SEMESTER-1

Course Title: CONCEPTUAL BASES OF EDUCATION

Course Code: CP-101 Marks= 100 (80+20) Credits: 04

Learning objectives: At the end of the course the student-teacher will be able to,

To engage with the concepts of philosophy and education, and their relationship.

To understand the significance of aims of education and must give them the idea of
How aims of education are formulated.

Understand the related concepts in education and the current trends in education.
To engage with the educational contributions of the thinkers and their implications
for the present times.

To familiarize the students about schools of Philosophy

To familiarize students with the branches of Philosophy and their Educational

implications

Unit -1 Philosophy and Education:

a)
b)

c)

d)
€)

Education- Concept and Nature

Aims and functions of Education

Education and its related concepts — Training, Instruction, Teaching and
Indoctrination

Relationship between Education and Philosophy

Emerging trends in the Indian Context: Globalization, Internationalization and

Privatisation of Education.

Unit-11_Branches of Philosophy and its Sources:
a) Epistemology
b) Metaphysics
c) Axiology
d) Educational Implications of all the three




Unit-111 Schools of Philosophy

a) Idealism

b) Pragmatism

c)

Naturalism

d) Existentialism

Unit-111 Educational Philosophy of:

a) Sir Syed Ahmad Khan
b) Aurobindo Gosh

c)

John Dewey

d) Paulo Freire

Practicum (Any two)

1.
2.
3.
4.

Review of the select works of above educators.
Assignments/projects on the themes taken from the above content.
Organize seminar on the educational philosophy of above Philosophers.

Comparative study of different schools of philosophy (any two)

Suggested Readings:

1.

Broudy, H.S Building of Philosophy of Education Englewood, Cliffs Prentice Hall,
Inc

Brubacher, J.S Modern Philosophies of Education McGraw Hill, New Delhi

Butler, D. Four Philosophies of Education New York: Harper & Row

Cantor, N. F. Ancient Thought, Plato and Aristotle, Waltham Mass, Blaisdell
Publishing Co.

Dewey, J. Democracy and Education. New York: Free Press

Dewey, John. (1952). The School and the Child, New York: The Macmillan
Company, (Also available in Hindi School aur Bachche Translation: RRCEE)




10.
11.

12.

13.

14.
15.

16.
17.
18.

19.
20.

21.

Dewey, John. (2009). School aur samaj. Delhi: Aakar. Chapter 2: School aur Bachche
ka Jeevan (Also available in English Dewey (2007,1899) The School and Society
Cosimoo: New York).

Henderson: Introduction to Philosophy of Education

Kabir, H.Indian Philosophy in Education

Kneller, G. Existentialism and Education

Kumar (1985). Sociological Perspectives in Education: A Reader. Delhi: Chanakya
Publications.

Kumar, Krishna (1988). What is Worth Teaching New Delhi: Orient Langman
Chapter.

Lodge, R. C. Plato Theory of Education London Routledge and Regan Paul.
Mohanty, J. Teacher & Education in the Emerging Indian Society

Palmer, Joy A. et. Al (2001). Jean-Jacques Rousseau, John Dewey, Rabindranath
Tagore, M.K. Gandhi, Paulo Friere, Fifty Major Thinkers on Education From
Confucius to Dewey, USA: Routledge.

Park, Jee The Philosophy of Education

Phenix, P. Philosophies of Education: John Wiley Inc.

Radakrishnan, S. History of Philosophy, Eastern and Western London Allen and
Ashram

Rusk, R. The Doctrines of Great Educators,

Saiyidian, K.GThe Humanistic Tradition In Indian Educational Thought: Asia
Publishing House Bombay.

Whitehead, AN The Aims of Education and other essays, London: William &

Nowata




SEMESTER-1

Course Title: UNDERSTANDING LEARNER AND LEARNING

Course Code: CP-102 Marks=100 (80+20) Credits: 04

Learning objectives: At the end of the course the student-teacher will be able to:

Understand the concept and principles of growth and development.

Comprehend the cognitive, psycho-social and moral theories of development
Develop an understanding about differential learning needs of learners with regard
to learning style, cognitive style, socio-cultural differences, language etc.
Understanding perspectives on learning: Behavioristic, Humanistic, and social

constructivist

Unit-1 Developmental Perspective

a)
b)

c)

d)

Growth and Development: Concept, Principals and Factors.

Difference between growth and development.

Stages of development-Characteristics, problem and developmental tasks of Infancy,
childhood and Adolescence.

Theories of development:

i) Cognitive development-Piaget.

i) Psycho-social development-Erickson

iii) Moral development- Lawrence Kohlberg

Unit- 11 Understanding Learner

a)

b)

c)
d)

Differences in learner based on social-cultural context(impact of home, language and
culture)

Differences in learner based on learning style (Visual, Aural, Verbal, Physical,
Logical, Social) Kolb’s classification.

Difference in learners based on cognitive styles-Slow learner, dyslexia, gifted, MR.
Implications for catering to individual variation in view of differences rather than

deficit perspective.




Unit-111 Understanding Learning

a) Learning: Concept and meaning, factors affecting learning.

b) Perspective on learning: Behavioristic (Skinner), Humanistic (Maslow) and Social
constructivist (Vygotsky)

c) Concept and principles of each perspective.

d) Relevance and applicability of various theories of learning.

Unit-1V Theories of learning and Motivation

a) Trial and error theory (Thorndike).
b) Insight theory of learning (Kohler)
c) Hierarchy in Learning (Gagne)

d) Motivation: Concept, types of motivation and theories of motivation (Atkinson)

Practicum: (Any two)

1. Interview of 05 school teachers to identify the challenges and difficulties they face.

2. Case study of slow learner/gifted/deviant.

3. Observe and interact with 10 adolescents children in different content-rural, urban,
tribal, BPL etc. and prepare a report about their characteristics and problems of
adolescents.

4. Observe learning process in some classrooms for few days. Make a record of the
various teaching learning process and prepare a presentations highlighting the

various aspects of classroom behavior.

Suqgested Readings:

1. Cole, M and Cole, S (1989). The development of Children, Scientific American
Books, New York.

2. Hurlock, E.B (2003). Child and Development, Tata Mc Graqg-Hill Education.

3. Piaget. J. (1997). Development of Children, New York: WH Gauvain and M. Cole
(Eds.),

Readings on the Development of Children. New York: WH Freeman and Company.




10.
11.

12.

13.
14.
15.
16.
17.
18.
19.

20.

Aggarwal, J.C Essentials of Educational Psychology, Vikas Publishing House,
Pvt.Ltd.

Benjamin B. Wolman Contemporary theories and Systems in Pshcology. Freeman
Book Company, 1979.

Bhatnagar, Suresh & Saxena, A Advanced Educational Psychology. Surya
Publications, Meerut 2001.

Chauhan, S.S Advanced Educational Pshychology, Vikas Publishing House Pvt. Ltd.
New Delhi.

Dandapani S.A Test Book of Advanced Educational Psychology. Anmol
Publications Pvt. Ltd, New Delhi, 2001.

Dutt, N.K Pshychological Foundations of Education. Doaba House Delhi,1974.
Gates, et al. Educational Psychology. The MacMillan Company, New York, 1942..
Hurlock, Elizabeth B. Personality Development. Tata McGraw-Hill Publishing
Company Ltd.
New Delhi, 1974.

Mayer R.E. Education Psychology; A Cognitive Approach, Little Brownan and Co.
Boston.

Kakkar, S.B. Educational Psychology, Prentice-Hall of India, 1993.

Hilgard: Theories of learning.

Lindzay Hall, Theories of Learning.

Woolfolk, A. (2006). Educational Psychology (9t ed.) Pearson Education.

Robert A. Baron. Psychology, allyn and Bacon, Landon, 1992.

Danniel Goleman(1995) Emotional Intelligence Bloomsbury Publishing

Santrock, W.J. (2006). Psychology Essentials (Updated ed.) Tata McGraw Hill
Edition.

Mangal. K. S (2007). Educating exceptional Children; An Introduction to Special
Education.

PHI Learning Private Limited, New Delhi.




SEMESTER-1

Course Title: - HISTORICAL PERSPECTIVES OF INDIAN EDUCATION
Course Code: - CP-103 Marks=100 (80+20) Credits-04

Learning objectives: At the end of the course the student-teacher will be able to:

1. To acquaint the students with knowledge of ancient system of Education in India
. Tounderstand knowledge of medieval India
. Todevelop an understanding of education under Mughals and Sultans

2

3

4. Toacquire knowledge of education under British rule.

5. Tounderstand developments in Indian Education during Post Independent era.
6

. Toanalyse educational provisions of the marginalized.

Unit I: Education in Ancient India with respect to aims, curriculum, methods of
teaching, role of teacher and discipline.
a) Vedic Education

b) Brahmanic Education
c) Buddhist Education
d) Agents and institutions of Education.

Unit I1: Education in Medieval India

a) Education in Medieval India with respect to aims, curriculum, methods of teaching,
role of teacher and discipline.
b) Education under the Sultans
c) Education under the Mughals
d) Education under Regional Patronage
Unit 111: Education under the British Rule
a) Macaulay’s Minute (1835)
b) Wood’s Despatch (1854)
c) Hunter Commission (1882)

d) Saddler Commission report 1917




Unit 1V: Education in Independent India

a)
b)
c)
d)
e)
f)

University Education Commission (UEC) 1948,
Secondary Education Commission 1952-1953
Kothari Education Commission 1964-1966
National Policy on Education (NPE) 1986,

NEP 2020

Education and the empowerment of the marginalized: Dalit tribals and women

Practicum: (Any two)

1. Critical analysis of Vedic/Brahminic/Buddistic/ Medieval period.

2. Comparative report on Educational Policies.

3. Seminar on challenges and issues of implementation of NEP 2020

Suggested Readings:

1.

10.

Adams, Paul (2014).Policy and Education. Foundations of Education Studies series.
Routledge-Taylor & Francis group, London.

Basu, Aparna (1974).The growth of Education and Political Development in India,
1898- 1920.0UP,Delhi.

Ghosh, S. C (2009).The History of Education in Modern India, 1757-2007.Orient
Blackswan, Delhi.

Kumar, Krishna (1991).Political agenda of Education- a study of colonist and
nationalist idea. Sage, New Delhi.

Naik, J.P and Narula S.(1974).Student History of Education in India, Mc Milan
,Delhi

Thapar, Romila (1975).The Past and Prejudice, National Book Trust, New Delhi.
Dash, M (2004).Education in India: Problems and Perspectives. New Delhi. Atlantic
Publishers.

Vishwanathan, Gauri (1989)-Masks of Conquest: Literary Study and British rule in
India. Columbia University Press, New York.

Altekar, A. S (1965).Education in Ancient India, and Kishore and Bros, Varanasi.
Mathur, V.S (1970). Crucial Problems in Indian Education. New Delhi. Arya Book
Depot.




11.

12.

13.

14.

15.

16.

17.

Ministry of Education (1978).Report of the Education Commission 1964-66.New
Delhi: Govt. of India.

Basham, A. L (2004).The wonder that was India. Picador, London.

Rizvi, S. A. A (2005).The wonder that was India. Pan Macmillan India.

Roy. Kumkum, (2010), The power of Gender and the Gender of Power: Explorations
in Early Indian History, Oxford University Press, New Delhi.

Chakravarty, Uma (2006), Everyday Lives, Everyday Histories: Beyond the Kings
and Brahmans of Ancient India, Tulika Books.

Sufi, G. M.D (1941).The Evolution of Curriculum in Muslim Educational Institutions
of India. Lahore, Kashmiri Bazar.

Chandra, Bipin (2017).India Since Independence, .Penguin Random House India.




SEMESTER-1

Course Title: GENDER, SCHOOL AND SOCIETY

Course Code: CP-104 Marks=100 (80+20) Credits: 04

Course objectives: At the end of the course the student-teacher will be able to:

1.
2
3.
4

Understanding familiarity with the concept of gender
Understand the concept of gender with regard to school and family.

Explain the gender identity and socialization process

. To develop understanding about safety of girls and women at school, home and

workplace

Knowing the issues related to women/ girl child

. Acquainting the students with gender laws and legal aspects related to women.

Gender roles in society

Gender; Nature and concept

Difference between gender and sex

Gender roles in society-family, caste, class, religion, culture, the media and popular
culture,

Gender equity and gender equality

Gender education outside school settings

Unit Il1: Gender Identity and Socialization Process

a) Gender identity and socialization practices in family, school and organization
b) Role of school- peers, teacher, curriculum and textbooks in challenging gender
inequalities
c) Gender roles and responsibilities of family
d) Measurement of gender identity
e) Discrimination of gender in classroom interaction, rituals and school
Unit 111 : Issues related to women/girl child:
a) Femalefoeticide.

10




b)

c)
d)

Child marriage
Dowry

Divorce

Unit 1V : Gender and Law

a)
b)

Laws related to rape and sexual harassment.
Legal aspects related to women
1) Domestic Violence Act.

i) Cybercrime.

Practicum (Any two)

1. Field visit to schools, to observe the schooling processes and transactional
strategies from a gender perspective
2. Seminar / workshop on Sexual Harassment

3. Organize poster competition on gender Equality and Empowerment

4. Gathering information on laws by compiling violence against women in

India.

Suqgested Readings:

Annual Report: (2008). Ministry of Human Resource Development, Department of
Education, India.
Belle, D. (1982). Ed. Lives in Stress: Women and Depression. New Delhi: Sage.
Distributors.
Chatterjee, J., & Mc Carrey, M. (1991). Sex-role Attitudes, Values and Instrumental-
expressive Traits of Women Trainees in Traditional vs Non-traditional Programmes.
Applied Psychology, 40 (3), 281-297.
Dube, L. (2001). Anthropological explorations in gender: Intersecting fields. New
Delhi: Sage Publications Pvt. Limited.
Gupta, Arun K. and K. Chander Zadoo (1999): 'Development of Women:
Psychological Barriers', in Association of Indian Universities (ed), Education and
Women's Empowerment, AlU, New Delhi.

11




10.

11.

12.

13.

nNapur, ™. (1or5). Clhdiyiiy. ttuo UT T VVUIRITTTY VVUITICTTT T TTUld. LTI VIRAS
Publishing House.
Khan, M. S. (1996). Status of women in Islam. New Delhi: APH Publishing.

Majumdar, M. (2004). Social status of women in India. New Delhi: Dominant
Publishers. Sarkar Aanchal, 2006, Gender and Development,

Pillai, J.K. (1999): 'Empowering Women in India: New Roles for Education’, in
Association of Indian Universities (ed): Education and Women's Empowerment,
AlU, New Delhi.

Rani, G. Vidya (1990): Status of Women Employees in Government, Mittal
Publications, New Delhi

Sharma R.K., (2004), Demography and Population Problems, Altantic Publications
& Distributors, New-Delhi -110027.

Sinha K., (January 8, 2011), Domestic Violence Linked to Deaths of 18 Lakh Girls,
published in the Times of India, Pune.

Wadekar S., (31st December, 2010), War For Equality by working women, published
in Sakal Daily Marathi News Paper, Kolhapur

12




SEMESTER-1

COURSE TITLE: PEDAGOGY OF LANGUAGE ENGLISH-I

Course

Code: PL-ENG-01 Marks=100 (80+20) Credits: 04

Course objectives: At the end of the course the student-teacher will be able to:

1.
2.

Unit ! :

b)

Essenti

Understand the different roles of language

Understand the importance of home language and school language and the role of
mother tongue in education

Be able to appreciate authentic literary, nonliterary (media) and translated texts.
Identify methods approaches and materials for teaching English at various levels in
the Indian context.

Be able to develop activities and tasks for learners including audio-video materials,
ICT and internet

Nature and Role of Language

Language and Society- Language and power; Language and Class (society);
Language and Identity: Language and Gender.

Language in School- Home language and School language —Medium of
understanding; Multilingual and multicultural classroom: Difference between
language as a school subject and language as a medium of instruction: Centrality of

language in curriculum- different school subjects as registers of language.

al Readings:

I1.
(AVA

Human language series (part 1) video.

RusiJaspal (2009 Language and social identity- A Psychological Approach-
Psychological talk.

Language and Dialect

Linguistic Relativity.

13




Unit I1: Role of Position of Language- Constitutional Provisions and Policies of
Language Education

a) Position of language In India: Article 343-351, 350 A: A Kothari Commission (1964-
66): NPE-1968, NPE-1986: POA1992; National Curriculum Framework-2005, NEP-
2020.

b) Role of English Language in the Indian Context-English as a colonial language ,
English in post-colonial times, English as a language of knowledge, position of
English as second language in India, English and Indian Languages; English as a link

language in global context; challenges of teaching and learning English.

Unit I11: Language Acquisition and Teaching

a) Different approaches/theories to language learning and teaching- Philosophical
social and psychological bases of approaches to language acquisition and language
learning; western and Indian overview of language learning(John Dewey and
Language Learning/ western and Indian overview of language learning(John Dewey,
Bruner, J.Piaget, L. Vygotsky, Chomsky, Krashen), (Gandhi JI, Sri Aurobindo,
Rabindranath Tagore, ZakirHussain, Radhakrisnan, GijuBhaiBhadeka)

b) A critical analysis of the evaluation of language teaching methodologies-Objectives
and principles of language learning and teaching, Structural method, direct method,
Audio-Lingual method, Communicative approach, whole language approaches-Task

based approach, Thematic Approach etc.

Unit IV: Linquistic Behavior and System

a) Linguistic Behavior- Language as a rule governed behavior and linguistic variability;
Pronunciation- Linguistic diversity, its impact on English, Pedagogical implication;
speech and writing.

b) Linguistic System- The organization of sounds; the structure of sentences; The
concept of Universal grammar, Nature and structure of meaning: Phonetics; Syntax

and semantics etc.

14




Practicum: (Any two)

Take a few passages from science, social sciences and Maths Text Books of classes VI to

VIl and analyze:

o B~ DN

How the different registers of language have been introduced?

Does the language clearly convey the meaning of the topic being discusses?
Does the language learner friendly?

Does the language too technical?

Does it help in language learning?

Now prepare a report on the challenges faced by the teachers and the learners in the teaching

learning process.

1.

Prepare a report on the status of language given in the constitution of India and
language policies given in Kothari Commission, NPE-1986 and POA-1992.
Visit 5 schools in the neighbourhood and prepare a report on the three language
formula being implemented in the schools.

Discussion on the topic Mother Tongue and other Tongue

Do a comparative study of positive features and weaknesses of different
approaches to language learning

Keeping in view the needs of the children with special needs prepare two
activities for English teachers.

Talk to the students and find out the different language that they speak .Prepare
a plan to use multilingualism as a strategy in the English classroom.

Prepare 4 activities keeping in view constructivism in a language classroom
Prepare activities for listening, speaking, reading and writing.(5 each)

Prepare 3 activities to develop the reading skills of class VI students.

15




Suqgested Readings:

10.

11.

12.
13.

14.

15.

Agnihotri, R.K, Khana, A.L 1994 (eds), Second Langauge Acquisition: Socio-
Cultural and Linguistic Aspects of English in India (RALI) New Delhi: Sage
Publications

Beamount, m.1986 Bilingualism in Education. London Longman.

Brumfit. C(1984); Communicative methods in Language Teaching; Cambridge
University press: Cambridge

Chomsky (19640 in Day .E.M (2002) ldentity and the young English Language
Learner; Mutlilingual Matters Limited; London.

Continuous Comprehensive Evaluation- Exemplar Package for upper Primary Stage
in English, National Council of educational Research and Training, New Delhi 2015.
Eills, R 1985. Understanding Second Language Acquisition. Oxford University
Press.

Gardner and Lambert (1972) Attitudes and Motivation in second Language Learning;
Rowley’; Newbury house.

Jeremy Harmer ‘Longman Handbooks for language Teachers, The Practice of
English Language Teaching 1998.

Krashen, Stephen. 1989. We acquire vocabulary and spelling by reading: Additional
evidence for the input hypothesis. Modern Language Journal 73.4 pp. 440-64.
Kumar, Krishna, 2011. The Child’s Language and the Teacher, a Handbook, New
Delhi, National Book trust India;

Learning indicators till the Elementary Stage, National Council of educational
Research and Training, New Delhi 2015.

National Curriculum Framework 2005, NCERT, December 2005

National Curriculum Framework 2005; Position: Paper, National Focus Group on
Teaching of English NCERT, 2006.

National Curriculum Framework 2005; Position: Paper, National Focus Group on
Teaching of Indian Language NCERT, 2006.

Prabhu, N.S 1987. Second language Pedagogy Oxford, Newyork: Oxford University

press.

16




16.

17.

18.

19.

Samajh ka Madhyum, National Council of Educational Research and Training, New
Delhi 2009.

Source Book on Assessment for Classed 1-V Language English, NCERT, October
2008.

Srijan |, Creative Writing and translation, National Council of Educational Research
and Training, New Delhi 2010.

The Right of Children to free and Compulsory Education Act-2009, The Gazette of
India, 2009.

17




SEMESTER-1

COURSE TITLE: PEDAGOGY OF LANGUAGE KASHMIRI - |

Marks=100 (80+20)

Course Titje: Pedagogy of Language Kashmiri-1
PL-KASH-01 Credits:4

Course Code: PL-ENG-01

Course Code:

MARKS: 80420
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SEMESTER-1

COURSE TITLE: PEDAGOGY OF LANGUAGE HINDI-I

Course Code: PL-ENG-01 Marks=100 (80+20) Credits: 04

Course Title: Ped w

agogy of L i
Course Code : PL-Hindi.|, Cr:e'::l?;?gois Hindi-1. Marks: 80+20
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COURSE TITLE: PEDAGOGY OF LANGUAGE URDU |

Course Code: PL-UR-01 Marks=100 (80+20) Credits-04

Course objectives: At the end of the course the student-teacher will be able to:

1.
2.

Understand the different roles of language

Understand the importance of home language and school language and the role of
mother tongue in education

Be able to appreciate authentic literary , non-literary (media) and translated texts;
Understand the use of language in context such as grammar and vocabulary

Identify methods approaches and materials for teaching Urdu at various levels in the
Indian context

Be able to develop activities and tasks for learners including audio-video materials ,
ICT and Internet

Develop an insight into the symbiotic relationship between Curriculum , Syllabus
and textbooks;

Understand the process of language assessment;

Unit -1- Role of lanquage

a)

b)

Language and Society —Language and Identity Language and power; Language
and class (society); Language and Gender.

Language in school — Home language and the school Language — Medium of
Understanding (child’s own language) Language across the curriculum;
Difference between Language as a school - subject and language as a medium of
instruction ; Centrality of language curriculum — Different school subjects as

registers; Multicultural classroom;

Unit I1: Position of Urdu in India

a)

Pre and post partition; Different forms of Urdu; Urdu as a Language of
knowledge; Urdu as first, second and third Language; Urdu at international level,

Challenges of teaching and learning Urdu
22




b)

Unit 111 :

a)

b)

UnitlVv:

a)

b)

Constitutional Provisions policies of Language Education: Position of
Language in India; Constitutional Provisions and Policies of Language Education
(Article 343-351,350); Kothari Commission (1964-66); NPE-1986, POA-
1992 NCFSE-2000; National Curriculum Framework-2005;NEP-2020

Linguistic Behaviour and System

Linguistic Behaviour —Language as a rule governed behavior and linguistic
variability; Pronounciation — Linguistic diversity, its impact on Urdu,
Pedagogical implication; speech and writing.

Linguistic system — The organization of sounds ; the structure of sentences; the
concept of Universal grammar; Nature and structure of meaning basic concept in

phonology, Morphology ,Syntax and Semantics; Discourse

An overview of Language Teaching

Different approaches/theories to language Learning and teaching —Philosophical
social and psychological bases of approaches to Language acquisition and
language learning; inductive and deductive approach; whole language approach
,constructive approach, Multilingual approach to language teaching; western and
Indian overview of language teaching; (John Dewy, Bruner, J. Piaget ,L.
Vygotsky, Gandhiji, Rabindarnath Tagore, Zakir Hussain)

A critical analysis of the evaluation of language teaching methodologies —
objectives and principles of language 1, Structural method, Direct method,
Structural situational method Audio — lingual method Communicative whole

language Approaches .

23




Practicum (Any two)

Analysis of advertisements aired on Radio/ Television on the basis of language
and gender.

Keeping in view the topics given in this unit, prepare a questionnaire. Interview
ten people and write a report on ‘position of Urdu Language in India’

Have a discussion on the topic Difference between Spoken and written Language
Prepare a report on the challenges of Urdu as a medium of instruction

Prepare a report on the challenges faced by teachers and the learners in the
teaching-learning process

Prepare three activities to develop the reading skills of Class VI students

Suqggested Readings

10.
11.
12.
13.
14.
15.

QaumiDarsiyatka khaka-2005, NCERT, New Delhi, 2008

National focus Group Kka position paper Barae Hindustani ZabanonkiTadrees,
NCERT, New Delhi, 2010

National Focus Group ka position Paper Baraeimtehaniislahat, NCERT, New
Delhi, 2011

Rahnumakitab ( Teacher, Manual ) Primary stage, NCERT, New Delhi,2010
Rahnumakitab (Teacher, Manual) secondary Stage and Higher secondary stage,
NCERT New Delhi, 2010

Farogh-e istadaad Package ( Dauran —e Mulazimat Asatezakeliye), NCERT, New
Delhi 2015,

Tadrees aur AamozishkeTameeri Rayiaye, NCERT, New Delhi, 2011
Fahemkawaseemla, NCERT, New Delhi,2012

Urdu Zaban o Adabkitareekh, NCERT, New Delhi,2010

Urdu Asnaf —e Adab NCERT, New Delhi,2012

Urdu Tadressiyat (part-11), NCERT, New Delhi,2015

Urdu Tadressiyat (part —I1) NCERT, New Delhi,(urdu print)

Takhligi Jauhar (part 1) NCERT, New Delhi,2015

Takhligi Jauhar (part I) NCERT, New Delhi,(urdu print)

Urdu Asnaf Ki tadrees, NCPUL, New Delhi,2003
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16.
17.
18.
19.
20.
21.
22.

Tadreesi Amozish Hikmat-e-amaliyan, Maktaba Jamia Limited , New Delhi, 2004
Bachche ki zabanaur Ustad —ek lahiyaamal, NBT,New Delhi,2007
Multilingualism as a classroom resource, R.K. A. Ginhotri, Johannesberg, 1995.
Bilingualism is a multilingual society , Mohanty, CIIL Mysore

Taleem , samajaur culture, A.K. C. Ottaway, NCPUL , New Delhi

Usool e taleem aaurAmal-e taleem, D.S. Goden, NCPUL, New Delhi

Urdua Qawaid, NCERT, New Delhi, 2012
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SEMESTER-1

COURSE TITLE: TEACHING OF PHYSICAL SCIENCES-I

Course Code: PK-PHY-SC-01 Marks-40+10 Credits:

02

Course objectives: At the end of the course the student-teacher will be able to:

Unit I:

. To develop conceptual understanding about nature and structure of natural sciences

and its essential components.

To develop an understanding and relevance of natural sciences

To facilitate inculcation of scientific attitude and temper among students.

To promote critical perspectives on nature of physical sciences and methods of
inquiry

To understand organization of physical sciences curriculum and its pedagogical

contents.

Understanding Physical Sciences as A Discipline

Science as a domain of inquiry and exploration.

History and nature of physical sciences

Aims and Objectives of teaching physical sciences.

Curriculum: Meaning, Importance and Principles.

Places of physical science in school curriculum at different stages and linkage

between them.

Unit I1: Physical Sciences: Pedagogy |

a)
b)

c)

Framing of objectives from different perspectives at secondary level.
Unit Planning: Meaning, Significance and Steps involved.
Lesson Planning in Physical sciences: Significance, principles and steps involved in
planning a Physical science lesson  with  special reference to
constructive/participatory approach/Lesson plans as per the methods tried by
teachers.
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Practicum: (Any two)

1.

Actual experience of science physical sciences (Physics and Chemistry) laboratory
of practicing school (Report submission).

Critical review of a recently published research paper in Physical sciences.

Critical Review of a Textbook of General Science/Physical sciences (Physics and

chemistry).

Suggested Readings:

© oo N o g =~

Gupta, S.D and Sharma D.R (2002). Teaching of Science, Malhotra Brothers Jammu.
Sharma R.C(1981). Modern Science Teaching Dhanpat Rai Publications Co. New
Delhi.

Mangal S.K (1995) Teaching of Physical and Life Sciences, AVG Book Depot karol
Bagh.

Sharma and Sharma Teaching of Science. Dhanpat Rai and Sons Jalandhar Delhi.
Das R.C. Science Teaching in Schools, Sterling Publishers Pvt Ltd New Delhi.
NCERT Textbooks from class 8" to class 12" New Delhi.

Vaidya N. Science Teaching for the 21t Century. Deep and Deep Publishers.
Kalara R.M. Innovations in Science Teaching Prakashan Kendra Lucknow.

Kohli V.K. How to teach science (A Treaties on Methodology of Teaching Physics
and Chemistry). Viveka Publishers Ambala.
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SEMESTER-1

COURSE TITLE: TEACHING OF BIO-SCIENCES-I

Course Code: PK-BIO-SC-01 Marks-40+10 Credits: 02

Course objectives: At the end of the course the student-teacher will be able to:

o &~ DN

To develop conceptual understanding about nature and structure of natural sciences
and its essential components.

To develop an understanding and relevance of natural sciences.

To facilitate inculcation of scientific attitude and temper among students.

To promote critical perspectives on nature of biosciences and methods of inquiry.

To understand organization of bioscience curriculum and its pedagogical contents.

Unit 1: Understanding Biological Sciences as A Discipline

a)
b)
c)
d)
€)

Science as a domain of inquiry and exploration.

History and nature of biological sciences

Aims and Objectives of teaching biological sciences.

Curriculum: Meaning, Importance and Principles.

Places of biological science in school curriculum at different stages and linkage

between them.

Unit I1: Biological Sciences: Pedagogy |

a)
b)

c)

Framing of objectives from different perspectives at secondary level.

Unit Planning: Meaning, Significance and Steps involved.

Lesson Planning in Biological Sciences: Significance, principles and steps involved
in planning a Dbiological science lesson with special reference to

constructive/participatory approach.
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Practicum (Any two)

1.

Actual experience of science/ biology laboratory of practicing school (Report

Submission).

2. Critical review of a recently published research paper in Biological sciences.

3. Critical Review of a Textbook of Science Biology.

Suggested Readings:

1.
2.

© o N o g A~

Gupta,S.D and Sharma D.R (2002). Teaching of Science, Malhotra Brothers Jammu.
Sharma R.C (1981). Modern Science Teaching Dhanpat Rai Publishing Co. New
Delhi.

Mangal S.K (1995) Teaching of Physical and Life Sciences, AVG Book Depot karol
Bagh.

Sharma and Sharma Teaching of Science. Dhanpat Rai and Sons Jalandhar Delhi.
Das R.C. Science Teaching in Schools, Sterling Publishers Pvt Ltd New Delhi.
NCERT Textbooks from class 81" to class 12" New Delhi.

Dr. P Ameeta. Methods of Teaching Biological Sciences. New Delhi.

Dr. Vijayalatha. Pedagogy of Biological Sciences New Delhi.

Dr. S.P Kalshreshtha. Pedagogy of Biological Sciences. Bookman Publications New
Delhi.

10. Text book of B.Ed Pedagogy of Science: Biological Sciences; part | and Il NCERT

2013. Siddiqi and Siddigi. Teaching of Biology. Doaba House, New Delhi.

11. Vaidya N. Science Teaching for the 215t Century. Deep and Deep publishers.
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SEMESTER-1

COURSE TITLE: TEACHING OF GEOGRAPHY PART-I

Course Code: PK-GEO-01 Marks-40+10 Credits: 02

Course objectives: At the end of the course the student-teacher will be able to:

1. To develop a conceptual understanding about the nature and structure of social
sciences and its essential components

To develop an understanding of the relevance of social sciences

To promote critical perspectives on the nature of geography and methods of enquiry.

To appreciate the need for teaching- learning geography.

o &~ DN

To understand the organization of geography curriculum and its pedagogical
concerns.

Unit 1: Understanding Social Sciences as a discipline

a) Social Sciences and Social Studies-a conceptual framework.

b) Distinction and similarities between social and natural sciences.

c) Obijectivity in Social Sciences -Debate.

d) Hierarchisation of knowledge: Status and importance of Social Sciences in Education
e) Structure of Social Sciences-Major disciplines and interdisciplinary in social

Sciences

Unit 11 : Nature and scope of Geography

a) Major themes and key concepts in geography:
Location: Absolute (grid system of latitudes and Longitudes) and Relative;
Two ways of describing position of place on the earth’s surface. Differentiating
between sites-location and situation-place.
b) Approaches to study geography
(i) Aerial differentiation
(i) Human-environment interaction: Environmental interaction and its

preservation
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(iif) Movements: Interdependence and interaction across space

(iv) Region: Formation and change

c) Trend analysis in geography in relation to quality human life and sustainable

development of society and conservation of environment.

Practicum (Any two)

1.

Development and assessment of curriculum and concept mapping: Content and

sequencing lesson planning exercises. Development of variety of lesson plans in

terms of nature of content and pedagogical practices.

Critical appraisal of text books of Geography from the stand point of curriculum

design syllabus framing, treatment and organization of subject matter

Interview a senior geography teacher to understand the characteristics of a geography

teacher write report

Suggested Readings:

© o N o g B~ wbhPE
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Bining and Bining: Teaching of Social Studies in Secondary School
Gursharan Tyagi : Arthashastra Shikshan : Gursharan Tyagi
UNESCO: Source Book of Teaching Geography

B C Rai: Methods of Teaching of Economics

N. Hasen: Teachers Manual in Economics

S. K. Kochar: The Teaching of Social Studies

V C Sinha and R. N: Dubey Economic Development and Planning
H.L. Ahuja: Parambhik Aarthik Siddhant

Samajik Vigyan (Hindi) Part I and Part Il : Board of Sec Ed Rajasthan

. Our Economy-An introduction : NCERT, New Delhi
. General Geography : NCERT, New Delhi

. O. P. Verma: Teaching of Geography

13.
14.

B.D. Shaida: Teaching of Social Studies (Hindi)
M. S. Rao: Teaching of Geography
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SEMESTER-1

COURSE TITLE: TEACHING OF HISTORY AND POLITICAL SCIENCE-I

Course Code: PK-HIS-01 Marks-40+10 Credits: 02

Course objectives: At the end of the course the student-teacher will be able to:

1.

Unit I:

To develop a conceptual understanding about the nature and structure of social
sciences and its essential components.

To develop an understanding of the relevance of social sciences

Promote critical perspectives on the nature and philosophy of history and methods of

enquiry.

. Appreciate the need for teaching-learning of history

Understanding Social Sciences as A Discipline

Social Sciences and Social Studies-a conceptual framework.

Distinction and similarities between social and natural sciences.

Objectivity in Social Sciences Debate.

Hierarchisation of knowledge: Status and importance of Social Sciences in education
Structure of Social Sciences -Major disciplines and interdisciplinary in social

Sciences

Unit 11: Understanding History as a Discipline

a)
b)
c)
d)

History: Nature and Scope
Key Concepts in History: Time, Space, Source and interpretation
Causation in History
New trends in History:
(i) Marxist Approach
(if) Annals Approach
(iif)History from below
(iv) Postmodernism

(v) Objectivity in History
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Practicum (Any two)

Select a theme that shares common content with Social Sciencesand general physical
science e.g., development, nuclear technology, environmental protection/ state of our

natural Environment- Compare in either Syllabus documents and/or textbooks in

what manner they differ in their emphasis, underlying principles.

Book review of some latest book on Regional History.

Visit to a Museum/Archives/ Local Monument: Historical Excursions and making

field notes and evaluating learning processes.

Collection of artefacts for upgrading the museum.

Suggested Readings:

© e N o o kR w0 PE

Gunning D: The Teaching of History

Aggarwal, J.C : Teaching of History

Kochhar, S.K. : Teaching of History

Chaudhary, K.P. : Effective Teaching of History in India

Johnson,H. : Teaching of History in Elementary and Secondary Schools
Teaching of History in Secondary School : NCERT, New Delhi
Handbook of History Teachers: NCERT, New Delhi

Harlikar : Teaching of Civics in India

Mazumdar, Chaudhary and Datta : Advanced History of India

10. Novak and Gowin : Learning How to learn

11. Hayes, D.A : A Source Book of Interactive Methods for Teaching with Texts

12. Jaini Whyld (Ed.) : Sexism in Secondary Curriculum,

13. Kalia, N.N. : Sexism in Indian Education: the lies we tell our children
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SEMESTER-1
COURSE TITLE: TEACHING OF MATHEMATICS-I

Course Code: PK-MATH-01 Marks-40+10 Credits: 02

Course objectives: At the end of the course the student-teacher will be able to:

1. Todevelop a conceptual understanding about the nature of Mathematics

and its essential components.
2. To correlate the knowledge of Mathematics with other disciplines.

3. To give knowledge about the broad objectives of teaching Mathematics such

as—knowledge, understanding, application, etc.
4. To give practical knowledge of Mathematics to face the day to day problems.

5. To familiarize with the latest Mathematical knowledge to fulfil the existing

needs of the society.

6. To develop different methods.

Unit | : Understanding Mathematics as a Discipline

a) Mathematics—Nature and Scope.

b) Evolution of Mathematics as a Discipline.

C) Postulates,Axioms,Patterns and language of Mathematics.Inductive
and Deductive reasoning.

d) Relationship of Mathematics with other Disciplines.

e) Pure and Applied Mathematics.

f) Applications of Mathematics in our day to day life.

0) Statistics and Probability and relation between them.

h) Geometry: Development of Euclidean geometry.

Unit 11: Methodology

a) Inductive and Deductive
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b) Analytic and Synthetic
c) Heuristic, Project and Laboratory

d) Various techniques for teaching mathematics. Drill in Mathematics, Homework,
Oral work , Written work, Group work, Self-study, supervised study, The

Review, The Assignment, Brain Storming

Practicum:
1. Identify one concept from geometry, trigonometry, statistics and show in
detail how it can be used in day to day life.
2. Construction of mathematical working and non-working 2D and 3D models.

Suqgested Readings:

1. Teaching of Mathematics byRajani Upadhyay.

2. MethodsofteachingMathematicsbyE.Suneetha,R.SambasivaRao,DigumartiBha
skara Rao.

Pedagogy of Mathematics by Dr. S. K. Mangal.

Methods of teaching Mathematics by Dr. Anice James.

Pedagogy of Mathematics by Rama Chandra Dhir, Sunakar Das

Teaching of Mathematics by Puneet Walia ,Pradeep Tomar, V. K. Gupta.

Teaching of Mathematics by Prof. Avninderpreetsingh.

The Mathematical Experience by Davis, P.J.&Hersh.

© ®©® N o a B~ w

Knowing and teaching elementary Mathematics by Ask
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SEMESTER-1

Course Title: READING AND REFLECTING ON TEXT

Course Code: EPC-01 Marks-50 Credits: 02
COURSE CONTENT:

Note:

Readings for Discussion, Analysis and Reflection (In depth Reading of any three of the
following):

Pedagogy of the oppressed :Paulo Freire

The bughear of literacy: Ananda Coomaraswamy

How children fail: John Holt

Knowledge and the curriculum: A collection of philosophical papers, Paul Heywood
Hirst, 1975

Giving teaching back to the teachers: Robin Barrow (1984)

The end of Education: Redefining the value of Education: Niel Postman(1995)
Education through Art: Herbart Read

Learning beyond the classroom: Education for the changing world (1998)

Education, culture and social order: KG Sayiddin

Reproduction in the education, society and culture: Pierre Bourdieu, Claude Passeron

Deschooling Society: Ivan Illich

Based on the discussions held on the reading of the above texts student-teachers shall
maintain a detailed account of their reflection on the readings in the light of their own
experiences in the form a diary. The Internal Assessment shall be on the extent of
participation in a reading exercise in the class individually and in a Group and reflection
on the same simultaneously. External Assessment shall be in the form of a Viva Voce
on the readings from the prescribed books.

Presentations/seminars/group discussion/reviews/Interviews/talks/ to be held for the

transaction of the above.
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SEMESTER-1

COURSE TITLE: SHADOWING OF TEACHERS

Course Code: EPC-01 Marks-50 Credits:

02

OBSERVATION SCHEDULE

(To be used by pupil teachers for observing lessons at Nursery/Elementary/High/Higher

Secondary level)

© o N o g Bk~ w DN PE
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Objectives of the lesson are clear to the teacher and stated in behavioural terms.
Introduction is effective, draws students’ attention and establishes rapport.
Teacher links to prior learning

Content is appropriate to objectives and level of students.

Planning of lesson/preparation of materials is appropriate.

Teaching methods are appropriate to the content and the subject.

Teacher encourages active participation by students.

Teacher encourages question-answer by students.

Students feel free to clarify doubts-ask questions.

. Learning of concepts and principles is ensured through relevant and concrete examples.
. Sequencing of learning material is psychological and logical.

. Teacher gives positive reinforcement to students.

. Teacher’s communication is effective, audible and interesting.
. Chalk Board/P.pt use is appropriate.

. Teacher is confident in content.

. The class is interactive and participative.

. The teachers provide individual attention.

. Use of learning resources (A.V Aids) is appropriate.

. Teacher is emotionally prepared for the class.

. The attitude of the teacher is sympathetic and not authoritative.

. Teacher uses body language effectively.
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22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.

38.
39.
40.
41.

Teacher uses movements to hold attention

Teacher maintains eye contact and ear contact.

Teacher uses techniques to sustain attention of the students.

Teacher varies the stimuli appropriately.

Teacher modulates voice effectively.

Vocabulary is within the comprehension of the students.

Teacher gives students the chance to solve problems.

Teacher prompts students to explain how they arrived at an answer (reflective thinking)
Students are given chance to discuss content (Dialogue)

Teacher compares the given topic with real life examples (Concept Development).
Examples are simple and meaningful.

Explanations are clear & coherent.

Time management and class manage is adequate.

Teacher sums up the theme of the lesson effectively.

Pace of the presentation is appropriate to the level of learner

Attainment of students is evaluated through appropriate testing devices and tools of
evaluation.

Lesson plan is balanced

Lesson was well executed

Various operations performed efficiently without fumbling and confusion.

Teacher relates the topic with future learning.
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