women, 

and nursing moms are all highly prevalent in India. The many vertical health initiatives launched 

by the Government of India (GOI) occasionally failed to adequately reach the target community. 

To promote the nutritional and physical health of children under the age of six, the Planning 

Commission recommended in 1972 that the Integrated Child Development Services (ICDS) 

Scheme be implemented in all of India's States. Malnutrition in children, however, has always 

been a problem for the country. Thus, India established a clear national policy for children in 

1974. According to this policy, it was determined to launch a comprehensive multi-centric 

programme with a small-scale set of services. The choice resulted in the creation of the 

government of India's Integrated Child Development Services (ICDS) initiative, one of the most 

esteemed and prestigious national human resource development programmes. 

On October 2, 1975, the programme was introduced in 33 blocks—4 rural, 18 urban, and 11 

tribal. It has gradually grown over the past 25 years, and as of right now, it has 5614 (central 

5103, state 511) projects covering more than 5300 community development blocks and 300 

urban slums, as well as more than 60 million children under the age of six, more than 10 million 

women between the ages of 16 and 44, and 2 million lactating mothers. A total of 70 million 

people—or around 7% of the world's population of 1 billion—are covered by the ICDS. The 

programme, which is one of the government of India's flagship initiatives, is among the biggest 

and most distinctive early childhood care and development initiatives in the world. As a response 

to the challenge of providing non-formal pre-school education on the one hand and ending the 

vicious cycle of hunger, illness, diminished learning capacity, and mortality on the other, it is the 

foremost emblem of the nation's dedication to its children and nursing mothers. 

The largest community-based programme in the world is called Integrated Child Development 

Services (ICDS). The programme is aimed at children under the age of six, expectant and 

nursing moms, and women between the ages of 16 and 49. The programme aims to enhance the 

community's assistance, nutrition, and education. The foundation for later years is laid during the 

early years, when physical and mental development is at its fastest. This is now well 

acknowledged. The early years of a child's life are a time when they are most open and receptive 

to the favourable environmental factors that support and advance their growth. Influences from a 

sterile environment have a negative impact on a child's intelligence, cognition, learning capacity, 

self-concept, and social interactions. The early years are a crucial time when a child's overall 

growth happens quickly. During these years, it is important to take care of the child's health and 

nutrition. Moreover, emphasis has been placed on the development of intellectual, cognitive, and 

linguistic capacities. Understanding childhood phenomena is a really difficult task. It requires a 

wholesome, realistic, and positive approach towards kids. At this point, it's crucial to have the 

freedom to experiment, fail, and learn as well as the correct kind of love and care. Hence, low  
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income group households are eligible to use the facility of complementary nutrition for 300 days 
per year for children aged 6 months to 6 years old, pregnant women, and nursing mothers. All 
children under the age of six, including those with mild malnutrition (grade I and 2), are given 
300 calories and 8–10 grammes of protein each day. Pregnant women in their third trimester and 
lactating mothers in the first six months of lactation are given 600 calories and 20 grammes of 
protein each day as complementary nutrition. State-to-state variations in the type of food include 
a hot meal prepared at Anganwadi-Centers (AWC). Pulses, cereals, oil, veggies, and sugar are all 
present in it. While other organisations like CARE and the World Food Programme (WFP) are 
introducing a "take-home" plan for children under 2 years old and pregnant and breastfeeding 
women for periods of 2-4 weeks at a time, some AWCs offer ready-to-eat meals. While the 
"take-home" method addresses the issue of daily attendance and saves the AWW a significant 
amount of time, food is inevitably shared and the index beneficiary, at best, receives a portion of 
it. Sharing food improves relationships between families, but it will take longer to recover from 
malnutrition. On the other side, preparing and serving hot meals at AWC is a great chance to get 
to know the local women and engage in informal education on nutrition and health. Though it 
undoubtedly increases AWW's burden, this is a good chance for community mobilisation and 
engagement. The solution appears to be a flexible strategy tailored to the regional requirements. 
Inadequate storage facilities, poor Product quality and shortages, irregular food deliveries, poor 
communication, theft, and other similar logistic issues have been noted in some states and call 
for corrective administrative steps. 
The programme was introduced in Jammu and Kashmir in 1975. It also included two ICDS 

programmes in the NES blocks of Kangan (Kashmir) and Billawar (Jammu). The northernmost 

state of India, Jammu and Kashmir, is made up of the cities of Jammu and Kashmir. The 

Integrated Child Development Services Scheme covers every block in Jammu & Kashmir. 

According to official statistics, the Indian government has approved 30,765 AWCs in Jammu 

and Kashmir, of which 28,078 are now in use. 

Objectives: 

The main objectives of the scheme are: 

 Improvement in the health and nutritional status of children 0–6 years and pregnant and 

lactating mothers. 

 Reduction in the incidence of their mortality and school drop out 

 Provision of a firm foundation for proper psychological, physical and social development 

of the child. 

 Enhancement of the maternal education and capacity to look after her own health and 

nutrition and that of her family 

 Effective co-ordination of the policy and implementation among various departments and 

programmes aimed to promote child development. 
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Beneficiaries: 

The beneficiaries are: 

 Children 0–6 years of age 

 Pregnant and lactating mothers 

 Women 15–44 year of age 

 Since 1991 adolescent girls upto the age of 18 years for non-formal education and 

training on health and nutrition. 
 

Services 

The programme provides a package of services facilities like: 

 Supplementary nutrition 

 Vitamin A 

 Iron and folic acid tablets 

 Immunization 

 Health check up 

 Treatment of minor ailments 

 Referral services 

 Non-formal education on health and nutrition to women 

 Preschool education to children 3–6 year old and 

 Convergence of other supportive services like water, sanitation etc. 

The services arc extended to the target community at a focal point ‘Anganwadi’ (AWC) located 

within an easy and convenient reach of the community. AWC is managed by an honorary female 

worker ‘Anganwadi Worker'(AWW). Who is the key community level functionary? She is a 

specially selected and trained woman from the local community, educated upto high school. She 

undergoes 3 months training in child development, immunization, personal hygiene, 

environmental sanitation, breastfeeding. Ante-natal care, treatment of minor ailments and 

recognition of at risk children. She gets a small honorarium as an incentive. The presence of 

AWW in the community has a synergistic effect as she liaises between health functionaries and 

the community. Convergence with health helps achieve better maternal and child health 

enhances awareness regarding family planning services, treatment of morbidity and reduction of 

mortality. AWC serves as a central point for immunization, distribution of vitamin A, iron and 

folic acid tablets and treatment of minor ailments and first aid. AWC is also the venue for health 

related activities carried out by auxiliary nurse-midwives (ANM). Each AWC looks after a 

population of approximately 1000 in rural and urban areas and 700 in tribal areas. Presently on 

an average there is 125–150 AWCs per project/block.  
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Children are the critical human resources and their well-being and proper development effects 

the future of the country. The goal of early childhood education is the integrated and balanced 

development of children. To achieve this goal, it is necessary to take a holistic view children's 

development, their needs and learning process they go through as they progress at each stage. 

Developmentally appropriate approaches meet the needs of all children. It is an established fact 

that children learn best when they are actively involved in the process of learning. They provided 

experiences, which are activity oriented and being with manipulation of concrete objects. This 

study presents the impact of Integrated Child Development Services (ICDS) on the nutritional 

status of mothers and of children under 6 years old in India. ICDS is the first and probably the 

only program in the country that aims at the holistic development of an individual. The reduction 

in prevalence of severe malnutrition is comparatively more significant in ICDS scheme 

population than in other population groups. There has been an extensive improvement in the 

nutritional status of children living in rural & urban areas and in those belonging to depressed 

sections of the community. The new initiative schemes for supplementary nutrition include: a) 

improved monitoring mechanisms, (b) increased and improved norms of nutrition, (c) improved 

acceptability of supplementary recipes, (d) care of the severely malnourished, (e) the formation 

of a state level committee of experts, (f) inspection of quality, and (g) the introduction of 

community growth charts for malnourished children. The distribution of iron and folic tablets 

together with mega-dose of vitamin A has also been undertaken for iron deficiency anemia and 

xerophthalmia prevention. Professionals, administrators, and politicians should feel obliged to 

continue making their contributions to the effective implementation of ICDS. 
 

Operational Definitions of Terms Used: 

 ICDS: Integrated Child Development Scheme which aims to improve the health, 

nutrition, and education of the targeted community. 

 Anganwadi: It is a type of rural child-care centre, it was started by Government of India 

as part of ICDS program to combat child hunger and malnutrition. 

 Supplementary Nutrition: It is one of the 06 services provided under ICDS scheme 

designed to bridge the gap between Recommend Dietary Allowance and the Average 

Daily Intake. It’s given to children [06 months – 06 years] and pregnant and lactating 

mothers under ICDS scheme. 

 Immunization: The action of making a person or animal immune to infection. A process 

by which person becomes protected against a disease through vaccination. 

 Malnutrition: It refers to deficiencies or excesses in a person’s dietary intake.   

 Morbidity: The rate of disease in a population. 

 Mortality: It refers to the number of deaths in a population accounts the definition of 

mortality. 
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Significance of the study:  

The study of ICDS programme focuses on the total development of the child upto 6 years that 

promotes early stimulation of younger children 3 year through intervention with mothers. In this 

study we will also be discussing how to improve the nutritional and health status of children in 

the age-group of 0-6 years in the districts of Srinagar and Bandipora, how to lay the foundation 

for proper psychological, physical and social development of the child; not only this but also 

how to reduce the incidence of mortality, morbidity, malnutrition and school dropouts; how to 

achieve effective co-ordination of policy and implementation amongst the various departments to 

promote child development, this all shall enhance the capability of the mother to look after the 

normal health and nutritional needs of the child through proper nutrition and health education. 

There is a one more thing which we want to add into this title of significance of the ICDS in 

relation with the duo rural-urban districts stated above. 
 

Objectives of the study: 

 To study the improvement in health and nutritional status of children (0 – 6 years), 
pregnant and lactating mothers of district Srinagar and Bandipora. 

 To study the firm foundation  of psychological, physical and social development. 
 To study the effective coordination of the policy and implementation to promote child 

development. 
 

Hypotheses: 

 Children differ significantly in health and nutritional status of district Srinagar and 
Bandipora.  

 There is a significant impact of nutrition on psychological, physical and social 
development.  

 To study the impact of the policies and policy implementation to promote child 
development.  

 

Delimitation of the problem: 

The study is confined to the ICDS projects of district Srinagar and Bandipora, and it includes the 

Anganwadi centers of the above citied districts on the component of nutritional status. It includes 

nine AWC’s from Srinagar district chosen from three ICDS blocks by random sampling and 

AWC’s from Bandipora district chosen from three ICDS blocks of the district. 
 

Design of the study: 

The present study involved collection of information pertaining to all the nutritional services 

rendered under ICDS scheme via key informant – interview of stake holders, such as AWWs, 

pregnant ladies, lactating mothers and other beneficiaries who were directly or indirectly 

involved in the study carried out by the investigators. We used descriptive research design and 

used interview schedules, survey method and observational methods for obtaining necessary 

information in two districts of Jammu and Kashmir viz; Srinagar and Bandipora, to compare the 

nutritional status of the two districts. 
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Study Area: ICDS projects and Anganwadi centers of two districts of Jammu and Kashmir viz; 

Srinagar and Bandipora. 

Study Period: 6 MONTHS 
 

Study Subjects: Anganwadi workers, children of age group 0-6 yrs. enrolled in Anganwadi 

centres, pregnant ladies, lactating mothers, community members of the concerned Anganwadi. 
 

Sample of the study: 

Multistage stratified random sampling technique was used for selecting the samples. Two 

districts i.e. Srinagar and Bandipora were selected purposively due to convenience of 

investigators. 

1. In the first stage we selected three ICDS blocks from both districts: 

From Srinagar district we selected; 

 Srinagar ICDS  block  

 Eidgah ICDS block 

 Khanyar ICDS block 

From Bandipora district we selected: 

 Bandipora ICDS block 

 Sumbal ICDS Block 

 Hajin ICDS block 

2. In the second stage we selected three Anganwadi centres from each block, where the 

concerned Anganwadi workers, and at least 5 beneficiaries of the centre, were the 

subjects of study.  

3. In the third stage we selected 90 children (0-6years old) taking 5 from each centre, whose 

anthropometric measurements were recorded and were the subjects of the observational 

study. 
 

Tools and techniques used: 

For the purpose of present study questionnaires framed for AWWs consisted of 22 questions 

related to: 

 Enrollment 

 Amount of nutrition 

 Physical measurement scales  

 Equipment and dietary assessment 

 Health check-up and medicare 

Questionnaire framed for beneficiaries consisted of 28 questions related to: 

 Awareness 

 Resource utilization 
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 Growth and development 

 Cleanliness and hygiene 

 Basic medical facilities  

 Government policies 

Moreover, we also used online questionnaire for obtaining information from the other areas of 

the districts under study. 

1. Personal Interview 

We gathered information about policy and implementation and working of the centres. 

We also gathered information about proper functioning of the Anganwadi Centres from 

the community members of the same area. We built a strong rapport with the officials as 

well as with the community members and the data collection was very smoothly done.  

2. Observation 

In order to obtain data about the social and psychological wellbeing of the children we 

keenly observed the children while they were busy in their day to day activities like 

playing, learning, eating, and talking to each other. 

We also observed the various aspects associated with the nutrition and health of the 

children like cleanliness of the centre, utensils, and other facilities available at the centre.  

3. Anthropomerty 

We used following tools  

 Salter’s weighing scale and digital weighing machine 

 Measuring tape 

I) Weight 

Salter’s weighing scale and digital weighing machine was used to measure the body 

weight, Weight was measured without any footwear and with minimal clothing nearest 

0.1 kg. The scale was zeroed before each session. 

II) Height 

Standing height was measured without any foot wear to the nearest 0.5 cm using a 

standard calibrated bar. The children were made to stand straight with heels, buttocks, 

shoulders and back of head touching the wall on which a measuring tape was fixed. Head 

was held comfortably erect with the lower border of orvit of the eye in the same 

horizontal plane as the external canal of the ear and the arms hanging loosely by the sides 

with palms facing the thigh. Measurement was read by placing the horizontally held 

wooden board touching the top of the head. 

III) BMI 

Body mass index of each child was calculated. 

BMI =CHILDS WEIGHT/CHILDS HEIGHT2 
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Procedure and data collection: 

After reviewing previous studies related to this field, a proforma was designed keeping in mind 

the objectives and the variables of the study.  

Approval of the Principal Institute of Advanced studies in education was sought and we received 

the authority letter from the said office. After that the permission of the ICDS project officers 

was sought for collecting the data in the Anganwadi Centers. All the Anganwadi workers were 

informed and the aims and the objectives of the study were explained to them. All the 

Anganwadi workers, helpers and other officials were very cooperative throughout the study. 

Data collection was done for 4 days in a week from 11am to 3pm for about a month. 

Both primary and secondary data were collected as per the objectives of the study. Primary data 

were collected by the interview schedules, questionnaires, observation after visiting the 

Anganwadi centers secondary data were collected through study of records and reports 

maintained at Anganwadi centre level in the ICDS scheme. The data was collected by 

interviewing the Anganwadi workers about the working of Anganwadi, services being provided, 

education, hygiene and health, nutrition and referral services. We also gave them some 

questionnaire to be filled by them. The data was also collected by interviewing the parents or 

caretakers using proforma during house to house visit. Some of the data was collected by 

observing the children. We also used anthropometry for measuring the height and weight of the 

children. A meticulous enquiry was done on the dietary habits and the daily dietary intake of 

each child, pregnant ladies and lactating mothers was calculated by 24 hours recall method. 

Scoring of the Tools:- 

 Two Point Likert Scale 

Statistical Treatment: 

 Mean  

 Percentage method 

 Standard deviation  

Analysis and Interpretation: 

1. Awareness 
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Graph 1.1: Awareness  

Well, in this comparative study of nutritional components of ICDS Blocks of District Srinagar 
and Bandipora, we have analyzed that how much awareness is among the beneficiaries of 
these respective districts about their ICDS Blocks.  Not only this only we have enquired about 
the related services being provided through the respective ICDS centres like- the healthcare 
checkups visit of Anganwadi worker, the accessible location of Anganwadi Centre, care of 
proper sanitation, knowledge about process of immunization and things associated with it. But, 
the prior to this we did locate for the intel from the beneficiaries of these two districts that are 
they aware about the Anganwadi centre? Is the location of their Anganwadi centre accessible 
to them? Do they utilize the resources properly there? Do they take the necessary precautions 
while cooking and distributing the food, etc.? While gathering the information about the same 
note of interrogation, we did receive multiple variants of the same questions from the 
beneficiaries of these districts.  

Nonetheless, we have selected three centres from each block of the rural urban districts of 
Srinagar and Bandipora. So as corollary support to the statement above we have solidify it 
with the credentials of “Bar Chart”, which shows us the level of awareness in these districts.  

Hence, from the analysis of the data that we have assimilated through questionnaires, shows 
us that the beneficiaries in ICDS blocks of District Bandipora are a way head in the awareness 
in their AWCs and the services provided there in, i.e., in a numerical representation 83.33% 
people know about the Anganwadi centre and its associated services in district Bandipora and 
80.56% in district Srinagar. To vouchsafe this analysis of research dissertation we have 
included a Bar Chart in ‘XY’ format, where Blue Vertical Column represents the percentage of 
awareness in district Bandipora and Red Vertical Column represents the same level of district 
Srinagar.   
: [Where Red represents district Srinagar and Blue represents districts Bandipora] shows us that 
district Srinagar is not much aware as compared to district Bandipora. The level of awareness 
in one ICDS Block is more than that of other, this we can see 52% population are aware in 
district Bandipora as that of 48 % percent of district Srinagar.  
Graph 1.2: Awareness Comparison  
 

2.Resourse Utilization 
Utilization of resources in ICDS centres of district Srinagar and Bandipora. In the resource 
utilization where one district meets the needs of beneficiaries more as compared to the 
beneficiary needs of another district. To be more precise, the resources available at the centres 
are being utilized by both districts are fluctuating. But the point of minor concern is that 
supplementary nutritional chart available at the centres shows us uneven percentage from the 
above districts through a bar chart representation, i.e. 80.56% percent responses we got from 
both districts. But the SNP chart available at the centre shows us different responses from one 
another. This does not have some setbacks in functioning the ICDS blocks of these districts, 
i.e. district Bandipora provides more supplementary nutritional food as compared to district 
Srinagar. Also, the quality of food provided at the ICDS blocks of district Bandipora is more 
nutritious and meets dietary needs of district Srinagar. In nutritional level district Bandipora is 
5% ahead than the district Srinagar.  
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Hence, we can conclude that the resources are being utilized in each ICDS blocks of these 
districts. But non-availability of nutritional chart shows some repercussions in meeting the 
supplementary nutritional needs of beneficiaries in Bandipora than that of Srinagar.  

 

3. Growth& Development 

 

Graph 3.1: Growth & Development 

The graph 3.1 shows us diagrammatically the bar-chart results (positive/negative) among the 
beneficiaries which they got while receiving the SNPs. The SNP provided in district 
Bandipora has shown rapid positive results as compared to the results of district Srinagar. 
Where Srinagar has 75% results in SNPs provided district Bandipora is 13.89% ahead that is it 
has 88.89% positive results as compared to district Srinagar. But there is a slight change in the 
vertical column of district Bandipora where physically weak children are given less extra 
supplementary nutrition as compared to district Srinagar that is district Srinagar is 61.11% and 
district Bandipora at 58.33% in providing the extra SNP to physically weak children. 
However, when it comes in maintaining the growth chart of child by the Anganwadi worker, 
district Srinagar is almost 9% behind as compared to district Bandipora where 80.56% growth 
chart is being maintained by Anganwadi blocks.  
49% of population has proper growth and development in Srinagar, and 51% of population had 
growth and development in Bandipora. Here, again one district is behind by a small margin of 
2%. 

Graph 3.2: Growth & Development comparison 

4. Cleanliness& Hygiene 

Graph 4.1: Cleanliness & Hygiene 
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When it comes to cleanliness and hygiene in 
district Srinagar and Bandipora, district 
Bandipora has again surpassed the district 
Srinagar with a huge margin of 15%. As we 
have analysed the data being gathered through 
questionnaires about the health and hygiene: the 
tidy surroundings of Srinagar and Bandipora, 
where the district Srinagar is reluctant to 
maintain or to put it the other way around 
district Srinagar doesn’t come at par with 
district Bandipora. Even we have enquired the 
beneficiaries, to whom we even called afterwards to some we have a summoned at Anganwadi 
centre and did interrogate them about the quality of food, the consideration healthcare and 
hygiene while preparing the food etc. to all these questions we got a nod in affirmative from the 
beneficiaries of district Bandipora. The figure attached above shows us the results of cleanliness 
and hygiene in stated provisions where the columns represent the percentage of beneficiaries 
who were aware about their Anganwadi nook and cranny.  However, through the numerical 
representation we have 94.4% population from district Bandipora who did reply in affirmative 
that they have clean and hygienic environment, whereas, 80.56% population replied to same 
question from district question.   
 

The graph 4.2 shows that in Cleanliness and Hygiene district Bandipora is ahead as that of 

district Srinagar. Where the former is ahead by 6% and the latter is at 47%. That is to say, ICDS 

locks of Srinagar is lagging behind as compared to that of ICDS Blocks of district Bandipora, 

which has gained in 53% prominence in Cleanliness & Hygiene.  

Graph 4.2: Cleanliness & Hygiene comparison 
 

8. Physical Measurement Scales 

After analyzing the above graph, we are able 

to reach the conclusion that all the Anganwadi 

centres in both the districts of Srinagar and 

Bandipora use one or another weighing scale 

for weighing the children.  

There is a considerable difference in the 

availability of growth chart in the Anganwadi 

centres of Srinagar and Bandipora. In district 

Srinagar all the Anganwadi centres have 

growth charts, which means that the 

availability of growth charts in Anganwadi of 

Srinagar district is 100% where as in district Bandipora only 80% Anganwadi centres have 

growth charts.  
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Graph 8.1: Physical Measurement Scales 

The Pie-Chart 8.2 shows us that proper weighing scales are 

being used at both centres, but the time-interval to check the 

weight of children varies, that is to say in the ICDS centres of 

Srinagar they have more variables- gadgets to monitor the 

weight of a child than the ICDS Centres at Bandipora. The 53% 

beneficiaries respond about the proper checking weight of their 

children at Srinagar, and only 47% did reply from district 

Bandipora. So, we can say district Srinagar is putting into proof 

the weighing scales more often than that of district Bandipora  

Graph 8.1: Physical Measurement Scales comparison 

9.Equipment  and Dietary Assessment 

The graph shows that there is a great deal of 

difference in conducting the dietary assessment of 

children in district Srinagar and district Bandipora. 

District Bandipora is far ahead of district Srinagar 

in conduction of dietary assessment. In Bandipora 

district the dietary assessment is being done in all 

the Anganwadi on regular basis, which means that 

the percentage being 100% where as in district 

Srinagar only in 78% Anganwadi the regular 

dietary assessment is being conducted.  

Nutritional status on the basis of BMI 

Average BMI of different AWCs of District Srinagar  

SRINAGAR  BMI  

Degdarhar-B  18.6  

Kokerbagh  17.9  

Degdarhar-A  18.4  

Azimar   18  

Sheshgari mohallah-B  18.8  

Kaw Mohallah-B  18.2  

Mahrajpora-c  18  

Ibrahim Colony Bemina  18.3  

Al-Farooq Colony Bemina                      17.9  

Average    BMI of Srinagar  18.23  
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Average BMI of different AWCs of District Bandipora   

Bandipora  BMI  

Nassu-A  18.5  

Ward 2-B Bandipora  19  

Ward 2-A Bandipora  17.9  

S.K.Payeen-C  19.03  

S.K.Payeen-B  22.01  

S.K.Payeen-F  19.6  

Syed Mohallah Inderkoot  18.9  

Wani Mohallah   19.2  

Batmohallah-B  17.9  

Average BMI of Bandipora   19.11  

 

After analyzing the data, we found that the average BMI of district Srinagar is 18.23 and the 

average BMI of district Bandipora is 19.11 thus we conclude that the average BMI of Bandipora 

District is better than Srinagar District.  

Main findings 

After careful observation and analysis of the data that we have garnered through questionnaires, 

interviews, expertise, and by orchestrating certain statistical methods, we as team of researchers 

have secured the following outcomes:  

 The ICDS Centres of district Bandipora are doing better day by day, and have shown 

positive results in meeting the nutritional needs of the beneficiaries.  

 The ICDS Centres of district Srinagar also doing good but lagging behind in certain 

levels in meeting the needs of its beneficiaries as compared to district Bandipora.  

 We also come to know, the awareness about AWC in district Bandipora is more than the 

awareness among the population of district Srinagar.  

 All in all, the status of nutritional components of ICDS Centres of district Srinagar and 

Bandipora is a serious topic of study. By this we come to know the functioning of ICDS 

Centres of these provinces stated above, which has made us understand to gauge the 

condition of the ICDS Centres, throughout the country in general and to these duo areas 

in particular.     

 Above all, we can sum it up by the introduction of ICDS centres the condition of 

common masses has positively influenced a lot. It tries to minimize the malnutrition, 

poverty, morbidity, mortality rates and tries to maximize the quality education, 

unemployment, SNPs, awareness et.al.  
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 Last but not the least, we have found that its impact one district is more as compared to 

that of the other. To put it more diametrically, district Bandipora has seen more positive 

outcomes by the introduction of ICDS and the level of SNPs, awareness, accessibility, 

proper utilization of resources, health- care facilities, referral services, regular weight 

check etc. as compared to district Srinagar. 

 Hence, we can conclude that ICDS Centres is a ray of hope for the downtrodden and 

underprivileged. This we have seen while assimilating an information for our study at the 

ground level of the two districts. In one way or the other it has brought certain 

transformation to the subjects at the grass root level.   

Conclusion: 
The above discussion leads us to conclude, the nutritional status of ICDS scheme is not even or balanced 
at the ICDS centres of district Srinagar and Bandipora. We've also found that ICDS Scheme at some 
blocks is not being implemented in letter and spirit as mentioned in the guidelines of the scheme. This is 
quite evident by the fact, that the scheme, which has an integrated approach in its implementation for the 
proper mental, physical and psychological development of the children, has been reduced just to Dal 
Centre. While analyzing the particular services of the scheme like the awareness, SNPs, Clean and 
Hygienic Environment, etc. the situation in the ICDS Centres of Srinagar and Bandipora is fluctuating 
where one block of one district is lagging behind in one component to that of another block of other study 
district, say for example, we have district Srinagar doing slow as compared to the district Bandipora and 
vice versa. In some cases, the results we yield through questionnaires are not satisfactory at all. Various 
factors are responsible for the mal functioning of these centres but given to the fact one district leads 
ahead as that of other. Like the ratio of beneficiaries, awareness, medicines et.al. In fact, the present study 
cannot be called micro study of ICDS centres of District Srinagar and Bandipora, because it has been 
carried out via rigorously made questionnaires, which we did prepare, while staying in an abstruse 
retirement for months in the college Browsing Centre and partially in the college Library to select some 
pertinent questions for enquiry at ICDS centres of these duo provinces. Nonetheless, we didn't stop on 
questionnaires only, but got major finding out through personal interviews as well. Although, a small 
sample of blocks from the respective centres in the above stated provisions and their significance for 
analyzing the situation of the ICDS centres throughout the valley cannot be ignored. Rather, we can relate 
the condition of ICDS centres of entire, Kashmir, in fact, the entire India by this study. Because, the 
material of this dissertation demanded from us wide scholarship: online as well as offline, regarding the 
condition of ICDS centres of these two districts, one located at Centre of Kashmir and the another one at 
an extreme end of North Kashmir, the functioning of the ICDS centres of these two districts insinuates at 
most of the ICDS centres of the Kashmir valley and their functioning (in the same mode). Hence, we are 
of the view, that this study, in spite of being carried out at a micro level, can be quite helpful in 
conducting a research at a macro level. The addressing of dire issues and problems prevailing in these 
centres in terms of their functioning, and providing a medicine, meals, SNPs is just a beginning. It needs 
a comprehensive strategy involving various stakeholders including government agencies, NGOs and 
community for proper running of the ICDS centres of these districts. Besides, as a re-formational major, a 
huge allocation of funds for infrastructural development is in need to sensitize the common masses about 
ICDS' importance, significance and services of the programme, so a common man will not treat it just a 
Dal centre. Equal focus needs to be provided on the delivery of other services too, such as resources 
utilization in one ICDS centre and Supplementary Nutrition, Nutritional Chart, to that of another. So as to 
get the desired results as laid down in the guidelines of the programme.  
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However, we can say Integrated Child Development Services (ICDS) is a government program 

in India [Kashmir] which provides nutritional meals, pre-school education, primary healthcare, 

immunization, health check-up and referral services to children under 6 years of age and their 

mothers. To make the nation fully malnutrition free and from other dire ailments as well. This all 

we have got through the study of research thesis assigned to us as a comparative study of 

nutritional components of ICDS Centres of District Srinagar and Bandipora.  
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Abstract 

This research study's goal was to determine how hybrid learning affected high school students in 

classes 9 and 10 during the COVID-19 Epidemic. The research was guided by three questions. 

The descriptive survey study design was chosen to accomplish this. The study concentrated on 

the 10 High Schools in the Srinagar district. The population was made up of instructors, 

administrators, and students in the 9th and 10th grades. 160 pupils, 30 teachers, and 10 

administrators made up the sample that was chosen using the basic random sampling technique. 

Data from the participants were gathered using two- and five-point Likert rating scale 

questionnaires. The demographic information was examined using the descriptive statistics of 

mean and standard deviation. According to research, many high school students have a neutral 

opinion of the use of hybrid education. On the other hand, teachers actually find it to be quite 

valuable. In a same vein, administrators prepared schools for the COVID-19 Epidemic by 

implementing hybrid modes of instruction. The inferences' findings and some related suggestions 

can be found later. 

Keywords: effectiveness, hybrid, leaning, COVIS-19 Pandemic 

 

Introduction: 

The highly contagious COVID-19 virus first appeared before the end of 2019, and it quickly 

became a Pandemic. Several crucial functions were curtailed due to the COVID-19's airborne 

nature and human-to-human transmission. The epidemic necessitated the cancellation of face-to-

face educational activities (classes), the rescheduling of tests, and the adoption of technology by 

educators. 

Due to the rapid advancement of technology and the ease with which information can be 

accessed in the twenty-first century, hybrid learning, which combines traditional schooling and 

online learning, has become more popular in the post-pandemic period. 

The convergence of technology and educational applications in hybrid learning, which is seen as 

the pinnacle of remote education, has drawn the attention of academics and researchers. Pesen 

(2014) claims that hybrid learning is the most effective way to combine the essential elements of  
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in-person and online education while also strengthening the knowledge and communication 

skills necessary for success. It can be considered that the main goal is to support students' 

learning by making the best use of the educational environment created by combining face-to-

face instruction with electronically assisted training. 

In the hybrid learning process, face-to-face courses are given alongside in-class activities, even 

though some activities and practises should continue outside of the classroom. To conduct these 

practises outside of the classroom in an acceptable manner, there is a need for an additional tool 

that can manage the distance education process (rak Kurt et al., 2018). In the distance learning 

portion of hybrid learning, some web tools are used for course presentation and management, 

sharing the presented material in various ways, such as chat or discussion platforms, evaluating 

and observing the students' performance, homework, and exams, and providing feedback on 

assignments and exams. Moodle, Blackboard, Edpuzzle, Blogs, Camtasia Studio, Google 

Documents, Learning Management Systems, Khan Academy, Moodle, Prezi, Storyline, and 

Youtube are some of the web tools mentioned above. 

Several independent studies are looking into how hybrid learning applications effect students' 

academic development, according to a fast survey of the literature. A review of the studies found 

that, in some cases, the use of blended learning increased academic success (Author &, 2014; 

Obiedat et al., 2014; Umar & Reis, 2014; Gürdoan & Ba, 2018; Roomy & Althewini, 2019; Al- 

Qatawneh et al., 2020; Kadirhan & Korkmaz, 2020), while in other cases it had no effect on 

academic achievement. Given the situation, the goal of this study is to carry out a reliable meta-

analysis study, also known as an analysis of analysis, in an organised effort to comprehend the 

findings of earlier studies and guide future research. Despite a number of meta-analysis studies 

being published in the literature (Batd, 2014; rak Kurt, Yldrm, & Cücük, 2018; Kök, 2018; 

Korucu & Kabak, 2020; Means et al., 2013; Bernard et al., 2014; Vo et al., 2017; Mahmud, 

2018), there is still no comprehensive international meta-analysis for the years 2010 to 2020. The 

introduction of online learning has further increased the allure of hybrid learning, and the need 

for continuing education based on this learning has emerged, especially in the wake of the 

COVID-19 Epidemic. A meta-analysis study on this subject is deemed necessary in order to 

assess the quantitative findings of earlier studies that examined the effect of hybrid learning on 

academic achievement. 
 

Statement of Problem 

Schools and other educational institutions in J&K resumed in March 2020 following a six-month 

closure in 2019. Even though the institutions had just resumed classes and other extracurricular 

activities, a lockdown was immediately implemented globally to stop the spread of the deadly 

COVID-19 virus. The situation in education was once again profoundly altered by the transition. 

It is true that the education department converted to an online learning environment, but it  
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required some convincing to get students and teachers to adopt this method of instruction 

because it was unfamiliar to them. Many educational models that relate to the finest instructional 

approaches are influenced by a number of things. 

The goal of the study was to find out how the students felt about their overall learning experience 

in a hybrid learning environment and how that correlated with the impact of hybrid learning on 

academic performance. 

Statement Of Purpose 

This study employed Survey Methodology which aimed at exploring stakeholders’ perception of 

hybrid learning during the COVID-19 pandemic in Kashmir. In gathering the data questionnaires 

have been used in this research. The research has been done for the year 2019-2021 (during 

COVID & Post COVID). 
 

Significance of the Study 

One might argue that before COVID-19, students interacted with digital technology to access 

lectures and other educational resources and what makes this research unique? 

Even prior to COVID-19 students had access to lectures and other educational resources using 

digital technology, and then what makes this research distinct? Prior to COVID, students 

interacted with digital technology voluntarily complementary to the available traditional 

learning). In contrast, children in the COVID-19 circumstance had to quickly transition to and 

adhere to a particular mode of learning. Aside from the online students, the majority of the other 

users just utilise it occasionally or out of convenience. It is important to consider the 

unanticipated nature of this disturbance and the students' freedom to choose their preferred 

learning style. 

Since previous studies have shown that students perform better in school when they are actively 

participating in the classroom, this study will not only attempt to quantify the success of 

technology in student achievement but also attempts to understand how it helped the students 

who initially relied partially on technology while studying primarily with teachers facilitating 

their classes. Using live video conferencing platform features like polls and quizzes, interactive 

virtual games, and a combination of synchronous and asynchronous learning, hybrid learning 

offers a new method to engage students in the classroom. This study is significant to the students, 

teachers and educationists in understanding the influence that hybrid learning has on the students’ 

academic achievement and their preferences and suggestions for the post-pandemic future of 

education. 

Research Questions 

1. How hybrid learning was perceived by Students during COVID-19 period. 

2. How hybrid learning was perceived by School Teachers during COVID-19period. 

3. How hybrid learning was perceived by School Administration during COVID-19 period. 
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Hypotheses 

The following hypotheses are generated by the researcher and will be tested in this study: 

 There is a significant impact of hybrid based learning on willingness, workload, 

assessment, advantages and issues of students for class 9th – 10th during COVID-19 

Pandemic. 

 There is a significant impact of the hybrid based learning on teaching-learning 

methodology of teachers for classes 9th – 10th during COVID-19 Pandemic. 

 There is a significant impact of hybrid based learning on management and pedagogy 

initiatives by school administration for class 9th – 10th during COVID-19 Pandemic. 

Sample of the Present Study: 

For the study a sample size of 160 students, 30 teachers and 10 administrators from various 

schools of Division Srinagar were taken. The students are from 9th and 10th standard. 

The sample was selected utilizing the convenience sampling technique. This technique is also 

known as availability sampling, haphazard sampling or accidental sampling. This technique is a 

type of random or probability technique that is used in the process of collecting data in scientific 

studies. Participants in this technique are selected due to variety of reasons including the 

accessibility of reaching the participants, the availability of participants at a specific time, and 

the participants’ desire to participate and be a part of the study’s data. This technique is also 

known as the accidental sampling technique because, in some cases, participants can be selected 

because they happen to be available at a specific time and place. 

Tools Used: 

Tools include questionnaire and personal interviews for collecting required data. 

Collection OF Data: Tools include questionnaire and personal interviews for collecting required 

data. Statistical Treatment: Random sampling method will be used to collect the data. 

A quantitative research tool to collect data was used in this study. An online Google form was 

created which is used to collect data effectively. The online survey has the potential to reach a 

large number of respondents at one time, hence, it has saved the researcher effort, costs, and time. 

Also, the data were gathered technologically to readily utilize in analytical programs. This saved 

labour costs in terms of data entry. 

 

The study has been completed in three parts: 

1. Student research. 

2. Teacher research. 

3. Administrator research 

The student survey questionnaire consisted of 36 questions divided into 5 categories. The teacher 

survey consisted of 16 questions divided into 5 categories. The administrator survey consisted of  
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16 questions divided into 2 categories. Overall, the questions exemplify the objectives, which is 

what the researcher aims to answer at the end of this study. In terms of the instrument 

distribution, after getting approval from the head of the colleges, the researcher obtained a census 

of all students. This census consisted of 160 students, 30 teachers and 10 teachers. This study’s 

instrument, survey, was distributed to random students and teachers, in 10 different high schools, 

in specific period of time, which is from November 2020 to November 2022. 

An online link to the questionnaire was distributed to all participants through their’ personal e-

mails and social media platform accounts. 

A five-point Likert scale and a dichotomous scale (yes/no) was used to measure the extent of 

how the students and teachers perceived hybrid learning environment respectively. The questions 

are divided into various components and are measured to determine the effectiveness of hybrid 

learning. The Likert scale was adopted to correspond with this study’s objectives, to measure 

participants’ responses to a set of fact statements. These statements pertain to questions that 

measure the obtained gratifications and motives by the students in using hybrid learning 

environment. 

Procedure and Data Collection 

The following method was used to gather the data. First, the researcher obtained approval from 

the school principals of the various schools in district Srinagar, who gave us the go-ahead and 

gather the necessary data. Both the faculty and the students were given the opportunity to hear 

the goal of the study explained. 

For the collection of data on the impacts of hybrid learning as perceived by high school students 

and teachers of district Srinagar 160 students , 30 teachers and 10 administrators irrespective of 

their gender were taken into consideration. During the whole procedure participants were told 

not to help each other during submitting their responses so as to minimize subjectivity of data. 
 

Statistical Treatment of the Data 

The scores obtained by the students have been dealt statistically by using the following methods: 

• Mean 

• Standard deviation 

Data Analysis and Interpretation 

Analysis to Study the Advantages of Using Hybrid Mode of Learning During and Post COVID 

As Perceived By Students 

S.no Questions         Mean Rating 

1. Online education was the best alternative during COVID-19 Pandemic  3.89 

2. During Covid-19 Pandemic period, online helped me to the greater extend to continue the 

education and it helped to cope with the problems of lockdown   4.04 

3. In the absence of physical appearance of teacher, you came to virtual classroom just for  
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the sake of attendance as it was easy to join and do some other chores simultaneously. 

3.36 

4. The teachers were teaching online very effectively which enable you to easily complete 

the homework by yourself.        3.49 

5. You could study at your own pace with online platform.    3.79 

6. Learning the contents through the online mode is easier for students than face to face 

instructions.          2.79 

7. Hybrid learning made the teaching learning more communicative.   3.34 

8. Online learning platforms mostly used by teachers were student friendly.  3.74 

9. You were able to understand the concept at the same pace with which you used to 

understand in face to face learning.       2.92 

10. Online learning was not boring rather students enjoyed it.    3.45 
 

In  the  1st statement, ―You  were  all time  ready  to  attend  online  class  whenever you were  

directed  to‖ the  mean  is3.89. Hence, it means that the majority of participants responded 

AGREE as to this statement. 

In  the  2nd statement, ―During  Covid-19 Pandemic  period, online  helped  me  to  the  greater 

e xtend  to  continue  the education and it helped to cope with the problems of lockdown‖ the 

mean is 4.04. Hence, it means that the majority of participants AGREED to the statement. 

In the 3rd   statement, ―In the absence of physical appearance of teacher, you came to virtual 

classroom just for the 

Sake of attendance as it was easy to join and do some other chores simultaneously.‖ the mean is 

3.36. Hence, it means that the majority of participants remained NEUTRAL to the statement. 

In  the  4th statement, ―The  teachers  were  teaching  online  very  effectively  which  enable  

you to  easily  complete  the homework by yourself.‖ the mean is 3.49. Hence, it means that the 

majority of participants remained NEUTRAL to the statement 

In the 5th statement, ― you could study at your own pace with online platform.‖ the mean is3.79. 

Hence, it means that the majority of participants AGREED to the statement. 

In  the  6th  statement,  ―Learning  the  contents  through  the  online  mode  is  easier  for  

students   than  face  to  face instructions.‖ the mean is 2.79. Hence, it means that the majority of 

participants remained NEUTRAL to the statement. 

In  the  7th statement, ―Online  learning  platforms  mostly  used by  teachers  were  student  

friendly.‖  the  mean  is  3.74. Hence, it means that the majority of participants AGREED to the 

statement. 

In the 8th statement, ―Learning Hybrid learning made the teaching learning more 

communicative.‖ the mean is 3.34. Hence, it means that the majority of participants remained  
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NEUTRAL to the statement. 

In the 9th statement, ―You were able to understand the concept at the same pace with which 

you used to understand in face to face learning.‖ the mean is 2.92. Hence, it means that the 

majority of participants remained NEUTRAL to the statement. 

 

Analysis of The Issues of Using Hybrid Mode of Learning During and Post Covid as 

Perceived By Students 

 Being a minor, parents did not allow you to use the mobile phone, so you were unable to 

remain connected with the teacher.      2.81875 

 Online learning was exhausting then offline learning.    3.08125 

 Joining online classes was difficult as most of the time you were facing network issues.  

4.24375 

 You were completely cut off from the outside world (family etc.) due to online classes.  

3.33125 

 Your physical activities were very much limited because of the online classes. 3.64375 

 Teachers were not able to clear your doubts despite repeated attempts.  3.375 

 Your attention used to get deviated to other applications while attending online classes. 

3.6625 

 You were compelled to buy electronic gadgets to attend online classes which strained 

your financial situation at home.       3.3625 

 It was easy to procure the device (mobile/laptop) Used for online learning. 3.65 

 The Pandemic limited the activities that we could do in school.   3.9625 

 

 

In the 1st statement, ― You being a minor, parents did not allow you to use the mobile phone, so 

you were unable to remain connected with the teacher.‖ The mean is 2.81. Hence, it means that 

the majority of participants responded NEUTRAL to this statement. 

In the 2nd statement, ―Online learning was exhausting then offline learning.‖ the mean is 3.08.  

Hence, it means that the majority of participants responded NEUTRAL to this statement. 

In the 3rd statement, ―Joining online classes was difficult as most of the time you were facing 

network issues.‖ The mean is 4.24. Hence, it means that the majority of participants STRONGLY 

AGREED to the statement. 

In the 4th statement, ―You were completely cut off from the outside world (family etc.) due to 

online classes .‖ The mean is 3.33. Hence, it means that the majority of participants remained 

NEUTRAL to the statement 
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In the 5th statement, ― Your physical activities were very much limited because of the online 

classes.‖ The mean is 

In  the  6th statement, ―Teachers  were  not  able  to  clear your doubts  despite  repeated  

attempts.‖  The  mean  is  3.37. Hence, it means that the majority of participants remained 

NEUTRAL to the statement. 

In  the  8th statement, ―You  were  compelled  to  buy  electronic  gadgets  to  attend  online  

classes  which  strained  your financial situation at home.‖ The mean is 3.36. Hence, it means that 

the majority of participants  remained NEUTRAL to the statement. 

In the 9th statement, ― You It was easy to procure the device (mobile/laptop) Used for online 

learning.‖ The mean is 

Hence, it means that the majority of participants AGREED to the statement. 

In the 10th statement, ―The Pandemic limited the activities  that we could do in school.‖  The 

mean is  3.96. Hence, it means that the majority of participants AGREED to the statement. 

The GROUPED MEAN for the variable ―Issues in hybrid learning‖ is  3.38 as shown in Table 

10. It can be deduced that the participants are NEUTRAL to this statement. 

Analysis to study the assessment of students using hybrid mode of learning during and post 

COVID as perceived by students 

 

S.No Questions          Mean Rating 

1. The grades achieved by you were way better than you achieve                                3.2 

in offline exams.  

2. Assessment carried out online was as fair as offline assessment.   2.85 

3. Your parents were satisfied with your online learning.    2.4375 

4. The Pandemic limited the activities that we could do in school.   3.9625 

5. Has the assessment methodology changed?      3.5125 

6. Was the online assessment cost and time effective?     2.85 

7. Did you find the online assessment methods to be reliable?    3.225 

In the 1st statement, ―The grades achieved by you were way better than you achieve in offline 

exams.‖ The mean is 3.2. Hence, it means that the majority of participants responded NEUTRAL 

to this statement. 

In the 2nd statement, ―Assessment carried out online was as fair as offline assessment. The 

mean is 2.85. Hence, it means that the majority of participants responded NEUTRAL to this 

statement. 

In the 3rd statement, ―Your parents were satisfied with your online learning.‖ The mean is 2.44. 

Hence, it means that the majority of participants DISAGREED to the statement. 

In the 4th statement, ―The Pandemic limited the activities that we could do in school.‖ The  
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mean is 3.96. Hence, it means that the majority of participants AGREED to the statement. 

In the 5th statement, ―Has the assessment methodology changed?  The mean is 3.51.  Hence, it 

means that the majority of participants AGREED to the statement. 

In the 6th  statement, ―Was the online assessment cost and time effective? The mean is 2.85. 

Hence, it means that the majority of participants remained NEUTRAL to the statement. 

In the  7th  statement, ―Did you find the  online  assessment  methods  to be  reliable?  The  

mean is  3.23. Hence, it means that the majority of participants remained NEUTRAL to the 

statement. 

Analysis of the Workload On Students While Using Hybrid Mode Of Learning During Covid As 

Perceived By Students 

 

S.No    Questions      Mean Rating 

1. You were doing the home work given in online classes well on time  3.36 

2. It was very difficult for the teacher to scold you so you were  

very lazy to do the homework and you always missed the deadline    3.42 

for completion.       

3. You were not able to do the homework by yourself; you always 

were dependent on any senior of yours      2.92 

4. The teachers were teaching online very effectively which enable you 

to easily complete the homework by yourself     2.04 

5. The work load provided by teachers was much higher than in case  

of offline learning.         3.49 

 

In  the  1st statement, ―You  were  doing  the  home  work given  in  online  classes  well on  

time  .‖  The  mean  is  3.36. Hence, it means that the majority of participants responded 

NEUTRAL to this statement. 

In the 2nd statement, ―It was very difficult for the teacher to scold you so you were very lazy to 

do the homework and you always missed the deadline for completion.‖ the mean is 3.42. Hence, 

it means that the majority of participants responded NEUTRAL to this statement. 

In the 3rd statement, ―You were not able to do the homework by yourself; you always were 

dependent on any senior of yours‖ the mean is 2.92. Hence, it means that the majority of 

participants responded NEUTRAL to the statement. 

In the 4th statement. The   teachers were teaching online very effectively which enable you to 

easily complete the homework by yourself.‖ the mean is 2.04. Hence, it means that the majority 

of participants DISAGREED to the statement. 
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Did you get any training in imparting online learning/ usage of online educational platforms?  

40.00 60.00 NO 

Did you had a problem finding a smartphone/ laptop/ computer for online classes  

30.00 70.00 NO 

You were compelled to buy electronic gadgets to attend online classes with strained your 

financial situation at home?  

30.00 70.00 NO 

Do you build and sustain personal relationship with your students? 

50.00 50.00 YES 

Do you communicate with your student's parents or guardians?  

100 0 YES 

Have assessment measures changed? 

86.67 13.33 YES 

Pedagogy Initiatives Taken Up By School Adminis Tration during Covid-19 

 

S.No Questions.          Mean 

1. The use of Learning Management System (LMS) increased due to the  
Pandemic.          3.80 

2. The use of online learning increased due to the pandemic.    4.50 

3. The use of Use of Open Educational Resources (OERs) increased    4.0 
due to the pandemic.         

4. Does your institution offer remote teaching and learning?    2.90 

5. The institution provides devices (computers/tablets/phones)  
to students in need (funded by the institution).     2.60 

 
6. About more than 70% of the teachers at your institution 

had experience with online/distance T&L prior to COVID-19.   3.70 
 
7. The institution changed the curricula (course content) due to  

the consequences of the COVID-19 pandemic.     2.80 
 
8. The curricula had more theoretical than practical focus because    3.90 

of restrictions due to COVID-19.       
 

In the 1st statement, ―The use of Learning Management System (LMS) increased due to the 

pandemic.‖ The mean is 3.80. Hence, it means that the majority of participants AGREED to this 

statement. 

In the 2nd statement, ―The use of online learning increased due to the pandemic.‖ The mean is 

4.50. Hence, it means that the majority of participants STRONGLY AGREED to this statement. 

In  the  3rd  statement,  ―The  use  of  Use  of  Open  Educational  Resources  (OERs)  increased   
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due to  the pandemic.‖ The mean is 4.0. Hence, it means that the majority of participants 

AGREED to this statement 

In the 4th statement, ―Does your institution offer remote teaching and learning?‖ The mean is 

2.90. Hence, it means that the majority of participants responded NEUTRAL to this statement. 

In  the  5th  statement,  ―The  institution  provides  devices  (computers/tablets/phones)  to  

students  in  need (funded by the institution).‖ The mean is 2.60. Hence, it means that the 

majority of participants DISAGREED to this statement. 

In  the  6th  statement,  ―About  more  than  70%  of  the  teachers  at  your  institution  had  

experience  with online/distance T&L prior to COVID-19.‖ The mean is 3.70. Hence, it means 

that the majority of participants AGREED to this statement. 

In the 7th statement, ―The institution changed the curricula (course content) due to the 

consequences of the COVID-19 pandemic. The mean is 2.80. Hence, it means that the majority 

of participants remained NEUTRAL to this statement. 

 

Findings 

From the study it is evident that: 

 The high school students (standard 9th, 10th) willingness to attend the classes during covid-

19 did not change (i.e. increase) even after introducing the hybrid learning mode of education. 

 The high school students (standard 9th, 10th) did not find the hybrid learning mode of 

education any more advantageous than the traditional learning. 

 The high school students (standard 9th, 10th) did the hybrid learning mode of education 

troublesome in respect to financial and physical aspect. Many of them were not able to 

procure electronic device, limited their social interaction and physical activities and were not 

able to get online due to network issues. 

 The high school students (standard 9th, 10th) did not find that hybrid learning mode of 

education increased any workload on them. 

 The high school students (standard 9th, 10th) found that the hybrid learning mode of 

education did invoke a change in the assessment methods. 

 The teachers found it difficult to transit from physical learning to hybrid learning/ online 

learn ing during COVID-19 as they had not incorporated hybrid learning in their pedagogy. 

 The teachers found that hybrid learning/ online learning during COVID-19 put an e xtra 

burden on them in preparation of the learning material specific to online learning. 

 The teachers found themselves stressed out while delivering the online classes. 

 The school administration took diverse in itiatives in improving the methodology and 

pedagogy for imparting hybrid education during COVID-19. 
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Conclusion 

The Covid-19 pandemic, as stated by the World Economic Forum, has transformed the manner 

in which many individuals obtain and provide education. Some much-needed innovations and 

changes must be done in order to find fresh approaches to address current challenges. 

Hybrid learning can be a breakthrough. It has already been accepted by numerous institutions. In 

Hybrid learning the goal is to effectively combine offline and online modes of instruction to 

improve the caliber and e xpe rience of learning for the students. The main benefit of hybrid 

learning in schools is that there won't be any disruptions in the classroom due to distance or other 

outside causes. Students who are unable to be physically present in the classroom can 

nevertheless engage in uninterrupted learning by using internet tools to virtually attend class. 

The pandemic has demonstrated that online learners  struggle when they are required to watch a 

45-minute course that was recorded by the instructor the previous evening. They also do not 

flourish when the teacher uses collaborative technologies merely to present the lesson, not to 

encourage student participation. The students are not favoring hybrid education because they are 

not able to achieve any positive changes in their life. The study shows it is because of the 

improper teaching practices, outdated pedagogy, fixed time and formats. Teachers are reluctant 

to accept any change because they are used to the traditional face-to-face lectures that make up 

their teaching methods. But in the midst of this crisis, the only remaining option is to adjust to 

the changing circumstances and accept change. 

It will be advantageous for the education industry and may result in many unexpected 

developments. In their daily lives, kids in the future generation are embracing short video 

formats with augmented and embedded material. These enhanced material formats have the 

power to change the classroom. We now have the chance to adopt new grading, testing, and 

assessment techniques that make use of a larger range of media and resources thanks to the new 

hybrid model. The students who do not have access to online technology also have to be taken 

into consideration. 
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Abstract: 

The study is based on exploring “Teachers experience on the use ICT to facilitate teaching: A 

Case of higher secondary schools of Baramulla District”, from the perspective of teachers. A 

sample of teachers, purposefully selected, were given questionnaires and then interviewed. The 

study mainly aimed at collecting views and opinions from teachers regarding their experiences 

on the use of ICT to facilitate teaching. The objectives guiding this study were: to explore 

teachers opinions on the benefits of using ICT in teaching, to explore the barriers that hinder 

teachers from using ICT to facilitate teaching and to identify the factors determining the use of 

ICT to facilitate teaching. The study indicates that using ICT in teaching has benefits to teachers. 

Teachers’ attitude, teacher confidence and competence, unlimited access to ICT resources and 

facilities and lack of technical support, inadequate ICT infrastructure on ICT and lack of 

professional development were identified as the barriers hindering teachers to use ICT to 

facilitate teaching in secondary schools.  

Introduction: 

Teachers perform a complex set of roles, which vary from one society to another and particularly 

from one educational level to another.In contemporary times technology has revolutionized 

every field and education too. Information and communication technology (ICT) plays a wider 

role in enhancing the academic processes at all levels of education. So it has been always the 

need of an hour to equip the teachers with advanced technological skills.  

The use of ICT in acquiring digital literacy has become essential element in educational process 

and has immense effects. ICT use is not just to depict information but it is to integrate in the 

lesson, interact, share and learn. It is a means to make teaching learning more productive. 

Modern constructivist educational theory emphasizes critical thinking, problem solving, 

“authentic” learning experiences, social negotiation of knowledge, and collaboration 
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Statement of problem: 

This study intended to investigate teachers’ experience on the use of ICT to facilitate teaching in 
selected higher secondary schools in Baramulla district of Jammu and Kashmir 

Objectives of the study: 

The study was guided by the following objectives 

1. To explore benefits of using ICT to facilitate teaching process in secondary schools in 
Baramulla district.  

2. To explore the barriers of using ICT to facilitate teaching process in secondary schools in 
Baramulla district.  

3.  To identify factors determining the use of ICT to facilitate teaching in secondary schools 
in Baramulla district. 

 

Review of Literature 

According to Buabeng-Andoh (2019), many educational institutions and governments globally 
have taken the integration of ICT into teaching and learning as a major priority and that much 
premium is placed on its integration and implementation. Teaching and learning process is 
making great impact in education as a result of the application of ICT.In integrating ICT into 
teaching and learning, it is a necessary condition to have access to ICT infrastructure and 
resources in schools (Japhet & Usman, 2018). Technological Pedagogical Content Knowledge 
(TPACK) with Information and Communication Technology (ICT) Integration: 
In the context of formal education (school), especially related to the vehicle for cultural 
transformation, ICT has a function in the learning process, at least, is as a learning aid. The 
function of ICT as a learning aid can be in the form of teaching aids for teachers, learning aids 
for students, as well as tools for interaction between teachers and students. The other functions 
are knowledge warehouse, learning aids, educational facilities, competency standards, school 
management aids, and educational infrastructure. 
Sylvestre Munyengabe et al. (2017) 
The main objective of this study which was established the perceptions of teachers for 
incorporating ICT into teaching and learning processes through the introduction of the One 
Laptop Per Child (OLPC) programme in Rwandan primary schools. The research employed a 
qualitative approach in which thirty teachers from primary schools participated in this study 
through interviews and group discussions intended for research questions. 
 Sipila, Keijo (2014) 
Explored the views of teachers on how information and communication technology (ICT) is 
integrated into teaching and learning, the level of digital competence of teachers, and what 
factors, in their view, could impede the use of ICT in schools. 
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According to Fathima (2013), there is a rapid change in students’ performance when ICT is 
used in the learning environment. ICT is becoming an increasingly a powerful educational tool 
for promoting education. The processes of teaching and learning are being transformed in the 
education environment via the inclusion of vitality to the learning milieu. 

Methodology 

This study employed a descriptive survey design. Descriptive survey was used to gather 
information on teachers’ experiences on the use of ICT to facilitate teaching and learning in 
secondary schools in District Baramulla. Descriptive survey research design was preferred 
because information was readily obtainable from teachers in their natural environments, 
concerning their attitudes or beliefs on certain issues of the study.  

Research population and sample 
The target population of this study included: Secondary school subject teachers. Teachers were 
targeted in this study because they are the major agents of ICT implementation in teaching 
process. In this study the population consisted was consulted to give out their opinions 
respectively. 
 

Sample 

The sample units for the study consisted of 8 secondary schools in Baramulla district those 
which have ICT facilities within their campuses and those who do not have. The study targeted 
teachers in respective secondary schools. The sample size for this study involved an approximate 
of 48 teachers from 8 different secondary schools. The 48 respondents constituted approximately 
90% of the targeted population. According to Gay and Airasian (2003), a sample size of between 
10 and 20 percent of the total population is representative of the population is therefore 
appropriate for a descriptive survey study. A total of 06 respondents were sampled from each 
school. 
Analysis 

Data was collected through the use of distributed Questionnaires and Interviews from 48 
teacher’s respondents out of the 96 targeted respondents from the 8 secondary schools in 
Baramulla District of Kashmir division. This gave a response rate of 90%. The findings of the 
study are presented as per objectives of the study in the following sections. The data from the 
questionnaires were statistically analyzed. The findings are discussed according to the sections of 
the questionnaire.This section, presents information on respondent’s gender, years of service as a 
teacher and highest level of education. The respondents were first asked to indicate their gender. 
From the response, 35% of the respondents are female while 65%. 

Table General Information on the Respondents  

Gender  Frequency Percentage 
Male 31 65% 
Female 17 35% 
Total 48 100% 
Source: Field Data (2022) 
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General Information on the Respondents 
Source: Field Data (2022) 

From the findings of the study, it is clear that most of the respondents interviewed were male 
teachers. The findings also showed that the information collected was not biased in terms of 
gender composition thus the data collected was perceived to reflect ideas from the mixed gender 
composition from the target respondents. 

Age of the Teachers 
To establish the ages of teachers, they were asked to indicate their ages. Their age distribution is 
represented in figure as follows; 
 Age of the Teachers 
Age Frequency Percentage 
30 years   
30-40 years 07 14.58% 
40-50 years 29 60.41% 
Above 50 12 25% 
Total 48 100% 
Source: Field Data (2022) 

 

Age of Teachers 
Source: Field Data (2022): 
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The results in figure above indicate that only 14.58% of the teachers were in the age bracket of 
30-40 years, 60.41% were in the age brackets 40-50 years and 25% of the respondents were in 
the age bracket above 50 years. Majority of the teachers were therefore below 50 years. 

Respondents Teaching Experience 

In finding out the teaching experience of the teachers, the researcher grouped the respondents in 
groups of five years serving as teachers. The results are 68.75% have served for a period of more 
than 10 years, 14.58% have served between 5-10 years, 16.66% of the sample served for a period 
of less than 5 years. The results were tabulated below. 

Respondents Teaching Experience 

Experience in Years Frequency Percentage% 
1- 5 years 08 16.66 
5-10 years 07 14.58 
Above 10 years 33 68.75 
Total 48 100% 
 

 

Respondents Teaching Experience 
Source: Field Data (2022) 

From the findings of the study, it can be said that most of the teachers had taught for at least a 
year hence they were perceived to be well informed about the use ICT in teaching learning 
process. 

According to Dudzinski et al., (2000), teaching experience is developed over time and that 
teachers who have taught for a long duration are knowledgeable on teaching issues. This is 
because they are perceived to have the ability to relate prior knowledge to new experiences. 
Focusing on teacher experience, Clotfelter et al., (2006), found that teachers with more 
experience are more effective than those with less experience. The researcher therefore 
considered the information given by the respondent to be reliable because most of the teachers 
had taught for a long period of time and therefore were considered to have information on their 
experiences on the use of ICT to facilitate teaching and learning in schools. 
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Respondents Qualification 
Teachers were further asked to indicate their highest level of education. The study found out that 
19% of the respondents are postgraduates, 54% of the respondents had bachelor's degree and it 
was also found that 27% of the respondents are diploma qualifications holders. 
Table   Respondents Qualification 

Teachers Qualification Frequency Percentage 
Postgraduate 48 100% 
Bachelor 0  

Diploma 0  

Certificate 0  

Total 100 100% 
Source: Field Data (2022) 

 

Figure: Respondents Qualification 
Source: Field Data (2022) 

From the findings of the study, it can be concluded that all of the respondents are qualified to 
teach secondary schools. 
Teachers Possess Electronic Gadgets-Computers, Tablets, Smart phones etc 
On finding out if teachers own computers or other electronic gadgets for their own uses, the 
study found that 45 teachers in a group of 70 own a computer or an electronic gadget be it a 
laptop or a desktop and 25 don’t own any of the mentioned gadgets. 

Table: Teachers Possess Electronic Gadgets-Computers, Tablets, and Smart phones etc 

Computer possession Frequency Percentage% 
Own a Computer 30 62.5% 
Don’t own a computer 18 37.5% 
Total 48 100% 
Source: Field data (2022) 
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Figure: Teachers Possess Electronic Gadgets-Computers, Tablets, and Smart phones etc 
Source: Field data (2022) 

From the findings of the study 62.5% percent of the sample population own a computer, it can be 
concluded that most of the teachers know how to use at least one of the gadgets. 

 

 

Figure: Teachers Possess Electronic Gadgets-Computers, Tablets, Smart phones etc 
Source: Field data (2022) 

From the findings of the study 10.41% of the sample population owns any gadget, 8.33% 0f the 
sample population owns a desktop and 43.75% of the sample population own laptops. Thus it 
can be concluded from the above data that majority of the respondents possess their own gadgets. 

Level of ICT use 

In finding out the level of technology expertise of the teachers, it was found that 21 out of 48 
respondents i.e. 43.75% of the sample population were very comfortable working with ICT 
devices i.e. computer and Smart phones, 24 out of 48 respondents i.e. 50% of the sample 
population were fairly comfortable using ICT devices and 03 out of 48 respondents i.e. 6.25% of 
the population were very uncomfortable using ICT devices. 
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Table: Level of ICT use  Source: Field data (2022) 

Comfortability on Using ICT devices Frequency Percentage% 
Very comfortable 21 43.75% 
Fairly comfortable 24 50% 

Very uncomfortable 03 6.25% 
Fairly uncomfortable 00 0% 

Total 48 100% 

 

Figure: Level of ICT use 

Source: Field Data (2022) 

From the above findings it shows that 93.75% of the population are comfortable using ICT 
devices and are aware of the use of ICT to facilitate teaching learning process. 

On using ICT in teaching 

In finding out if teachers do use ICT in other activities apart from teaching, the study found that 
31 out of 48 respondents frequently use ICT in teaching and 17 out of 48 respondents don’t use 
ICT at all. 

Table: On using ICT in teaching 

Comfortability on Using ICT 
devices 

Frequency Percentage% 

Use more often 31 64.58% 
Use rarely   
Does not use at all 17 35.41% 
Total 48 100% 
Source: Field Data (2022) 
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Figure: On Using ICT in Teaching 
Source: Field Data (2022) 

From the above findings it shows that 31out of 48 respondents i.e. 64.58% of the population use 
ICT in teaching learning. 

In finding out if schools have computer laboratory, the study found that almost all the schools 
have computer laboratory available and 80% of the school computer labs are connected to the 
internet facility. 

Presentation of Quantitative Data  

 Benefits of Using ICT to Facilitate Teaching 

The results on the benefits of using ICT in teaching are quantified in tables as shown 

On ICT Facilitate and Make Teaching Process Easier 

 ICT Makes Teaching Process Easier 

Table: ICT Make Teaching Process Easier 

 Frequency  Percent Valid percent Cumulative 
Percent 

Strongly Agree 34 70.83% 71 71 
Agree 14 29.16% 29 100 
Disagree 00 0% 00  
Strongly 
Disagree 

00 0% 00  

Total 48 99.99% 100  
Source: Field Data (2022) 
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Figure: ICT Make Teaching Process Easier 
Source: Field Data (2022) 

According to Table 4.8, 70.83% of the respondents strongly agreed that use of ICT simplifies 
teaching and 17% of the respondents agreed with the same. 

ICT Widens Access to Education Resources:  Details are shown in Table 4.9 

 Frequency  Percent Valid percent Cumulative 
Percent 

Strongly Agree 37 77.08% 77 77 
Agree 11 22.91% 23 100 
Disagree 00 0% 00  
Strongly Disagree 00 0% 00  
Total 48 99.99 100  
Source: Field Data (2022) 

 

Figure: ICT as educational resource tool 
Source: Field Data (2022) 
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From the results of above table and figure 4.9, 77.08% of the respondents strongly agreed that 
ICT provide high access to educational resources while as 22.91% of the respondents agreed 
with the same. 
 On ICT Increasing Teachers’ Interaction with Resources 
Table: ICT Increasing Teachers Interaction with Resources 
 Frequency  Percent Valid percent Cumulative 

Percent 
Strongly Agree 35 72.91% 73 73 
Agree 13 27.08% 27 100 
Disagree 00 0% 00  
Strongly 
Disagree 

00 0% 00  

Total 48 99.99 100  
Source: Field Data (2022) 

 

Figure: ICT Increase Teachers Interaction with Resources 
Source: Field Data (2022) 

 
From the results of table, 72.91% of the respondents agreed that ICT facilitates teacher’s 
interaction with resources, 27.08% of the respondents agreed with the same. 
Barriers hindering the use of ICT to facilitate teaching process in secondary schools. 

On Availability and Access to ICT Facilities and Resources 

Table: Availability and Access to ICT Facilities and Resources 

 Frequency  Percent Valid percent Cumulative 
Percent 

Strongly Agree 15 31.25% 31 31 
Agree 18 37.5% 38 69 
Disagree 10 20.83% 21 90 
Strongly 
Disagree 

05 10.41% 10 100 

Total 48 99.99 100  
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Access to ICT Facilities and ResourcesSource: Field Data (2022) 

 

Figure: Availability and Access to ICT Facilities and Resources 
Source: Field Data (2022) 

From the results of table, 31.25% of the respondents strongly agreed unavailability and 
inaccessibility of ICT facilities and resources hinders the use of ICT to facilitate teaching process 
in secondary schools where as37.5% agreed and 20.83 show their disagreement with the same 
proposition while as 10.41% of the respondents strongly disagreed. 
 On teachers attitude towards ICT. 
Table: Teachers Attitude towards ICT 
 Frequency  Percent Valid percent Cumulative 

Percent 
Strongly Agree 11 22.91% 23 23 
Agree 16 33.33% 33 56 
Disagree 17 35.41% 36 92 
Strongly 
Disagree 

04 8.33% 8 100 

Total 48 99.99 100  

 

Figure: Teachers Attitude towards ICT 
Source: Field Data (2022) 

 
From the results of table, 22.91% of the respondents strongly agreed that teachers attitude 
towards the ICT as a barrier that hinders them to use ICT to facilitate teaching process, 33.33% 
however agreed,35.41% disagreed and among the respondents 8.33% strongly disagreed that 
teachers attitude doesn’t play any role with respect to ICT usage. 
 On Teachers ICT Competence Teaching Process 
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Table: Teachers ICT Competence 

 Frequency  Percent Valid percent Cumulative 
Percent 

Strongly Agree 18 37.5% 37 37 
Agree 18 37.5% 38 75 
Disagree 07 14.58% 15 90 
Strongly 
Disagree 

05 10.41% 10 100 

Total 48 99.99 100  
 

 

 

 

 

 

 

 

 

Figure: Teachers ICT Competence 
Source: Field Data (2022) 

 

From the results of table, each 37.5% of the respondents strongly agreed that teachers ICT 
competence as a barrier hinders them to use ICT to facilitate teaching, 14.58% of the respondents 
disagree with the same while as 5% of the respondents totally strongly disagreed that teacher 
competence as a barrier doesn’t play any role at all. 
 On Lack of Technical Support. 
Table: Lack of Technical Support Hinders the Use of ICT in Teaching  
 Frequency  Percent Valid percent Cumulative 

Percent 

Strongly Agree 22 45.83% 46 46 
Agree 13 27.08% 27 73 

Disagree 09 18.75% 19 92 
Strongly 
Disagree 

04 8.33% 8 100 

Total 48 99.99 100  
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Figure: Lack of Technical Support Hinders the Use of ICT in Teaching 
Source: Field Data (2022) 

 

From the results of table 45.83% of the respondents agreed that lack of technical support hinders 
them to use ICT in teaching, 27.08% of the population agreed, and 18.75% 0f the respondents 
disagreed while as 8.33% of the population strongly disagreed. 
SUMMARY 

This study intended to examine teacher’s experiences on the use of ICT to facilitate teaching in 
higher secondary schools of Baramulla District of Jammu and Kashmir. 

The study focused on three objectives: 

i) To explore benefits of using ICT to facilitate teaching process in secondary schools in 
Baramulla district 

ii) To explore the barriers of using ICT to facilitate teaching process in secondary 
schools Baramulla district 

iii) To identify the factors determining the use ICT in teaching process in secondary 
schools in Baramulla district. 

 
The study intended to address the following research questions: 

i) What are the barriers of using ICT to facilitating teaching process in secondary 
schools in Baramulla district?  

ii) What are the benefits of using ICT to facilitating teaching process in secondary 
schools in Baramulla district? 

iii) What are factor determining the use of ICT to facilitate teaching processes in 
secondary schools in Baramulla district? 
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The Sample was selected from 8 different higher secondary schools located in Baramulla district. 
Among these 8 schools the 4 were from towns and the rest 4 were from adjourning areas. The 
participants selected were expected to provide maximum information about the research 
problem. 

The sample sizes of 48 respondents was purposely selected to provide information regarding 
their experience on the use of ICT to facilitate teaching within their schools through the 
questionnaire. Also interview schedule were used to support information obtained through 
questionnaire and to increase reliability of the findings.  

The study employed descriptive survey research design. According to Smith, Thorpe, and Lowe 
(2002) the main purpose of a descriptive survey design is to obtain information from a defined 
set of people so as to generalize the sample results to the population. Gray, (2004) maintains that 
descriptive survey tends to use an inductive approach, often using open-ended questions to 
explore perspectives. 

 Summary of the Findings 
The summary of the findings is organized in line with the research questions. 
Benefits of Using ICT to facilitate Teaching Process in Selected Secondary Schools in 
Baramulla District 
On examining the benefits of using ICT to facilitate teaching, the following were identified as 
the benefits of using ICT to facilitate teaching: - increased interactivity among students as well 
as teachers, delivery of educational resources, access to global knowledge base, development of 
modern skills, facilitate integration with resources (traditional with modern especially online 
resources), simplify teachers work. The study clearly indicates that using ICT in teaching has 
huge benefits to teachers. 

 Barriers Hindering Use of ICT in Teaching and Learning in Selected Secondary Schools in 
Baramulla District 

After examination of the study the following were seen as the barriers in using ICT in teaching in 
higher secondary schools:- 

 Teachers’ attitude 

 Teacher confidence and competence 

 Unlimited access to ICT resources and facilities 

 Lack of technical support 

 Inadequate ICT infrastructure on ICT 

 Lack of professional development due to unavailability of training programmes 
The above mentioned identified barriers were found responsible for hindering the teachers to 
implement ICT to facilitate teaching in secondary schools. 

 Factors Determining the Use of ICT to Facilitate Teaching in Secondary Schools of 
Baramulla District 

On examining the factors determining the use of ICT in teaching in secondary schools, the study 
identified the following factors:-  
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 Teachers’ positive attitude 

 Teachers’ competence in ICT use 

 Accessibility of ICT facilities 

 Well developed infrastructure 

 Professional development and  

 Availability of technical support along with regular training programmes 

 Proper allocation of funds 

 Electricity service 

  Proper internet connectivity along with firewall security. 
Educational Implication of the Study 

The findings of the study established that higher secondary school teachers in Baramulla District 
are all well qualified to teach in secondary schools. The result shows that there is a lack of 
positive attitude and awareness among teachers about the usage of ICT’s. According to the 
finding of the study male teachers especially appointed in the recent past have shown frequent 
use of ICT in teaching as compared to female teachers and those teachers who were appointed 
earlier and that is why the study also identified a generation gap amongst teachers. Junior 
teachers were found much interested in learning how to use and integrate ICT in teaching as 
compared to senior teachers. 

After interviewing the respondents of higher secondary schools, the study also reveals that there 
is a digital divide- the gap between schools who have more access to ICT facilities especially 
coming from the private sector and those who do not have much more especially from public 
sector schools, which makes a huge difference in the use of ICT in teaching learning process 
among government institutions.  

The findings of the study also identify a direct relationship between level of education among 
teachers and their use of ICT to facilitate teaching, whereby teachers with first degree or higher 
qualifications have shown intentions and interest in using ICT to facilitate teaching. 

 According to objective one of this study, the finding indicates that teachers are already very 
familiar about the benefits of using ICT in teaching at higher secondary level. Teachers were 
able to identify the benefits of using ICT to facilitate teaching which are; - 

 ICT make teaching job easier 

 ICT promote individualized interactivity i.e. every student as well as teacher gets 
interacted with huge number of resources and both are benefitted at the same time 
with a lot of exposure 

 ICT improves delivery of educational resources 

 ICT offers a wide access to global knowledge 

 ICT facilitates interaction with resources and makes the overall process of teaching 
and learning easy.  

In the second objective of the study, the following points were identified as barriers of using ICT 
in teaching; -  
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 Negative attitude of the teachers 

 Teacher competence and confidence 

 Teaching experience 

 Inadequate infrastructure 

 Lack of training to teachers 

 Lack of technical support in resolving ICT related problems and issues 
The third objective of this study was to identify the determinants of ICT use in teaching process 
with reference to teachers and these variables were identified as determinants of ICT 

Integration in teaching: -  

 Positive attitude towards ICT 

 Teacher competence and confidence in ICT use 

 Availability of proper infrastructure related to ICT 

 Accessibility to ICT resources and facilities 

 Availability of technical support.  
Moreover the study reveals that the teachers are well aware of the fact that incorporatingICT in 
pedagogy and methodology elevates the teaching and learning process and generally they 
support the use of ICT in teaching. However there are some teachers who prefer traditional way 
of teaching and usually the reason for that is having not enough knowledge and poor training 
about utilizing ICT in teaching process. According to the findings of the present study, teachers 
do face obstacles and challenges while handling ICT in teaching which constrains them from 
using ICT in teaching and learning.  

For the successful integration of ICT in teaching, the highlighted factors for the use of ICT in 
teaching must be given a serious consideration by ensuring that the barriers are reduced or 
completely eliminated through the proper execution of the following things;- 

  Increasing access to ICT facilities (computers, connectivity, software, smart classrooms 
etc.) 

 Training teachers on how to use ICT in teaching 

 Hire ICT technical support staff  

 Teachers to change their attitudes towards ICT use  

 Provide pre service and in service trainings, seminars and different programs on how to 
integrate ICT in teaching 

 Proper funding for the development of infrastructures and resources through appropriate 
supervision and execution 

 Conclusions 
In line with the findings obtained and from the discussion of the study, the following conclusions 
were made: 

 The use of ICT in teaching learning process has innumerable benefits to teachers. 
 The barriers that hinder the use of ICT in teaching and learning can be eliminated. 
 For successful integration of ICT in teaching, the determining factors must be given 

serious consideration. 
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Abstract 
Disability can negatively impact the mental health and academic achievement of professional 
college students. The primary purpose of the dissertation entitled “Study of mental health and 
academic achievement of Normal and Specially-abled students of professional colleges” is 
to compare physically normal and specially-abled students of professional colleges on various 
components of mental health. Also, this study aims at examining and comparing of physically 
normal and specially-abled students on academic achievement. For this purpose 100 students (50 
specially abled & 50 normal) were selected from different professional colleges of Kashmir. The 
result showed that specially-abled and normal students differ significantly in their mental health 
and academic achievement.  
Index terms: Mental Health, Academic Achievement, Specially Abled. 
 
INTRODUCTION 
 
In today's society, which is advancing in science and technology, education has come to hold a 
position of great significance. It is currently recognized as a powerful tool for quick and 
successful growth that may significantly raise people's standard of living as well as their wealth 
and security. “Light is to darkness and knowledge is to ignorance”. Education brings knowledge 
and it is a necessary part of human development.  
A specially-abled child has some physical impairment, which hinders his social participation. 
The impediment may be slight or serious. For instance, hearing defects range from complete 
deafness to slight loss of hearing. Similarly, eye defects may be ranging from complete blindness 
to imperfect vision of one or both the eyes or mere eye strain. The specially-abled are unable to 
satisfy their interests and to take part in desirable normal activities, because of this they 
develop in them emotional problems like attitude of self, pity, futility, discouragement and 
resentment. Sometimes they develop an inferiority complex which may become a cause of many 
abnormalities. The individuals having physical impairment have learning problems too because 
such disabilities impede their normal intellectual, social, emotional and physical development. 
These disabilities also affect their mental health and academic achievement. 
There are various categories of Specially-Abled students such as hearing impaired, visually 
impaired and crippled. Hearing impairment refers to a defect or damage to the hearing 
mechanism. These specially-abled students usually show less academic performance and are 
not emotionally and socially well stable. They also feel less secure and do not adjust properly 
and quickly in their overall adjustment. The educational background of their parents is usually 
not so better. They belong to those families whose educational background is not so good. Their 
mental capacities are not so better as compared to normal students.  
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Objectives 

1. To identify specially-abled students and classify them institution wise. 
2. To undertake comparison of visually impaired and hearing impaired students on 

various components of mental health. 
3. To undertake comparison of visually impaired and crippled students on various 

components of mental health. 
4. To undertake comparison of hearing impaired and crippled students on various 

components of mental health. 
5. To undertake comparison of visually impaired and hearing impaired students on their 

academic achievement. 
6. To undertake comparison of visually impaired and crippled students on their 

academic achievement. 
7. To undertake comparison of hearing impaired and crippled students on their 

academic achievement. 
8. To compare physically normal and specially-abled students on various components 

of mental health. 
9. To compare   physically    normal and specially-abled

 students on academic achievement. 
Hypothesis 
 

1. Visually impaired students and hearing impaired students do not differ significantly 
on their mental health. 

2. Visually impaired students and crippled students do not differ significantly on their 
mental health. 

3. Hearing-impaired students and crippled students do not differ significantly on their 
mental health. 

4. Visually-impaired students and hearing impaired students do not differ significantly 
on their academic achievement. 

5. Visually-impaired students and crippled students do not differ significantly on their 
academic achievement. 

6. Hearing-impaired students and crippled students do not differ significantly on their 
academic achievement. 

7. Specially-abled and physically normal students differ significantly on their mental 
health. 

8. Specially-abled and physically normal students differ significantly on their academic 
achievement. 

Sample 
 

The present study was conducted on a sample of 100 students (50 Specially-abled and 
50 normal) in various professional institutions of Kashmir. 

Tools 
Following tool was used for the present study: 

 
Mental Health Battery by A.K Sing and Sen Gupta (original Hindi version translated by 
Mrs. Gulnaz in English version). 
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Statistical Analysis 
The data collected was subjected to the following statistical treatment. 
Percentage statistics, Mean, Standard Deviation(S.D),T-test. 
Category wise comparison of specially-abled sample students on various components of mental 
health: 
Table 4.2: Showing mean comparison of visually impaired and hearing impaired students on 
emotional stability component of mental health battery. 

Category Mean S.D t-value Level of significance 
Visually impaired 6.5 1.28  

0.17 
 

Insignificant Hearing impaired 6.63 2.14 

According to the aforementioned data, there are no appreciable differences between the two 
groups' emotional stability or mental health condition at any level of significance. The 
aforementioned table clearly shows that there is no appreciable difference between the mean 
scores of the two groups. Both groups exhibit a comparable degree of emotional stability. 
Table 4.3: Showing mean comparison of visually impaired and hearing impaired students on 
overall adjustment dimension of mental health battery. 

Category Mean S.D t-value Level of
significance 

Visually impaired 14.1 2.87  
0.46 

 
Insignificant Hearing impaired 14.63 2.82 

The above table reveals that two groups do not differ significantly on over-all adjustment 
component of mental health status. It is evident from the above table that, Mean score of two 
groups does not show significant difference. Both the groups display similar overall adjustment. 
Table 4.4: Showing mean comparison of visually impaired and hearing impaired students on 
autonomy component of mental health battery. 

Category Mean S.D t-value Level of
significance 

Visually impaired 8.2 1.24 0.81 Insignificant 
Hearing impaired 7.44 2.8 

A quick glance at above table indicates that two groups have no significant difference on 
autonomy component of mental health battery. Therefore the mean score of one group i.e. 
visually impaired does not differ significantly with mean score of other group i.e. hearing 
impaired. Both groups share similar type of independence and self-determination in thinking. 
Table 4.5: Showing mean comparison of visually impaired and hearing impaired students on 
security insecurity component of mental health battery. 

Category Mean S.D t-value Level of significance 
Visually impaired 10.7 4.02 1.37 Significant at .05

level Hearing impaired 8.94 2.58 
The perusal of above table shows that two groups of students i.e. visually impaired and hearing 
impaired students differ significantly on security insecurity component of mental health 
battery. It reveals that the mean score of one group differs from mean score of other group. So 
both groups don’t have similar sense of safety, confidence, freedom from fear, apprehension or 
anxiety particularly with respect to fulfilling the persons present or future need. 
Table 4.6: Showing mean comparison of visually impaired and hearing impaired students on 
self-concept component on mental health battery. 

Category Mea
n 

S.D t-value Level of 
significance 

Visually impaired 9.4 1.35  
0.73 

Insignificant 
Hearing impaired 8.88 1.96 
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The table above demonstrates that there are no appreciable differences between the two groups 
on the self-concept scale of the mental health battery. This shows that there is no discernible 
difference between the means of the two groups. It is clear that both groups have similar 
attitudes, self-awareness, and assessments of their accomplishments. 
Table 4.7: Showing mean comparison of visually impaired students and hearing impaired 
students on general intelligence component of mental health battery: 

Category Mean S.D t-value Level of 
significance 

Visually impaired 17.4 4.43  
2.02 

 
Insignificant Hearing impaired 12.69 6.45 

The above table shows that the two groups do not differ significantly on general intelligence 
component of mental health battery. The mean score of two groups do not differ significantly. 
Both the groups display similar level of general mental ability. In view of the above results the 
second objective which reads "to undertake comparison of visually impaired and hearing 
impaired students on various components of mental health" has been realized. 
Table 4.8: Showing mean comparison of visually impaired and crippled students on emotional 
stability component of mental health battery. 

Category Mean S.D t-value Level of 
significance 

Visually impaired 6.5 1.28 0.83 Insignificant 
Crippled 7.08 2.05 

A quick look on the above table shows the mean comparison of visually impaired and crippled 
students on emotional stability of mental health status. The aforementioned table clearly 
shows that there is no statistically significant difference between the two student groups at either 
level of significance. Both the groups display similar level of emotional stability. 
Table 4.9: Showing mean comparison of visually impaired and crippled students on overall 
adjustment dimension of mental health battery. 

Category Mean S.D t-value Level of 
significance 

Visually impaired 14.1 2.87 
1.42 

 
Insignificant Crippled 15.63 2.86

 
The comparison of the two groups' overall adjustment components for mental health status 
shows that there are no appreciable differences between them. It is evident from the above 
table that, Mean score of two groups does not show significant difference. Both the groups 
have similar overall adjustment. 
Table 4.10: Showing mean comparison of visually impaired and crippled students on 
Autonomy dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of 
significance 

Visually 
Impaired 

8.2 1.24  
1.68 

 
Insignificant 

Crippled 9.17 1.64 
The autonomy component of the mental health battery shows no discernible difference between 
the two groups, according to a quick glance at the table 2.8. As a result, there is no discernible 
difference between the mean scores of the visually and hearing impaired groups. Both groups 
share similar type of independence and self-determination in thinking. 
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Table 4.11: Showing mean comparison of visually impaired and crippled `students on security-
insecurity dimension of mental health battery. 
 

Category Mean S.D t-value Level of 
significance 

Visually Impaired 10.7 4.02  
0.73 

 
Insignificant Crippled 9.92 2.23

Looking at the aforementioned chart demonstrates that there are no obvious differences between 
the visually impaired and crippled pupils in terms of the mental health battery's security insecure 
component. It demonstrates that the mean scores of one group are identical to the means of the 
other groups. Because of this, either groups have the same sense of security, confidence, or 
freedom from dread, apprehension, or anxiety, especially in terms of meeting a person's 
present or future needs. 
Table 4.12: Showing mean comparison of visually impaired and crippled students on self-
concept dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of significance 

Visually 
impaired 

9.4 1.35  
1.43 

 
Insignificant 

Crippled 10.17 1.46 

On the self-concept scale of the mental health battery, the table above shows that there are no 
discernible differences between the two groups. This demonstrates that there is no appreciable 
difference between the two groups' means. It is obvious that both groups have the same 
attitudes, levels of self-awareness, and perceptions of their achievements. 
Table 4.13: Showing mean comparison of visually impaired and crippled students on general 
intelligence dimension of mental health battery. 

Category Mean S.D t-value Level of 
significance 

Visually 
impaired 

17.4 4.43  
1.57 

 
Insignificant 

Crippled 15.13 3.59 
The table 2.11 shows that the two groups do not differ significantly on general intelligence 
component of mental health battery. The mean score of two groups do not differ significantly. 
Both the groups display similar level of general mental ability. In view of the above results the 
third objective which reads "to undertake comparison of visually impaired and crippled students 
on various components of mental health" has been realized. 
Table 4.14: Showing mean comparison of hearing impaired and crippled students on 
emotional stability dimension of mental health battery. 

Category Mea
n 

S.D  t-value Level of 
significance 

Hearing 
impaired 

6.63 2.14   
0.67 

 
Insignificant 

Crippled 7.08 2.05  
According to the aforementioned data, there are no appreciable differences between the two 
groups' emotional stability or mental health condition at any level of significance. The 
aforementioned table clearly shows that there is no appreciable difference between the mean 
scores of the two groups. Both groups exhibit a comparable degree of emotional stability 
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Table 4.15: Showing mean comparison of hearing impaired and crippled students on overall 
adjustment dimension of mental health battery. 

Category Mean S.D t-value Level of significance 
Hearing impaired 14.63 2.82  

1.09 
 

Insignificant Crippled 15.63 2.86 
The above table reveals that two groups do not differ significantly on over-all adjustment 
component of mental health status. It is evident from the above table that, Mean score of two 
groups does not show significant difference. Both the groups display similar overall 
adjustment. 
Table 4.16: Showing mean comparison of hearing impaired and crippled students   on 
Autonomy dimension of mental health battery. 

Category Mean S.D t-value Level of significance 

Hearing impaired 7.44 2.8  
2.47 

 
Insignificant Crippled 9.17 1.64 

A quick glance at above table indicates that two groups have no significant difference on 
autonomy component of mental health battery. Therefore the mean score of one group i.e. 
hearing impaired does not differ significantly with mean score of other group i.e. crippled in 
thinking. 
Table 4.17: Showing mean comparison of hearing impaired and crippled students on security 
insecurity dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of 
significance 

Hearing 
impaired 

8.94 2.58  
1.28 

 
Insignificant 

Crippled 9.92 2.23 
The table 2.15 shows that there are no obvious differences between the hearing impaired and 
physically disabled students in terms of the mental health battery's security insecure component. 
It proves that the average scores for one group are the same as the average scores for the other 
groups. Due to this, neither group feels as secure, confident, or free from fear, uncertainty, or 
anxiety, particularly when it comes to addressing someone's present or future needs. 
Table 4.18: Showing mean comparison of hearing impaired and crippled students on self-
concept dimension of mental health battery. 

Category Mean S.D t-value Level of significance 

Hearing impaired 8.88 1.96  
2.53 

 
Insignificant Crippled 10.17 1.46 

The table 2.16 demonstrates that there are no appreciable differences between the two groups on 
the self-concept scale of the mental health battery. This shows that there is no discernible 
difference in the means of the two groups. Both groups share the same attitudes, levels of self-
awareness, and views of their accomplishments, it is clear. 
Table 4.19: Showing mean comparison of hearing impaired and crippled students on general 
intelligence dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of significance 

Hearing 
impaired 

12.69 6.45  
1.54 

 
Insignificant 

Crippled 15.13 3.59 

The aforementioned table demonstrates that there are no notable differences between the two 
groups on the mental health battery's general intelligence component. There is no discernible 
difference between the two groups' mean scores. Both the groups display similar level of general  
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mental ability. In view of the above results the forth objective which reads "to undertake 
comparison of hearing impaired and crippled students on various components of mental health" 
has been realized. 
Comparison of visually impaired, hearing impaired and crippled students on academic 
achievement: 
Table 4.20: Showing mean comparison of Visually impaired and hearing impaired students on 
academic achievement. 

Category Mean S.D t-value Level of significance 
Visually 
impaired 

73.30 5.11  
2.01 

 
Insignificant 

Hearing 
impaired 

62.45 16.4
5 

The two student groups, those who are visually impaired and those who are hearing impaired, do 
not substantially vary in terms of academic success at any level of significance, according to a 
cursory glance at the table 2.18. Both groups of pupils demonstrated the same academic 
performance since the mean score of visually and hearing challenged children did not differ 
substantially. The objective which reads as “to undertake comparison of visually impaired and 
hearing impaired students on their academic achievement” has been realized. 
Table 4.21: Showing mean comparison of Visually impaired and crippled students on academic 
achievement. 

Category Mea
n 

S.D t-value Level of significance 

Visually 
impaired 

73.30 5.11  
1.86 

 
Insignificant 

Crippled 62.82 17.36 
According to a casual check at the table 2.19, the two student groups, those who are visually 
impaired and those who are crippled, do not significantly differ in terms of academic 
accomplishment at any level of significance. Given that there was no significant difference in 
the mean score between visually impaired and crippled students, both groups of students had the 
same level of academic achievement. The objective which reads as “to undertake comparison 
of visually impaired and crippled students on their academic achievement” has been realized. 
Table 4.22:Showing mean comparison of hearing impaired and crippled students on academic 
achievement. 

Category Mea
n 

S.D t-value Level of significance 

Visually 
impaired 

62.45 16.4
5 

 
0.06 

 
Insignificant 

Crippled 62.82 17.3
6 

The two student groups, those who are hearing impaired and those who are disabled, do not 
materially vary in terms of academic achievement at any level of significance, according to a 
cursory glance at the aforementioned table. Both groups of students had the same level of 
academic accomplishment as the mean scores for hearing impaired and students with disabilities 
did not significantly differ. The objective which reads as “to undertake comparison of hearing 
impaired and crippled students on their academic achievement” has been realized. 
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ANALYSIS OF NORMAL STUDENTS: 
Table 4.23. Showing distribution of selected sample of normal students in various 
institutions 

Category No. of Normal Students 

NIT Srinagar 11 

Vitasta Law College 10 

Tahira Khanam College of Paramedical 
Sciences 

1 

Islamia College of Science and Commerce 4 

Govt Polytechnic college for Women, Srinagar 9 

Govt College of Education, Srinagar 3 

CRC Bemina 7 

Govt Polytechnic College Shopian 5 

Total 50 

The above table reveals the distribution of randomly selected sample of normal students from 
various professional institutions. The investigators have collected the data through the selected 
sample from various institutions. The investigator selected 11 students from the NIT Srinagar, 
10 students from Vitasta Law College, Srinagar, 01 student from Tahira Khanam College of 
Paramedical Sciences, Lawaypora, 4 students from Islamia College of Science and Commerce, 
Srinagar. The investigator also selected 9 normal students from Govt. Polytechnic College for 
Women, Srinagar, 3 students from Govt. College of Education Srinagar, 07 students from CRC 
Bemina, Srinagar and 05 Student from Govt. Polytechnic College, Shopian. 
Table 4.24: Showing mean comparison of normal and specially-abled on emotional stability 
dimension of mental health battery. 

Category Mean S.D t-value Level of significance 
Physically 

Normal 
10.88 1.97  

10.30 
 

Significant at .01 
Specially abled 6.82 1.97 

Reading the above data reveals that the average comparison of the emotional stability of the 
mental health battery between physically normal and specifically abled students. The 
aforementioned table demonstrates that, at the 0.01 level of significance, the mean score of 
physically normal students is greater than the mean score of students with disabilities. Physically 
normal showed well emotional stability as compared to specially-abled students. 
Table 4.25: Showing mean comparison of normal and specially abled students on overall 
adjustment dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of significance 

Normal 32.34 5.71  
19.15 

 
Significant at .01 Specially 

abled 
15.00 2.89 

A quick glance at table above reveals that there is a significant difference between two groups of 
students on overall adjustment of mental health battery. The high mean score favors physically 
normal students which indicates that normal students showed good overall adjustment. 
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Table 4.26: Showing mean comparison of normal and specially-abled students on Autonomy 
dimension of mental health battery. 

Category Mean S.D t-value Level of significance 

Normal 11.58 2.03  
 

7.51 

 
 

Significant at .01 
Specially 

abled 
8.42 2.17 

The perusal of above table shows that the two groups of students viz. physically normal and 
specially-abled students differ significantly on autonomy component of mental health. The 
mean score favors physically normal students rather than specially-abled students. 
Table 4.27: Showing mean comparison of normal and specially abled students on security 
insecurity dimension of mental health battery. 

Category Mean S.D t-value Level of 
significance 

Normal 13.4 1.46  
8.01 

 
Significant at .01 Specially 

abled 
9.76 2.86 

The perusal of table 2.25 shows the mean comparison between physically normal and specially-
abled on the component of security-insecurity of mental health battery. The table 2.25 shows 
that the mean score of physically normal students is higher than the mean score of specially-
abled students and the difference is significant at 0.01 level of significance. 
Table 4.28: Showing mean comparison of normal and specially-abled students on self-
concept dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of significance 

Normal 12.36 2.26  
6.87 

 
Significant at .01 Specially abled 9.6 1.72 

The table 2.26 can be read to see the mean comparison between physically normal and specially-
abled students on the self-concept component of the mental health battery. According to the 
aforementioned data, there is a considerable difference between the mean scores of physically 
normal students and those who are specially-abled, with the difference being significant at the 
0.01 level of significance. 
Table 4.29: Showing mean comparison of normal and specially abled students on general 
intelligence dimension of mental health battery. 

Category Mea
n 

S.D t-value Level of significance 

Normal 22.88 3.99 8.79 Significant at .01 
Specially 

abled 
14.80 5.13 

Looking at the above table which shows the mean comparison between physically normal and 
specially-abled students on the general intelligence dimension of the mental health battery. 
According to the aforementioned data, there is a considerable difference between the mean 
scores of physically normal students and those who are specially- abled, with the difference 
being significant at the 0.01 level of significance. 
Table 4.30: Showing mean comparison of Specially-abled and physically normal students on 
academic achievement. 
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Category Mea
n 

S.D t-value Level of significance 

Physically 
normal 

77.22 15.7
7 

 
4.60 

 
Significant at .01 
level Specially abled 64.70 10.9

8 

The perusal of table 2.28 shows the mean comparison of physically normal and specially-abled 
students on academic achievement. The above table reveals that the mean score favors physically 
normal students and specially-abled students showed less academic achievement than the 
normal students. With this the objective number nine which is “to compare physically normal 
and specially-abled students on academic achievement” has been realized. 
 
FINDINGS/CONCLUSION 
Following conclusions are drawn from the present study: 
 
1. It has been found that visually impaired and hearing impaired showed similar emotional 

stability, overall adjustment, autonomy, self-concept and general intelligence but hearing 
impaired students display high sense of security and insecurity as compared to the visually 
impaired students. 

2. It has been found that visually impaired and crippled students showed no difference on 
emotional stability, overall adjustment, autonomy, self-confidence and general intelligence 
but they showed significant difference on security and insecurity. Crippled have high sense 
of security and in-security as compared to visually impaired students. 

3. It has been found that hearing impaired and crippled students showed similar emotional 
stability, overall adjustment, autonomy, security insecurity, self-concept and general 
intelligence. 

4. It has been found that visually impaired and hearing impaired and crippled students showed 
similar academic achievement. 

5. It was found that physically normal students showed better emotional stability, overall 
adjustment, autonomy, security insecurity, self-concept and general intelligence as 
compared to specially-abled students. 

6. It was found that physically normal students have high academic achievements than 
specially-abled students. 

SUGGESTIONS 
 
1. A study may be carried out on comparisons between male and female students 

studying in different universities in UT of Jammu and Kashmir. 
2. The study may be extended to a larger sample for more diverse results. 
3. The future study can be focused on students with learning difficulties also. 
4. A similar kind of study may be carried on different categories of employees. 
5. A study may be focussed on knowing the cause of low academic achievement of 

specially-abled students studying in different institutions at different levels of 
education. 

6. A study may be carried out to know the impact of available facilities on mental health 
of students in different regions. 
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Abstract 
Education is the fundamental right, the exercise of which enables an individual to develop his 
potentials. But education in mathematics is a bedrock and indispensable tool for scientific, 
technological and economical advancement. An attempt through this study was made to identify 
the prevailing position of mathematics in J & K. Problemsin teaching, learning factors affecting, 
causes and symptoms of mathematical anxiety and possible remedial measures in district 
Ganderbal. While observing the study a mixed response has been observed from the respondents 
regarding stress levels pertaining to mathematics. The outcome of study identified some factors 
responsible for root cause such as existing curriculum, school facilities, instructional techniques, 
teaching performance, use of ICT tools and evaluating system. The findings of the study have 
provided the basis for research to draw conclusions about various factors. It was also revealed 
that several issues such as social and radical constructivism, the issues related to political 
aspects are equity and access economic status, pedagogical choice and professional 
organizations. Moreover, the pressure seems to be the common challenge faced by students in 
their daily learning process. From the analysis of this study various suggestions have been put 
forward which would help lower the stress level of the current problem. More emphasis on 
meaningful learning, conducive environment, interesting ways and affective techniques have 
been suggested. Focus should be on promoting positive attitudes, parent awareness, innovative 
curriculum and evaluating system.  
 

Introduction 
The bright future of every nation is closely linked with the institution of education which plays 
an important role for the growth and development of a country. Education is the important sector 
in any nation, being a major investment in the human capital development. Education means a 
form of selfdevelopment in shape of learning, knowledge, skills and habits to be conveyed from 
one generation to the next. Education prepares individuals for meeting the challenges of the time 
and also plays a vital and significant role in shaping the future of individuals. It is having a 
twofold characteristic one as a basic indicator of personal and social development, and the other 
as a crucial input facilitating the process of change and development. So, every nation must 
emphasise on education for the development of individuals as it includes a variety of activities 
which directly or indirectly influence the growth and development of individual and society. 
Thus, success of democracy, conceived programmes, community involvement, utilization of 
physical and human resources, national integration, cultural transformation etc., are influenced 
by the education of the masses.  
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Mathematics Education  
The progress of a society depends largely on development of mathematics education. 
Mathematics is the rudimentary subject for the development of scientific knowledge and 
technological importance. This knowledge has brought about a tremendous industrial and 
technological revolution, which has not only affected the mode of living of man, but also his 
thinking and culture. Mathematics has not remained a mere subject of study, but today, it has 
become a language for communition and thought process. Only through this language man 
apprehends nature, if he does not know this language he cannot be considered as literate. 
Education in mathematics is a bed rock and an indispensable tool for scientific, technological 
and economic advancement of any nation. Mathematics works as a tool to understand many 
other subjects and languages.  In a broad sense, it forms the basis of many of the sciences, such 
as science, physics, engineering and astronomy.  Things ranging from the hydrogen bomb to 
compact discs would not have been possible to build without knowledge of mathematics and 
imparting such a magnifying, and dynamic series of logical based knowledge is to be done 
through developing and promoting positive mathematical attitudes amongst students regardless 
of their cultural and social differences.  
“According to Roger Becon, “Mathematics is the gateway and key of the sciences, neglect of 
mathematics works injury to all knowledge; since one who is ignorant of it cannot know the 
other things of the world, and what is worse, men who thus ignorant are unable to perceive their 
own ignorance and so do not seek a remedy”.  
“According to Steen (1989) mathematics does not only empower people with the capacity to 
control their lives but also provides science a firm foundation for effective theories, and also 
guarantees society a vigorous economy”.  
Problems in Teaching and Learning of Mathematics 
An analysis of mathematics education in our schools will identify a range of issues as 
problematic. The understanding of these issues revolves around the following four problems 
which are to be the core areas of concern. 
Fear and Failure:A sense of fear and failure regarding mathematics among a majority of 
children is seen. ‘Mathematics anxiety’ and ‘mathematics phobia’ are terms that are used in 
popular literature. In the Indian context, there is a special dimension into such anxiety. If any 
subject taught in school plays a significant role in alienating children and causing them to stop 
attending school, perhaps mathematics, which inspires so much dread, must take a big part of the 
blame. Such fear is closely linked to a sense of failure. By class III or IV, many children start 
seeing themselves as unable to cope with the demands made by mathematics. In high school, 
among children who fail only in one or two subjects in year-end examinations and hence are 
detained, the maximum numbers fail in mathematics. The largest numbers of board exam 
failures also happen in mathematics.  
Disappointing Curriculum:Any mathematics curriculum that emphasises procedure and 
knowledge of formulas over understanding is bound to enhance anxiety. The prevalent practice 
of school mathematics goes further: a silent majority give up early on, remaining content to fail 
in mathematics, or at best, to see it through, maintaining a minimal level of achievement. For 
these children, what the curriculum offers is a store of mathematical facts, borrowed temporarily 
while preparing for tests.  
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Crude Assessment:Most of the problems cited above relate to the tyranny of procedure and 
memorization of formulas in school mathematics, and the central reason for the ascendancy of 
procedure is the nature of assessment and evaluation. Tests are designed (only) for assessing a 
student’s knowledge of procedure and memory of formulas and facts, and given the criticality of 
examination performance in school life, concept learning is replaced by procedural memory. 
Those children who cannot do such replacement successfully experience panic, and suffer 
failure.  
Inadequate Teacher Preparation:More than any other content discipline, mathematics 
education relies very heavily on the preparation that the teacher has, in his/her own 
understanding of mathematics, of the nature of mathematics, and in her bag of pedagogic 
techniques. Textbook-centred pedagogy dulls the teacher’s own mathematics activity. At two 
ends of the spectrum, mathematics teaching poses special problems. At the primary level, most 
teachers assume that they know all the mathematics needed, and in the absence of any specific 
pedagogic training, simply try and uncritically reproduce the techniques they experienced in 
their school days. Often this ends up perpetuating problems across time and space.  
 

Review of Literature  
Mathematics is said to be logical, reliable and a growing body of concepts which makes use of 
specific language and skills to model, analyse and interpret the world. It is a human activity 
which involves creativity, discovery of patterns of shape and number, the modelling of 
situations, the interpretation of data and the communication of ideas and concepts. 
Unfortunately, several factors have adversely characterize the teaching and learning of 
mathematics   
According to Leongson (2003) cited in Olive (2014), Pilipino students excel in knowledge  
acquisition but fare considerably low in lessons requiring higher order thinking skills.  This 
disappointing condition is evident in the performance of students in national and international 
surveys on mathematics and science competencies (Olive, 2014). The quality of instruction and 
effective instructional design according to Dursun and Dede (2004), are necessary to eradicate 
challenges related to teaching and learning mathematics. According to Piaget cited in Olive 
(2014), students at formal operational stage are able to apply mental operations not only to 
concrete objects, but to objects, situations, ideas and concepts that are not directly perceived. 
Since the learning of mathematics involved operational thought, there is the need to look at the 
factors that affect teaching and learning of the subject. This study seeks to find out the factors 
that affect teaching and learning of mathematics.  
According to Gunaseelan and Pazhanivelu (2016), instructional strategies and methods, teacher 
competency in mathematics education and motivation were the three most influential factors 
affecting the mathematics achievement and must be considered in the design decision during 
instructional design. In the field of differential equations for example, factors like 
epistemological mathematics problemsolving beliefs, belief about usefulness of mathematics, 
self-regulated learning (SRL) strategies and goal orientations have great potential to enhance 
differential equations problem ability. Other factors included entry behaviour, pass mark, 
facilities and resources, communication in mathematics (poor knowledge in English language 
and poor communication of mathematical facts), absenteeism from lectures, drug and alcohol, 
career choice, peer influence and mathematical knowledge acquisition. Olive was of the view  
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that individual factor and instructional factor greatly affect achievements in fundamental math 
and instructional factor is the number one predictor of achievement in contemporary 
mathematics. Justice, et.al on their study on factors influencing students’ mathematics 
performance in some selected colleges of education in Ghana identified admission grades, social 
economic status, school background, inadequate teaching/learning materials and lecturer method 
of teaching as factors affecting teaching and learning of mathematics. The variety of methods in 
solving mathematical problems require the need to look at these factors that affects the teaching 
and learning of mathematics.  
 

Factors Affecting the Teaching and Learning of Mathematics: 
The factors identified were categorized into five pedagogical factors, conceptual factors,  
technological factors, modelling factors and individual factors.  
1.Pedagogical Factors: 
The pedagogical factors were found to be the most influential of all. The pedagogical factors 
include instructional strategies and methods, teacher’s knowledge in computer and computer 
applications for mathematics, perception of teachers on the usefulness of computer in 
instructional delivery and motivation.  

 Instructional strategies and methods: 
The instructional strategies and methods were the most essential factor. It includes 
instructional approaches and methods used during lesson delivery as well as availability and 
proper use of teaching/learning materials (TLMs). According to the students and the 
teachers, a very good instructional strategy and method of teaching together with relevant 
teaching/learning materials aid conceptual understanding. This makes it the most essential 
aspect of the teaching-learning process. An effective instructional strategy provides 
meaningful and authentic learning activities to enable students construct or come out of their 
own methods as well as understanding of the subject matter.  
The challenges associated with inappropriate instructional strategies and methods are  
(a) lack of conceptual understanding of mathematics on the part of the students which leads 

to shortterm retention,   
(b) the inability of students to apply concept learnt to other areas,   
(c) short-term memory on the side of students,   
(d) poor knowledge acquisition,   
(e) poor students’ performance on mathematics and also  (f) demotivation in students.  

 

 Teacher’s knowledge in computer and computer applications for mathematics: 
The results from the interview revealed that there are numerous topics in mathematics that 
requires a real-life demonstration which are unfortunately difficult to demonstrate. Close to 
the real-life demonstration is the use of computer simulations. But unfortunately, most of the 
teachers have inadequate knowledge in the use of computers and are not familiar with 
computer applications that will help in the demonstration. The results from the interview 
showed that, because most of the teachers have limited knowledge on the use of computers 
and computer applications for mathematics, they result in using writing board illustrations 
which are not good enough. So, in conclusion, it can be said that, lack of adequately trained 
teachers in the use of ICTs in teaching is a major factor affecting teaching and learning of 
mathematics. This is in line with Amiuchi (2015) assertion that inadequate knowledge on the 
use of computer by teachers contributes to poor performance of students in mathematics.  
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 Perception of teachers on the usefulness of computer in instructional delivery:   
The responses from most of the interviews show that most of the teachers believe that the 
use of computers (calculators – programmable calculators especially, tablets, etc) does not 
support conceptual understanding of the subjective matters. The teachers’ view was that, 
these gadgets only produce answers and does not give detail procedures and steps that led to 
the solutions. These responses clearly indicate how some teachers have under-estimated the 
usefulness of computers in the teaching/learning process. Responses from the teachers 
indicated that their primary use of computer is for graphical and statistical work as well as 
documentation but not for teaching even though they sometimes used for presentation in the 
classroom. This confirms Michael (2006) findings that the primary uses of the computer are 
for graphical and statistical work, with the spreadsheet and a graph-drawing package being 
the two most commonly used software. These perceptions about the teachers have also 
demotivated them in their quest to integrate ICT into the teaching and learning processes. 
The challenges associated with this factor are the lack of conceptual understanding on the 
part of students and lack of proper motivation on the part of the teachers to learn and use 
computer during teaching.  

2.Conceptual Factors: -  
The conceptual factors include the students’ ability to recall some pre-requisite knowledge 
and students’ computational ability.  

 Students’ ability to recall some pre-requisite knowledge:   
The study revealed that, most of the students were unable to recall and apply previous 
relevant knowledge which are pre-requisite to mathematics. For example, most of the 
students were unable to apply their knowledge on ordinary differential equations, differential 
and integral calculus, in finding solutions to partial differential equations. Forgetfulness was 
the major key issue in this scenario. Most of the students for example could not link 
boundary-value problems in ordinary differential equations to the partial differential 
equations when its application was needed in solving heat and wave problems for example. 
Students’ inability to recall pre-requisite knowledge leads to poor conceptual understanding.  

 Computational ability:   
Computational ability is a conceptual factor as well as a modelling factor. Computational 
ability which was referred to as arithmetic ability by Gunaseelen and Pazhanivelu (2016), 
consist of skills and techniques such as manipulation of mathematical knowledge and 
concepts in the manner that transforms their meaning and implications. Gunaseelan and 
Pazhanivelu (2016) view that “computational ability (arithmetic ability) allows students to 
interpret, analyse, synthesize, generalize or hypothesize the facts and ideas of mathematics”. 

3. Technological Factors:   
The technological factors include students’ knowledge in computer and computer application for 
mathematics, the availability of ICT tools, teachers and students’ knowledge in computer and 
computer application for mathematics and the availability of computer application for 
mathematics. Simulation and graphical representation of concepts are very important during 
teaching and learning in the classroom. But the inadequate ICT tools have made demonstration 
of ideas and its subsequent practice by the students very difficult. Every demonstration in a 
classroom should be followed by hands-on activity but the inadequate ICT tools serves as a 
barrier to these hands-on activities. Students’ view on the availability of the ICT tools was that  
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instructors’ demonstration should be followed by hands-on activity but unfortunately that has not 
been the case. 
According to Amuchie (2015), even though television and film appeal to the audio-visual 
faculties of users, the computer is able to activate the user's sense of sight, hearing and touch. It 
has the capacity to provide users with higher interactive potentials to develop their individual 
intellectual and creative capabilities. The challenges associated with lack of computer 
applications to mathematics are inadequate classroom practices and students’ inability to present 
most especially three-dimensional graphical representation of solutions.  
4. Modelling Factors: 
Comprehension and computational ability were classified as the modelling factors. Other 
modelling factor includes computer application to mathematics.   

 Comprehension:  
Comprehension in this study refers to one’s ability to read and understand the problem 
presented. It is a well-known fact that mathematics is not just about addition, subtraction, 
multiplication and division of numbers and variables but it has its application in the field of 
science, engineering, economics and so on. When it comes to the application of 
mathematics, an individual should be able to read and understand the problem before he or 
she will be able to model the problem into a mathematical statement or equation. For this 
reason, comprehension is a key factor in the learning of mathematics. It was realized in the 
study that, some of the students have difficulties in the interpretation and analysis of the 
questions when it comes to application questions. According to the students, they sometimes 
have difficulties in interpreting some of the problems most especially when it comes to 
problems involving application of the concept learnt. They have challenges in 
comprehending the problems which leads to their inability to form the mathematical model 
out of them.  

5. Individual Factors:  
Socio-economic status (financial nstraints), absenteeism from lectures, motivation and students’ 
attitude towards mathematics were categorized under individual factors.  

 Socio-economic status:  
According to William (2002), social economic status is most commonly determined by 
combining parents' level of education, professional status and income. The socio-economic 
status in this study refers to the financial constraints on students and their parents alike. The data 
gathered from the interview show that socio-economic status of the student is a contributing 
factor in the teaching and learning of mathematics. According to the students, the financial 
constraints make them loose concentration during lessons. They shared the view that coming to 
school with all these financial challenges does not only de-motivate you but makes you lose 
concentration during teaching and learning processes. Families where parents are socially, 
educationally and economically advantageous promote a high level of achievement in their 
children (Considene & Zappala, 2002) and the educational status of any person depends strongly 
on the person’s socio-economic status (Graetz, 1995).   
The challenges associated with this factor are lack of concentration on the part of the students, 
demotivation and poor performance in mathematics. It is obvious that if students lose 
concentration in the classroom, it will be difficult to get the conceptual understanding of the 
subject matter and will definitely lead to poor academic performance in the subject.  
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Research Methodology  
For the current study a qualitative research design is employed through the descriptive survey 
which focuses on obtaining data through open-ended and conversational communication. The 
design used in the execution of this research work are being discussed under the following 
headings: Research design of the study, area of the study, population of the study, sample, 
sampling techniques, instrument for data collection, validation of the instrument, reliability of 
the instrument, method of data analysis.  
In view of nature of the study, the current research study adopted the descriptive survey method. 
Surveys are popular method of collecting primary data. The broad area of survey research 
encompasses any measurement procedures that involve asking questions of respondents. They 
are flexible tools, which can produce both “qualitative and quantitative information” depending 
on how they are structured and analysed.  

Objectives of the Study  
To feel a problem is the base of all research processes. This feeling leads to some basic 
questions. Research is the effect to find out the answer for such questions. This basic question 
leads to some objectives to be fulfilled by the research. In the present context, researcher 
formulated the objectives for the present study. The study is designed with following objectives:  
1. To identify the influential factors in the process of learning mathematics.  
2. To study the affecting causes regarding the mathematical phobia among senior high school 

students.  
3. To study the attitudes of senior high school students towards learning of mathematics.  
4. To study the factors responsible for the mathematical phobia in the high school students.  
5. To study the possible solutions for overcoming the problem of mathematics phobia.  

 
Design Undertaken  
The present study is simple and exploratory in nature. The design for this study is the descriptive 
survey research design. According to Orodho (2003, 2012) the descriptive survey design is 
effective and easy to conduct and it also ensures ease in accessing information. The descriptive 
survey design allows the researcher to gather information, summarize and interpret data for 
purposes of clarification. For the study purpose questionnaire survey method has been adopted to 
collect the data for primary information from the mathematics teachers and from the school 
students. All the questions are geared towards the factors responsible for the problems which 
mathematics teachers are encountering while teaching the subject and also for the students in 
learning the mathematics. The reason for choosing this type of design is that it is less expensive 
and saves times and according to (Orodho & Kombo, 2002).  “The descriptive survey design is 
useful in collecting information about people’s attitudes, opinions, habits or perceptions about 
issues under investigation”.  
Study Area 
The current study is conducted in the district Ganderbal where two senior high schools of district 
Ganderbal and other respective schools were selected for the study. The two senior High Schools 
are Qamaria Model Higher Secondary School Saloora, Ganderbal and Girls Higher Secondary 
Ganderbal. The area is chosen because of proximity and convenience for effective research 
work. 
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Population of the Study 
research population is generally a large group of individuals or objects to which researchers 
sometimes generalize their findings. The population of this study has consisted of all 
mathematics teachers and students from high schools of the study area.  
Sample and Sampling Techniques 
sample is any part of a population regardless of whether it is representative or not. Sampling is 
the process of selecting a portion of the population to represent the entire population. Sampling 
technique for the study was simple random sampling. Simple random sampling is a process of 
selecting a sample from a population where every member of the population has an equal chance 
of being included in the sample. The sample size that was used in the study was 100 students and 
30 mathematics teachers and same has been taken from other respective schools of the district 
Ganderbal  
Source of Data Collection 
The sources for the study have collected from both primary and secondary. Primary data 
collected with the help of questioners while as Secondary data has been collected from various 
articles, journals, magazines by accessing the different search engines and online portals to get 
the closely associated work with our topic.  
Research Instrument 
Research instrument simply refers to the devices for collection of data significant to a research 
task. These include tests, questionnaire and interviews. However, it has been argued that there is 
no single research instrument which is accepted as standard. Therefore, no single research 
instrument is more appropriate than the other. The main research instrument is self-constructed 
questionnaire based on the problem of the study. Thus, the questionnaires are used to extract 
information from the respondents on the problems influencing efficient teaching and learning of 
mathematics in schools.  
In this research it was analysed from the findings that incompetency of teachers provides the 
basis for lack of interest in mathematics among students. From the analysis of findings which 
reveals that for understanding the mathematical concepts a teacher should use teaching aids for 
the proper comprehension of the problem. It was analysed from the findings that teacher should 
understand and absorb difficult issues in curricular and pedagogic perspectives duly focusing on 
learning. Also coping with a mixed classroom environment is essentially required for effective 
transaction of curriculum in teaching learning process. Findings also revealed that a student 
learns more in a friendly atmosphere therefore teachers should create a friendly classroom 
environment to inculcate positive interest among children with difference in opinions and 
presumptions of life style and to infuse life into knowledge is a thrust in the teaching job. But the 
present stage of teaching and learning of mathematics in the majority of the schools is far from 
satisfactory levels.  
The rate of failures and low achievement rate in mathematics is considerably higher than in any 
other subjects and from the findings we also observe mathematics phobia as a growing problem 
among students and the analysis revealed that girl students are seen more affected from this 
problem as a result students lose interest in taking the mathematics for higher studies. From the 
analysis of study, it was observed that most of the students find mathematics as a difficult 
subject and most of the students do not show considerable interest and feel difficult in learning 
mathematics. The analysis revealed that it created a sense of fear and failure regarding 
mathematics among a majority of children.  
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Results and Discussions  
For the compilation of the study the findings and analysis has been achieved with the help of 
primary sources. The data has been collected from the senior high school students and teachers 
of district Ganderbal.  The data has been collected separately in order to know the perception of 
students and teachers individually.  
The main goal of mathematics education in school curriculum is the mathematisation of the 
child’s thinking. Clarity of thought and pursuing assumptions to logical conclusions is central to 
the mathematical enterprise. There are many ways of thinking and the kind of thinking one 
learns in mathematics is an ability to handle abstractions and an approach to problem solving.  
To make learning effective especially in the field of mathematics it is important to overcome 
with the problems that have made this academic subject as more neglected one among the 
students.  
As we know that universalisation of schooling has a great impact on mathematics curriculum. 
Mathematics being a compulsory subject of study access to quality in education develops speed 
and accuracy, logical thinking, estimation and conclusion. We want mathematics education that 
is affordable to every child at the same time enjoyable and helps children to prepare for the 
challenges they face in future life. The teaching and learning mathematics involve the children in 
learning. Teachers are expected to engage every child in class. The teaching and learning of 
mathematics should develop the skills prescribed in academic standards such as  

 Problem Solving  

 Logical Thinking/Reasoning-Proof  

 Mathematical Communication  

 Connection  

 Representation-visualisation.  
In this research it was analysed from the findings that incompetency of teachers provides the 
basis for lack of interest in mathematics among students. From the analysis of findings which 
reveals that for understanding the mathematical concepts a teacher should use teaching aids for 
the proper comprehension of the problem. It was analysed from the findings that teacher should 
understand and absorb difficult issues in curricular and pedagogic perspectives duly focusing on 
learning. Also coping with a mixed classroom environment is essentially required for effective 
transaction of curriculum in teaching learning process. Findings also revealed that a student 
learns more in a friendly atmosphere therefore teachers should create a friendly classroom 
environment to inculcate positive interest among children with difference in opinions and 
presumptions of life style and to infuse life into knowledge is a thrust in the teaching job. But the 
present stage of teaching and learning of mathematics in the majority of the schools is far from 
satisfactory levels.   
The rate of failures and low achievement rate in mathematics is considerably higher than in any 
other subjects and from the findings we also observe mathematics phobia as a growing problem 
among students and the analysis revealed that girl students are seen more affected from this 
problem as a result students lose interest in taking the mathematics for higher studies. From the 
analysis of study, it was observed that most of the students find mathematics as a difficult 
subject and most of the students do not show considerable interest and feel difficult in learning 
mathematics. The analysis revealed that it created a sense of fear and failure regarding 
mathematics among a majority of children.   
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From the analysis of findings, we identify that the present curriculum of mathematics disappoints 
both a talented and a slow learner. As a result, the student’s achievement, performance comes 
down in mathematics. As revealed by the analysis that lack of technological input in such field 
also became a reason of disinterest for students and poor communication skills also routes to this 
problem. While analysing the findings it was identified that those who did not get proper 
opportunities to study mathematics and not having proper attitudes develops wrong notions in 
their minds that mathematics is a dry and uninteresting subject. Besides this study also revealed 
that students show less interest in class if a teacher is solving any mathematical problem in a 
traditional way. Here it is observed that traditional method of teaching should be replaced with 
modern techniques which would inculcate an interest among students towards the subject.  
The findings r revealed that parental support and motivation from teachers could bring out good 
results from students besides mathematics phobia and more important is encouragement towards 
learning of mathematics through which the student would conquer his/her fear against 
mathematics and would develop a sense of love towards mathematics. From the findings we also 
find out that most of the schools lack mathematical laboratories and which is a need of an hour. 
So, every institution should set up a mathematics laboratory where students can learn effectively. 
In this research it was analysed from the findings that incompetency of teachers provides the 
basis for lack of interest in mathematics among students. From the analysis of findings which 
reveals that for understanding the mathematical concepts a teacher should use teaching aids for 
the proper comprehension of the problem. It was analysed from the findings that teacher should 
understand and absorb difficult issues in curricular and pedagogic perspectives duly focusing on 
learning. Also coping with a mixed classroom environment is essentially required for effective 
transaction of curriculum in teaching learning process. Findings also revealed that a student 
learns more in a friendly atmosphere therefore teachers should create a friendly classroom 
environment to inculcate positive interest among children with difference in opinions and 
presumptions of life style and to infuse life into knowledge is a thrust in the teaching job. But the 
present stage of teaching and learning of mathematics in the majority of the schools is far from 
satisfactory levels. 
The rate of failures and low achievement rate in mathematics is considerably higher than in any 
other subjects and from the findings we also observe mathematics phobia as a growing problem 
among students and the analysis revealed that girl students are seen more affected from this 
problem as a result students lose interest in taking the mathematics for higher studies. From the 
analysis of study, it was observed that most of the students find mathematics as a difficult 
subject and most of the students do not show considerable interest and feel difficult in learning 
mathematics. The analysis revealed that it created a sense of fear and failure regarding 
mathematics among a majority of children.  
 

Conclusion  
In this piece of work it has been observed that mathematics education has a prominent place in 
the school curriculum and is very important for the sound and mental development of the 
students. Mathematics has an essential and a strategic part in the growth of humanity as a whole.  
Through the observation of this study various factors are identified which are considered as the 
most affecting in the process of learning mathematics. While investigating with both the students 
and teachers it is observed that most of the students have shown likeability towards the learning 
of mathematics and also a positive attitude towards the learning of the subject. It has been also  
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observed from the study that the different factors are still hindering the progress in achieving the 
zero dislike against the subject among the high school students.  
While observing the study a mixed response has been received from the respondents regarding 
stress levels of mathematics with the help of questionnaire. The findings of the study indicated 
that there are high levels of mathematics anxiety among female students as a result of 
mathematical phobia. During interaction with the students of Higher Secondary Schools of 
Saloora and Ganderbal and other respective schools as well. It has been observed that there are 
several such factors which are responsible for the stress and fear of mathematics among the 
students. The outcome of the study identified some factors responsible for the root cause of 
mathematics phobia are curriculum structure, school facilities, instructional techniques, teachers 
teaching performance, use of tools and technology and evaluation system. The study has 
revealed that mathematics phobia exists mainly among those students which are characterized 
into negative perception of the students towards mathematics and others too. The main causes of 
mathematics phobia include test and examination, individuals, teachers, parents, peers and the 
nature of mathematics.  

 

Suggestions 
From the analysis of this study, we come across the fact that there are intermingled factors which 
not only affects the learning process of mathematics but also hinders the progress of 
development. The study finds out that due to such factors various problems arises among the 
students like mathematical phobia and mathematical anxiety which caused the disliking of the 
respective subject and the low achievement among students. So, some of the suggestion has been 
given which would help in lower the stress level of current problem.  
1. Teaching should emphasize more on fundamental knowledge than on subject matter. 

More emphasis should be given on organized and meaningful learning than mechanical 
learning.  

2. Mathematics teaching & learning can be made more interesting by telling students about 
the lives and work of some mathematicians and their contribution in evolution to society.  

3. In service training programs must be incorporated to inculcate the attitude and develop 
the knowledge among the teachers to identify and understand the difficulties in 
mathematics. Teachers should participate compulsorily with great zeal and enthusiastic 
spirit; no teacher should give space for escaping from the newly organized and 
innovative programmers by the department or agencies of education.  

4. Teacher should mould themselves according to new trends, techniques and challenges 
which are very useful and basic need of the society, to survive in the present competitive 
and technological society.  

5. Teachers must update their subject knowledge according to the need of the society, be 
innovative to meet the challenges & changes which are included in the curriculum from 
time to time.  

6. Teachers as well as the parents of students should pay attention to the students sincerely. 
Concepts of mathematics should be made clear at early stage. Students should be taught 
by interesting way using effective techniques. It can help students better comprehend the 
material being taught.  

7. Parents themselves should try to solve personal and family problems which hamper the 
students’ mental abilities. They should create interest of students in mathematics.  

8. Conducive environment should be created in which students do not feel threatened. 
Students should be encouraged to work hard and to understand the value of mathematics. 
Students should be divided into cooperative grouping.  

9. Stakeholders should organize periodic seminars and workshops for students, parents and 
teachers designed to promote positive attitudes towards mathematics.  
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10. Secondary schools, faculties of education, state ministries of education, teachers and 

education industry should organize periodic seminars and workshops for students, 
parents, teachers and school administrators designed to promote positive attitudes 
towards mathematics.  

11. Lack of parent awareness and interest of the subject matter affects their children to study 
other subjects. So, it should eradicate barrier actors influencing to learn mathematics and 
make mathematics more enjoyable in our context., 
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Abstract 
The purpose of the paper is to examine how home environment is very crucial in order to build 
healthy self-esteem, self-confidence among the adolescents in the U.T of Jammu and Kashmir. 
The study also attempts to explore how healthy home environment leads to general well-being 
within the adolescents? The study consists of 200 male and female senior secondary students. 
Among them 100 male and 100 female senior secondary school students of class 11th and they 
were selected from different senior secondary schools of district Anantnag in U.T of Jammu and 
Kashmir by using the descriptive method. The findings of the study confirm that there is 
significant correlation between home environment and self-confidence of adolescents. The study 
also found that there is significant correlation was found between home environment and self-
esteem of adolescents. It further found that there is significant correlation between home 
environment and general well-being of adolescents. The study finally revealed that there is no 
significant difference between male and female adolescents in relation to their home 
environment, self-esteem, general well-being and self-confidence was found. 
Keywords: Home Environment, Self-Esteem, Self-Confidence, Well-Being, and Adolescents 

 
 

Introduction 
An adolescent is like a plain canvas which can be shaped, colored and refined by different types 
of artists i.e. mother, father, siblings, teachers, friends and largely by the society and his social 
environment. Adolescence is regarded as the transitory phase of life which occurs between 
childhood and adulthood. Dramatic cognitive, emotional, attitude and behavioral change prelude 
during this period which results in drastic changes in their mood, often called as mood swings 
which is very common in adolescence. 
These changes are associated with both positive and negative outcomes, sometimes results in 
strong personality development and sometimes in conflict also depending upon the home 
environment, peer group and many more factors. From this point of view, in recent years, 
educationists and psychologists are paying more attention to the home environment and its effect 
on the behavior of adolescents. Home environment comprises two words – home and 
environment. Home in Sanskrit language is called “Vamsa”, which means family. Home 
provides warmth and psychological nourishment for growth and development with the basic 
feeling of security, acceptance and affection. Infect, just as a big grown-up tree gives shelter to 
young saplings and helps them to grow up to face the challenges and problems of the world, a 
home rears its children and helps them in their growth and development. Environment is 
associated with external surrounding and conditions which directly or indirectly affects the living 
organism. This home environment is directly and indirectly influence persons self-confidence, 
self- esteem and in general the well-being of a person. Self-confidence refers to the first-hand 
knowledge of what you can do and how well you can do it. Self-confidence means knowing your 
strength and weaknesses and apply skillfully to the situation. It is important aspect of personality  
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which varies from low- confidence (fear of failure and avoid risks), optimal confidence 
(struggler and try until they succeed) and overconfidence level (egoistic and stubborn, have more 
capacity but unable to utilize their capabilities properly. Self-esteem is the evaluation of the 
judgment that a person makes about one self. It has been expressed as the experience that we 
make about ourselves annoyed. It encloses confidence and emotions such as joy, sorrow, pride 
and shame. It is also known as the evaluative dimension of the self that have feelings of 
goodness, dignity and despair. One&#39;s self-esteem is closely correlated with self-recognition. 
It is a disposition that a person has which represents their decision of their own annoyance. Self-
esteem is regarded as both positive and negative evaluation of him/herself. There are Two types 
of self-esteem, high self-esteem (positive opinion about oneself) and low self-esteem (bad 
opinions about oneself). General well-being includes the overall well-being of a person whether 
its physical, social or emotional well-being. An individual having optimistic outlook, confidence 
about future, satisfying and supportive relationships and critical abilities to deal with hard time is 
known as person with good general well-being. Adolescence phase is just like a blank page that 
is influenced by the person who is deeply connected to the child and in most cases its family. 
Various researches have shown that adolescent’s self-confidence, self-esteem and general well-
being are directly associated with the home environment. But unfortunately, large number of 
adolescents does not receive a congenial home environment which hampers adolescent’s 
development in many ways. As (Deb, 2006) As Deb et.al, (2015) examined the relationships 
between home environment, self-confidence, self-esteem and general well-being and reported 
that high parental care results in high self-confidence and self-esteem but high parental pressure 
is associated with high anxiety and short temper. Kumar (2013) revealed that home environment 
is significantly 
associated with adolescents’ self-esteem and self-confidence, good positive environment leads to 
general positive well-being of a person. Song &amp; Hattie (1984) revealed that for 
development of positive self-esteem and confidence, home environment should be less 
restrictive, providing privileges and feasible control. Nisa et.al, (2012), Kashif et.al, 
(2021)reported that four factors of home environment (rejection, social isolation, deprivation of 
privileges and nurturance) were negatively related to self-esteem, and other six factors (control, 
conformity, reward, permissiveness, protectiveness and punishment) were positively 
related to self-concept. Rapheal &amp; Paul (2015), Kaur (2013), Walton &amp; Takeuchi 
(2010) indicates that home environment has direct consequences on mental well-being of an 
adolescent. Bradley &amp; Corwyn (2000), Cairney (2005) reported that conflict and disturbed 
home environment adversely effects the general well-being of adolescents 
 

Significance of the study 
Adolescence and home environment are analogous. Family and home environment is the basic 
ladder on which every development of a child take place. It is the basic nurturing support system 
for every individual. Social, physical and intellectual developments are most often result of the 
family’s unconditional support and other supporting home environment. Although various 
studies have been conducted so far on impact of home environment on adolescents’ self-esteem 
and confidence but no study has been conducted so far which could evaluate simultaneously the 
impact of environment on self-esteem, self-confidence and general-well being of adolescents of 
Anantnag district of Jammu and Kashmir. Thus, keeping In view the strong relationship between 
adolescence period and home environment, the present investigation is an attempt to explore the  



Inquiry 20     112               Vol.-40: May, 2023 
home environment in relation to the self-confidence, self-esteem and general-wellbeing of 
adolescent and results of the study will be  very important for academic administrators, for 
teachers and mental health counselorsto improve, nourish and nurture such students having low 
self-esteem, self-confidence and poor mental health, it will also help parents to provide congenial 
atmosphere and provide extra time and attention to their wards. 
Objectives of the study 

 To assess the relationship between home environment and self-confidence among adolescent 
senior secondary school students.  

 To assess the relationship between home environment and self-esteem among adolescent 
senior secondary school students. 

 To assess the relationship between home environment and general well-being among 
adolescent senior secondary school students. 

 To assess the relationship between self-confidence and self-esteem among adolescent senior 
secondary school students. 

 To assess the relationship between self-confidence and general well-being among adolescent 
senior secondary school students. 

 To assess the relationship between self-esteem and general well-being among adolescent 
senior secondary school students. 

 To assess the difference between male and female adolescent students with respect to home 
environment, self-confidence, self-esteem and general well-being. 

Hypothesis 

The following hypotheses are formulated for the present study: - 

 There will be a significant relationship between home environment and self-confidence 
among adolescents. 

 There will be a significant relationship between home environment and self-esteem among 
adolescents. 

 There will be a significant relationship between home environment and general well-being 
among adolescents. 

 There will be asignificant relationship between self-confidence and self-esteem among 
adolescents. 

 There will be asignificant relationship between self-confidence and general well-being 
among adolescents. 

 There will be asignificant relationship between self-esteem and general well-being among 
adolescents. 

 There will be asignificant difference between male and femaleadolescents with respect to 
home environment, Self-confidence, Self-esteem and general well-being. 

Research design and instrumentation: 

Descriptive method of research was adopted to carry out the study. The details about the sample, 
tools and statistical method used for the present study are given as under. 

Sample 

 The sample for the present study consisted of 200 male and female senior secondary students. 
Among them 100 male and 100 female senior secondary school students of class 11th were 
selected from different senior secondary schools of district Anantnag (Kashmir) 
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Research Tools 

Home environment inventory develop by Mishra (1989)consists of 100 item and 10 dimensions 
(Protectiveness, control, punishment, conformity, social isolation, reward, deprivation of 
privileges, nurturance, rejection and permissiveness), Self-confidence inventory consists of 56 
items developed by Agnihotri (1987), Self-esteem scale consists of 10 items,  by Rosenberg 
(1965) and General well-being scale develop by Kalia and Deswal (2011) consists of 55 items 
with four dimension (physical well-being, emotional well-being, school well-being and social 
well-being.) were employed. 

Statistical Treatment 

In light of the objectives of this investigation, the data obtained was put to statistical treatment by 
using various statistical techniques like percentage statistics, Mean, Standard Deviation, t-test 
and Pearson’s Correlation Method. The information regarding statistical analysis is presented in 
the subsequent chapter.  
Results and Discussions 
 

Table: 5.1    Showing Descriptive Statistics of data. 

In home environment the mean values for rejection dimension is38.90,reward dimension is 35.87 
and in punishment dimension is 33.17 which indicates the means high score with respect to these 
dimensions of home environment while as mean value for conformity dimension of environment 
is 21.62, for social isolation is 23.48and control dimension 23.66 which indicates low mean 
scores in these dimensions of home environment. 

                   Dimensions   Mean  Std. Deviation 

Control 23.66 6.64 

Protectiveness 32.01 4.58 

Punishment 33.17 6.65 

Conformity 21.62 5.41 

SocialIsolation 23.48 7.21 

Reward 35.87 5.65 

Deprivation of Privileges 26.78 4.64 

Nurturance 26.87 5.68 

Rejection 38.90 6.75 

Permissiveness 30.95 7.73 

Home environment 28.93 4.62 

Self confidence  23.56 5.64 

Self esteem 16.87 6.67 

General well being 159.67 7.68 

Physical well being 24.90 6.36 

Emotional well being 48.40 5.85 

Social well being 54.9 7.45 

School well being 34.87 8.65 
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On self-confidence, the mean score of subjects was found to be 23.56 which indicates that 
subjects belong to the average category of self-confidence. On self-esteem, the mean score of 
subjects was found to be 16.87 which also indicates that subjects fall to the average category of 
self-esteem. On general well-being dimension, the mean score of subjects was found to be 
159.67 which indicates that subjects fall in the category of low well-being.  

Table 5.2: Showing Relationship Between Various Dimensions Of Home Environment And 
Self-Confidence Among Adolescents. 

Varaible /Dimensions Pearson Correlation (r) 
Self- confidence 

Control -.152* 
Protectiveness .106 
Punishment -.074 
Conformity .090 
Social 
Isolation 

-.239** 

Reward .151* 
Deprivation of Privileges . 033 
Nurturance . 150* 
Rejection -.162* 
Permissiveness .069 
Home Environment 0.348** 

** Correlation significant at the 0.01 level (2-tailed) 
* Correlation significant at the 0.05 level (2-tailed)  

The r- value of control dimension of environment is .152*, which is significant at 0.05 level of 
significance. The r- value of reward, nurturance and rejection dimensions of environment are 
found to be.151*, .150* and .162* respectively which is also significant at 0.05 level of 
significance. In the social isolation dimension of home environment, the r value is .239** which 
is significant at 0.01 level of significance. The overall correlation between home environment 
and self-confidence is 0.348** which is significant at 0.01 level of significance. 
Table 5.3: Showing Relationship Between Various The Dimensions Of The Home Environment 

And Self-Esteem Among Adolescent. 
Variable/Dimensions Pearson Correlation (r) 

Self- esteem 
Control   -.049        
Protectiveness -.037 
Punishment -.123* 
Conformity -.032 
Social Isolation -.145* 
Reward .156* 
Deprivation of privileges -·279** 
Nurturance .034 
Rejection  

-.045 
Permissiveness .159* 
Home Environment 0.278** 

** Correlation significant at the 0.01 level (2-tailed)  
* Correlation significant at the 0.05 level (2-tailed)  
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The r- value of punishment dimension of environment is .123*, which is significant at 0.05 level 
of significance. The r- value of social isolation, reward and permissiveness dimensions of 
environment are found to be .145*, .156* and .159* respectively which is also significant at 0.05 
level of significance. In the privilege deprivation dimension of home environment the r value is 
.278** which is significant at 0.01 level of significance. The overall correlation between home 
environment and self-esteem is 0.278** which is significant at 0.01 level of significance. 
Table 5.4:  Showing Relationship Between Various The Dimensions Of The Home 
Environment And Well-Being Among Adolescent. 
Dimension/variable General 

well being 
Physical 
well-being 

Emotional 
well-being 

  Social 
well-being 

  School well-
being 

Control -.037 -.034 -.037 -.037 -.037 
Protectiveness -.011 -.177* -.233** -.011 -.011 
Punishment .186** .011 ..023 .167* .161* 
Conformity -.010 -.148* -.010 -.010 -.197** 
Social 
Isolation 

.167* .125 .134* .167* .199** 

Reward -.161* -.123 -.167* -.161* -.013 
Deprivation of 
Privileges 

-.151* -.121 -.035 -.151* -.156* 

Nurturance .081 .152* .081 .199** .081 
Rejection -.166* -.177* -.287** -.166* -.257** 
Permissiveness -.190** -.012 -.106 -.164* -.012 
** Correlation significant at the 0.01 level (2-tailed)  
* Correlation significant at the 0.05 level (2-tailed)  
The r valuebetween various dimensions of home environment (punishment, rejection and 
permissiveness) and general well-being are significant at 0.01 level of significance and also 
significant at 0.05 level of significance with respect to social isolation, reward, and 
deprivationprivileges of general wellbeing. Similarly various dimensions of home-environment 
are significant at both levels of significance i.e. 0.01 level and at 0.05 level of significance with 
respect to the physical, social and emotional dimensions of general well-being. Thus it can be 
concluded that social isolation, punishment, privilege deprivation and rejection dimensions of 
home environment had significant but negative correlation with general well-being of 
adolescents. 
Table 5.5: Showing relationship between the Self-confidence andSelf-esteem amongst 
Adolescents. 
Varaible  Pearson Correlation (r) 

Self-esteem 
Self-confidence 0.199** 

** Correlation significant at the 0.01 level (2-tailed)  
* Correlation significant at the 0.05 level (2-tailed)  
The table 5.5 reveals the overview of the Pearson’s correlation co-efficient among the adolescent 
sample subjects with respect to the self-confidence and self-esteem.  The table indicates that 
Significant correlation (r=0.199**) at 0.01 level of significance is found between the two 
variables. So there is a significant correlation between self-confidence andself-esteem among 
adolescents.  
Table 5.6: Showing relationship between the Self-confidence and Generalwell-being amongst 
Adolescents. 
Varaible  Pearson Correlation (r) 

General well-being 
Self-confidence 0.161* 
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The table 5.6 reveals the overview of the Pearson’s correlation co-efficient among the adolescent 
sample subjects with respect to the self-confidence and general wellbeing.  The table indicates 
that Significant correlation (r=0.161*) is found between the two variables at 0.05 level of 
significance. 
Table 5.7: Showing relationship between the dimension of the self-esteem and general well-
being among Adolescents. 
Varaible  Pearson Correlation (r) 

General well-being 
Self-esteem 0.632** 

The table 5.7 reveals the overview of the Pearson’s correlation co-efficient among the adolescent 
sample subjects with respect to the self-esteem and general wellbeing. The table indicates that 
Significant correlation (r=0.632**) is found between the two variables. 
Table 5.8: Showing comparison between male and female adolescents with respect to Self- 
esteem. 
Variable Nature N Mean Std. 

Deviation 
t-value 

Self-esteem Male  
Female  

100 
100 

27.63 
31.12 

6.81 
7.56 

1.23 

Table 5.8 indicates the comparisonbetween male and female adolescents with respect to Self- 
esteem. The t- Values is 1.23 which is insignificant at 0.05 level of significance. Hence, our null 
hypothesis which states that, “there will be a significant difference between male and female 
adolescents with respect to Self- esteem” stands rejected. 
Table 5.9: Showing comparison between male and female adolescents with respect to self-
confidence. 
Variable Nature N Mean Std. 

Deviation 
t-value 

Self-confidence Male  
Female  

100 
100 

23.43 
26.88 

5.43 
7.88 

0.34 

The table 5.9 indicates the comparisonbetween male and female adolescents with respect to Self-
confidence. The t- Value is 0.34 which are insignificant at 0.05 level of significance. Hence, our 
null hypothesis which states that, “there will be a significant difference between male and female 
adolescents with respect to Self-confidence” stands rejected. 
Table 5.10: Showing comparison between male and female adolescents with respect to 
psychological well-being. 
Dimensions of psychological 

well-being 
Nature N Mean Standard 

deviation 
t-value 

Physical well-being Male  
Female  

100 
100 

33.43 
43.66 

8.98 
8.77 

1.07 

Emotional Well Being Male  
Female  

100 
100 

54.76 
33.45 

9.48 
3.99 

-0.24 

Social Well Being Male  
Female  

100 
100 

49.98 
35.34 

3.87 
9.43 

0.55 

School Well Being Male  
Female  

100 
100 

34.89 
47.98 

6.56 
8.44 

1.56 

NSI= non-Significant t-value   
The above table indicates the comparison between male and female adolescents with respect to 
psychological well-being. The t- Values are 1.07, -0.24, 0.55 and 1.56 which are insignificant at 
0.05 level of significance. Hence, our null hypothesis which states that, “there will be a 
significant difference between male and female adolescents with respect to Psychological well-
being” stands rejected. 
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Discussion and Conclusion of the Results 
The present study focuses on the impact of home environment on adolescent’s self-confidence, 
self-esteem and general well-being. The sample chosen for the study was 200 adolescent students 
of district Anantnag South Kashmir. The conclusions drawn from the study includes: - 
Significant correlation between home environment and self-confidence of adolescents was 
found. Our results are in line with Singh & Udainiya (2009), (Kaur et.al, 2009), Steinberg, 
(2001) who clearly pointed that home environment is the support for an individual and one of the 
core motivatingfactors to improve self-confidence in life. Significant correlation was found 
between home environment and self-esteemof adolescents was found.This result is in line with 
results of Rohner & Britner (2002) Karavasilis (2003),Bhat &Aminabhavi,(2011) who reported 
that adolescents who experience social isolation in home environment may suffer from 
hopelessness, inferiority, insecurity and helplessness. Significant correlation between home 
environment and general well-being of adolescents was found.The results of the study are in line 
with results of Bhat and Aminabhavi, (20 11) who reported that home environment seems to play 
significant role in skill development, Wissink et.al, (2006)revealed that family environment had 
adverse impact on socio-emotional and educational adjustment of adolescents. No significant 
difference between male and female adolescents in relation to their home environment, self-
esteem, general well-being and self-confidence was found. 
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Abstract 

This study examined the Attitude towards Teaching of effective and less effective secondary 
school teachers in Kashmir valley. The sample of the study consisted of 800 secondary school 
teachers which were collected by random sampling. Attitude towards teaching scale developed 
by using S.P. Alullwalia’s was used. Professional commitment scale developed by Ravinder 
Kaur and Sarbjit Kaur was used. The results of the study revealed that the effective secondary 
school teachers have favorable attitude towards teaching as compared to less effective secondary 
school teachers. The results also revealed that effective teachers are more competent to their job 
and also show positive attitude and are more cooperative to the students and heads of institutions. 
Keywords: Attitude towards teaching, Effective and less effective teachers, professional 
commitment. 

Introduction  

Education in the largest sense is an act or an experience that has a formative effect on the mind, 
character or physical ability of an individual. In its technical sense, education is the process by 
which society deliberately transmits its accumulated knowledge, skills and values from one 
generation to another of society. Education in real sense is to humanize humanity and to make 
life progressive cultured and civilized. It is very important for the progress of the individual and 
society. It is through education that man develops his thinking and reasoning, problem solving 
and creativity, intelligence and aptitude, positive sentiments and skills, good values and attitudes. 
Education is a dialogue between the past, present and the future, so that the coming generations 
receive the accumulated lessons of the heritage and carry it forward (UNESCO, 1998). 
       Attitude means the individual’s prevailing tendency to respond favorably or unfavorably to 
an object person or group of people, institutions or events. Attitude can be positive (values) or 
negative (prejudice). Attitude has been defined in many different ways over the years. Attitude of 
the teacher has an impact on the behavior of the student in the class room as well. The teacher 
spends most of the school day in the close association with his students and as a result of this; his 
basic attitudes and actions, his tastes and mannerism have great influence on the students. The 
teachers create the emotional climate in the class room just by being friendly calm or nervous. 
This directly affects the children because children learn attitudes and behavior mostly by 
example. The effectiveness of education depends upon quality of teachers working in an 
institution. The quality of teachers in turn depends upon the quality of training received by them 
in different training institutions. The teacher spends most of the school  day in close associations  
with his students  and as a result  of this ,his basic attitudes  and actions , his tastes  and 
mannerism have great influence  on the students , the teacher creates the emotional  climate in 
the class room  just by being friendly , calm and nervous.  This directly affects the children 
because children learn attitudes and behavior mostly by examples , emotion ,tension ,For 
example , is contagious ; a teacher  who is fear full and generally hostile can induce fear ,worry, 
and insecurity in his students .The effectiveness of teacher mainly depends upon the  character  
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,ability and his attitude towards his profession  teaching . It is true that the attitude of a person 
towards his profession plays an important role in achieving desirable success. Attitude of a 
person depends upon his emotions and feelings. Renu and Nand, ( 1999) conducted a study on 
the attitude of effective teachers towards teaching profession .The main findings of her study 
were the effective teachers possess better teaching skills than less effective teachers. Their 
academic scores are high. They are more cooperative with students (Panday, R and Tripathy, 
2006) conducted a study on the attitude of efficient school teachers. The findings indicate that 
there are good results of education by effective teachers. They have direct influence on the 
personality of students. The effectiveness of education depends upon quality teachers working in 
institutions. The quality of teachers in turn depends upon the quality of training received by them 
in different training institutions. As we know that qualitative and quantitative improvements  of 
elementary and secondary educations has raised problems of solutions of right type of teachers 
and enriching program of teacher preparation .Thus necessities but also to inculcate in them 
desirable teacher like qualities . We know the teaching profession is one of the most important 
art of guiding students through a variety of methodologies selected teaching methods and it 
should therefore, attract the brightest minds, finest personality and most commitment young 
people as a profession, it requires people who have right type of attitude for teaching is bound to 
be a successful teacher in future.  A professionally committed teacher educator should possess all 
the attributes of a professional teacher. As a profession, teaching has been considered as the 
noblest profession from times immemorial. In this regard the National Policy on Education 
(1986) has also observed that the status of the teacher reflects the socio cultural ethos of a 
society. Besides, Kothari Commission (1964-1966) has put forth that of all the different factors 
which influences the quality, competence and character of teacher are undoubtly, the most 
significant 

Objectives: 

1. To study and compare effective and less effective secondary school teachers on various factor 
of the Attitude towards teaching. 
2. To study and compare effective and less effective secondary school teachers on professional 
commitment. 
Hypotheses: 

1 Effective and less effective secondary school teachers differ significantly on various 
factor of Attitude towards teaching. 

2 Effective and less effective secondary school teachers differ significantly on professional 
commitment.  

Sample: 

The present study was conducted on 800 secondary school teachers from Kashmir valley (400 
male and 400 female). The sample was taken randomly from various higher secondary schools in 
Kashmir division. After that the investigator employed the Teacher Effectiveness Scale by 
Umme Kulsum for identifying the effective and less effective secondary school teachers. The 
upper 27% of sample as effective and lower 27% of the sample as less effective teachers. 
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Tool used: The data was collected with the help of Job Satisfaction Scale developed by 
S.P.Alullwalia The inventory was admistered to the sample subjects in the respective institutions 
in order to collect the data. The data was collected with the help of professional commitment 
scale developed by Ravinder Kaur and Sarbjit Kaur (2011). The inventory was admistered to the 
sample subjects in the respective institutions in order to collect the data. 

Statistical treatment: 

 The data was analyzed by applying Mean .S.D and‘t’ test of significance. 

Statistical Analysis 

Table 1: Showing the Mean and SD comparison between Effective and Less Effective Secondary 
School Teachers on their various dimensions of Attitude towards Teaching  

Area/Dimensions Group N Mean 
Std. 
Deviation 

t-value 
Level of 
Significance 

Teaching Profession 

(TP) 

ESST 216 33.31 6.942 
5.159 

Significant at 

0.01 level 
 LESST 216 27.96 8.223 

Classroom Teaching 

(CT) 

ESST 216 32.87 6.404 
6.182 

Significant at 

0.01 level 
 LESST 216 26.67 8.350 

Child Centered 

Practices(CCP) 

ESST 216  32.78 7.218 
6.029 

Significant at 

0.01 level 
 LESST 216 26.67 7.672 

Educational Process 

(EP) 

ESST 216 33.69 6.689 
7.016 

Significant at 

0.01 level 
 LESST 216 27.06 7.189 

Pupils (P) 
ESST 216 34.24 6.924 

9.101 
Significant at 

0.01 level 
 LESST 216 25.79 6.726 

Teachers (T) 
ESST 216 33.47 6.755 

5.778 
Significant at 

0.01 level 
 LESST 216 26.52 10.526 

Overall Attitude 

towards Teaching 

ESST 216 200.36 23.331 
11.304 

Significant at 

0.01 level 
 LESST 216 160.61 28.128 

LESST = Less Effective Secondary School Teachers, ETSST = Effective Secondary School 

Teachers 
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fig.1: Showing the mean comprising of effective and less effective secondary school teachers on 

Attitude towards Teaching. 

Table 1: Showing the Mean and SD comparison between Effective and Less Effective Secondary 

School Teachers on their various dimensions of professional commitment.  

Area/Dimensions Group N Mean 
Std. 

Deviation 
t-value 

Level of 

Significance 

Commitment to 

learner  

ESST 216 33.22 3.502 
4.367 

Significant at 

0.01 level  LESST 216 31.41 5.004 

Commitment to 

society  

ESST 216 32.89 3.542 
6.154 

Significant at 

0.01 level  LESST 216 30.48 4.529 

Commitment to 

profession  

ESST 216  34.28 4.805 
6.774 

Significant at 

0.01 level  LESST 216 31.13 4.855 

Commitment to 

attain excellence  

ESST 216 32.76 5.140 
2.687 

Significant at 

0.01 level  LESST 216 31.29 6.198 

Commitment to 

basic human values 

ESST 216 32.34 4.952 
2.208 

Significant at 

0.01 level  LESST 216 31.26 4.260 

       Overall 

professional 

commitment  

ESST 216 165.49 10.881 

7.792 

Significant at 

0.01 level  LESST 216 155.67 14.998 
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LESST = Less Effective Secondary School Teachers, ETSST = Effective Secondary School 
Teachers 
Discussion and Interpretation of Results 

The perusal of table no 1 shows the significance of mean difference between the effective and 
less effective secondary school teachers on teaching profession dimension of attitude towards 
teaching. The mean score of effective secondary school teachers is 33.31 and less effective 
secondary school teachers are 27.96. The  table no 1makes it  clear that  the obtained ‘t’ value  on  
dimension ( teaching profession ) is (5.159),  which is greater than the  table ‘t’ value  at 0.01 
level .The mean favors effective secondary school teachers. The effective secondary school 
teachers who have a favorable attitude towards teaching profession - keep the students engaged 
in teaching learning practice.  The effective secondary school teachers develop positive attitude 
among the students. They always try to motivate the students by desire to learn, rather than by 
grades or degrees requirements. They prepare the material to be taught in a good manner to the 
students. The effective secondary school teacher’s help in organizing the learned material thus 
have a good organizing power. The less effective secondary school teachers    have unfavorable 
attitude towards teaching profession   don’t keep the students engaged in the teaching learning 
process. They are reported to have a low motivating power for the students. They don’t take 
interest in preparing the materials in advance. They have a less motivating power.  

 The table no 1 also shows the significance of means difference between the effective and less 
effective secondary school teachers on class room teaching dimension of attitude towards 
teaching. The mean of effective secondary school teachers is 32.87 and less effective secondary 
school teachers are 26.61. On this  factor (class room teaching) the obtained ‘t’ value  is( 6.182) 
which is greater than the table ‘t’ value  at 0.01 level. The mean favors the effective secondary 
school teachers which imply that the effective secondary school teachers have better class room 
teaching. The effective secondary school teachers are reported to prepare the material well in 
advance before they go to class room. They make their class room teaching more effective by 
giving examples to the students. They always use new techniques and skills in the classroom for 
new innovations. The effective secondary school teachers who have a good attitude towards   
class room teaching develop innovative ideas and thinking in the students. They use audio- 
visual aids in the class room for enhancing the learning process.  The less effective secondary 
school teachers have low attitude towards class room teaching don’t prepare the teaching 
materials in advance. They use fewer examples in the class room for explaining the concept 
development. They use less audio – visual aids in the class room. They are generally less 
cooperative in the class room.  They have low command on the demonstration skill of teaching.  
They use fewer skills in the class room. The table no 1 shows the significance of mean difference 
between effective and less effective secondary school teachers on child centered practice 
dimension of attitude towards teaching. The mean of effective secondary school teachers is   
(32.78) and less effective secondary school teachers is (26.67).  On this factor (child centered 
practice)  the obtained ‘t’ value  is (6.029) which is greater  than the table ‘t’ value at 0.01 level 
.The mean favors  the effective secondary school teachers which implies that the effective 
secondary school teachers have better child centered practice. The effective secondary school 
teachers have good attitude towards child centered practice and   makes the child as the center of 
teaching learning process. They give freedom to the child in the class room in order to develop 
proper attitude among them. They give them time for free discussions and group work. They  
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always try to motivate students to learn more and more. They try to develop the creative and 
reflective thinking in the students. The less effective secondary school teachers   have low 
attitude towards child centered practice take little bit of interest in the class room teaching.  They 
give little bit freedom to the child in the class room.  They don’t take part in the group discussion 
in the class. The table no 1 shows the significance of means difference between the effective and 
less effective secondary school teachers on educational process dimension of attitude towards 
teaching. The mean of effective secondary school teachers is(33.69) and less effective secondary 
school teachers (27.06).On this factor (educational process) the obtained ‘t ‘ value is 7.016 which 
is greater than  the table ‘t’ value  at 0.01 level. The mean favors the effective secondary school 
teachers which imply that the effective secondary school teachers are good in educational 
process as compared to less effective secondary school teachers. The effective secondary school 
teacher have good attitude towards educational process develop the proper and positive attitude 
among the students in the class room.  They make the class room    more active and   attractive 
for learning. They try to develop the self discipline among the students.  The help in making the 
students more democratic and sociable to the school.  They develop  in the students good moral 
and spiritual  values .They  make them available  for the school activities and sports  activities 
.The  less  effective secondary school teachers   have low attitude towards educational process 
develop  little bit of positive attitude in the students. 

The table no 1 shows the significance of mean difference between the effective and less effective 
secondary school teachers on pupils dimension of attitude towards teaching. The mean of 
effective  secondary school teachers is( 34.24) and  less effective secondary school teachers is 
25.79.On this factor (pupils) the obtained ‘t’ value is(9.101) which is greater  than the table ‘t’ 
valueat0.0level.                                                                                                                                                            
The mean favors the effective secondary school teachers. The effective secondary school 
teachers who have a good attitude towards the pupils make the child as the center of education.  
They develop proper and good attitude among the students. They develop the self concept among 
the students.  They make sociable and democratic atmosphere in the school. They help to try 
developing in the student’s reflective and creative thinking. The less effective secondary school 
teachers   have low attitude towards pupils are not affectionate to the students.  They don’t 
develop proper concept of   teaching and learning. The table 1 shows the significance of mean 
difference between the effective and lee effective secondary school teachers on teacher’s 
dimension of attitude towards teaching. The mean of effective secondary school teachers is 33.47 
and  less effective secondary school teachers is  26.52.On this factor  (teachers)  the  obtained ‘t’  
value is( 5.778) which is greater  than the  table ‘t’ value  at 0.01 level. There is a significant 
difference between the less effective and effective secondary school teachers on teacher 
dimension of attitude towards teaching. The effective secondary school teachers who have good 
attitude towards the teacher are friendly and cooperative with other members of the school. They 
make group discussion with the other teachers of the school. They remove their teaching 
difficulties by discussing with other teachers of the school. They always   help each other for the 
progress and benefit of the school.  They take interest in the school activities with each other in 
the school. They help their partner teachers in the school to develop their creative and reflective 
thinking. They  have the  qualities like  working together or group working in the school .they  
show  sympathy to the  other  teachers in the school at  large .The  less effective secondary 
school teachers  who have low attitude towards  teachers are not too much friendly  with  the   
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other teachers in the school . They make little bit of discussions in the class and in the school as 
whole. They don’t have a good attitude towards   group working and discussion in the school. 
While analyzing the mean difference between effective and less effective secondary school 
teachers on factor (Commitment to Learner) dimension of professional commitment, the results 
show a clear distinction between the two groups. Effective secondary school teachers are higher 
on commitment to learner factor of professional commitment. Effective secondary school 
teachers are reported to have a good level of encouraging power to students, favor the 
discussions among the learners. The effective teachers are reported to develop the confidence 
among the students. The effective secondary school teachers develop the psychological insights 
among the students. The effective teachers remain duty bound for all round development for 
their students, and are reported to give full attention to the students. The less effective secondary 
school teachers have low professional commitment to learner and are less encouraging to the 
students, don’t create a proper confidence among the students. The less effective teachers don’t 
give equal attention to the students, give least attention to the bright students and ignore the 
students asking questions.  

   It is evident from the results that effective and less effective secondary school teachers differ 
significantly from each other on factor (Commitment to Society) of professional commitment. 
The results depict that effective secondary school teachers have high professional commitment to 
society and contribute to the welfare of the society. The effective teachers contribute to the 
development and progressive betterment for the society. The effective teachers are professionally 
committed to their profession and always focus on the individual’s growth so that in future they 
will contribute to the society. Effective teachers are active and always take part in social 
progress, seminars and workshop. The effective teachers make the students good citizens of the 
society. The effective teachers remain sensitive to what people think of teachers in the society, 
don’t discriminate the students on the grounds of caste and religion. They are watchful to the 
happening in their neighborhood and believe that teachers are the agents of social change. The 
less effective secondary school teachers have low professional commitment to society not take 
too much interest in the betterment and progress of the society. Less effective teachers are lazy 
not taking participation in social activities. Less effective secondary school teachers don’t focus 
on the individual growth, low contributors to the social change and believe that the upliftment of 
the society is concern of social workers only. 

     On the comparison between the two groups on factor (Commitment to Profession) dimension 
of professional commitment, the results justify that effective and less effective secondary school 
teachers differ significantly. This envisages that effective secondary school teachers have high 
professional commitment to profession and always give priority to the student’s needs and 
interests. They fulfill the needs of each individual learner by providing a variety of unique 
teaching methods and techniques. The effective teachers always strive to motivate and engage 
students in learning. They advocate to their students to ensure that they are getting everything 
that they need in order to be a successful educated student. The effective teachers are reported to 
be an active contributor to the process. They give full priority to their teaching profession. The 
effective teachers feel upset if any one speaks ills of teaching profession. They remain fully 
committed to their profession and are always ready to work on holidays. The less effective 
secondary school teachers have low professional commitment to profession don’t give priority to  



Inquiry 2023     126    Vol.-40: May, 2023 
their students needs and interests. The less effective secondary teachers are not professionally 
sound, are reported to have low power of motivation. The less effective teachers find the 
teaching profession as tiresome due to heavy work load. They find more disadvantages in 
teaching than advantages and don’t remain fully committed to their profession. The effective and 
less effective secondary school teachers differ significantly on factor (Commitment to Attain 
Excellence) dimension of professional commitment. The results depict that effective secondary 
school teachers are high on the mean score than less effective secondary school teachers. The 
effective secondary teachers attending the seminars and conferences in order to improve the art 
of teaching and acquire new dimensions of knowledge and experience. They believe that 
achieving excellence is a journey that never ends. Effective teachers treat teaching as a 
profession which requires continuous learning. Effective teachers always go through educational 
journals and magazines to update their knowledge. Effective teachers are in search of new 
techniques and pedagogical skills to be utilized in teaching learning process. They are always 
active in their approach and feel that scope of excellence in the field of teaching is vast. The less 
effective teachers are lacking these above mentioned qualities. While comparing effective and 
less effective secondary school teachers on factor (Commitment to Basic Human Values) 
dimension of professional commitment, the results show that there is a significant difference 
between the two groups. The effective secondary school teachers focus on the truthiness, honesty 
and goodness of the students. They always try to develop the above qualities in their students. 
They play role model for their students. They develop the sense of truthfulness and honesty 
among the students. The effective secondary school teachers develop love, sympathy among the 
students. The less effective secondary school teachers are lacking these characteristics  
 

Conclusion: 

 It has been found that there is a significant difference between the effective and less effective 
secondary school teachers on teaching profession dimension of attitude towards teaching.  
Significant difference has been found between the effective and less effective secondary school 
teachers on class room teaching dimension of attitude towards teaching. There is a significant 
difference between the effective and less effective secondary school teachers on child centered 
practice dimension of attitude towards teaching. It has been revealed that there is a significant 
difference between the   effective and less effective secondary school teachers on educational 
process dimension of attitude towards teaching. 

      Significant difference has been found   between effective and less effective secondary school 
teachers on pupil’s dimension of attitude towards teaching.  A significant difference has been 
established between the   effective and less effective secondary schoolteachers on teacher’s 
dimension of attitude towards teaching.  A significant difference has been established between 
the effective and less effective secondary school teachers on overall or composite score of 
attitude towards teaching. 
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